University of Memphis

University of Memphis Digital Commons
Electronic Theses and Dissertations
2020

#BLACKBOYSMATTER: DISMANTLING SYSTEMS OF
OPPRESSION FOR BLACK BOYS THROUGH IMPLEMENTATION OF
SCHOOL-BASED MENTORSHIP PROGRAMS
Archie Milford Moss

Follow this and additional works at: https://digitalcommons.memphis.edu/etd

Recommended Citation
Moss, Archie Milford, "#BLACKBOYSMATTER: DISMANTLING SYSTEMS OF OPPRESSION FOR BLACK
BOYS THROUGH IMPLEMENTATION OF SCHOOL-BASED MENTORSHIP PROGRAMS" (2020). Electronic
Theses and Dissertations. 2688.
https://digitalcommons.memphis.edu/etd/2688

This Dissertation is brought to you for free and open access by University of Memphis Digital Commons. It has
been accepted for inclusion in Electronic Theses and Dissertations by an authorized administrator of University of
Memphis Digital Commons. For more information, please contact khggerty@memphis.edu.

#BLACKBOYSMATTER: DISMANTLING SYSTEMS OF OPPRESSION FOR BLACK
BOYS THROUGH IMPLEMENTATION OF SCHOOL-BASED MENTORSHIP PROGRAMS
by
Archie Moss, Jr.

A Dissertation
Submitted in Partial Fulfillment of the
Requirement for the Degree of
Doctor of Education

Educational Leadership and Policy

The University of Memphis
August 2020

Dedication
My dissertation is dedicated to my family and to all of the Black males in my life who
have had a huge impact on my life. First, I dedicate this dissertation to my namesake, my father,
Archie Sr., for showing me the way. I thank my dad for being a constant in my life, helping me
to navigate this world, and providing unconditional love and support. Although I had my father
in my life it took a village to support me on my life journey. I also want to dedicate this
dissertation to my grandfathers, Lawrence Moss and Bishop Benjamin Carter. You all poured
into me since I was a child and helped mold me into the man I am today. Thank you for
modeling the way. Next, I want to dedicate this dissertation to the two Black male educators who
had a huge impact on my life. My first Black male teacher, Mr. Calvin Nixon, and my first Black
male Principal, Mr. Carzell Morris. You all believed in me when I didn’t believe in myself. I
became an educator because of you. I also dedicate this to my three nephews Deroy, Jaiden, and
Carter. I hope that I am inspiring you all to do more, be more, and aspire for more. Every day I
am striving to be that positive Black male role model that I know you all need. I do this work to
make life a little better for you all. Lastly, I dedicate this dissertation to my mother, Patricia
Moss, and sisters Artrice and Patrice. When I was five I said I would be the first doctor in the
family, and we did it. Thanks for all the love, support, guidance, and inspiration.

ii

Acknowledgements
I am grateful to many people. In particular, I am grateful to my parents Archie and
Patricia Moss. I am also grateful to my grandmothers, Norma Carter and Sophemia Moss who
were my first teachers. I want to thank my entire Moss and Carter families. I appreciate the time
and care they took in developing me to be the best person I could possibly be. I want to thank my
best friend, Alex Garvin, for the constant motivation, pep talks, and support over the years. I also
have to thank the Bruce Elementary School Staff. You all supported me and made my job easier.
I also want to thank my childhood friends, college friends, colleagues, ILDs, New Leaders
Memphis Cohort 15, Profound Gentlemen, and the Gentlemen’s League staff and families.
Because of your support and encouragement, I did it.
In addition, I am so thankful to Dr. Derrick Robinson, Dr. Steven Nelson, Dr. William
Hunter, and Shelby County Schools’ Superintendent Dr. Joris Ray. Their guidance as my
dissertation committee allowed me to expand my knowledge about the existing research. You all
have pushed me to grow personally and professionally. I would also like to thank Dr. Rhonda
Anthony. Your encouragement kept me organized and focus in order to complete my
dissertation. I will be forever grateful to all of you.

iii

Abstract
The purpose of this study is to analyze school based mentorship programs to determine
their effectiveness in reducing suspensions and increasing academic outcomes for Black boys.
Additionally, this study will determine the positive traits needed to establish strong mentormentee relationships that lead to continued success. This study will examine the successful
implementation of school-based mentorship program to determine if there has been a positive
effect on the educational outcomes for Black boys in urban schools and/or living in poverty.
Black boys experience numerous barriers like peer pressure, educator stereotypes, and lack of
access to positive male role models. This study was designed to examine the perceived impact of
participation in a school-based mentorship program, called The Gentlemen’s League, on
behavioral, academic, and social outcomes for students ages 10-14. The study shared the
narratives of Black boys who participated in the school-based mentorship program for a
minimum of three years, their parents, and the staff members who served as their mentors. The
study identified the characteristics of successful school-based mentoring programs and showed
the impact mentorship has on Black boys. Analyses revealed that the Black boys who
participated in The Gentlemen’s League has increased academic, behavioral, and social
outcomes because of their participation. The boys also reported that they experienced
improvements in their self-confidence and decision making skills, as well as improvements in
classroom behavior and academics. Implications for practice and suggestions for further research
are provided.
Key Words: school-based mentorship, Black boys, Black male mentors, social outcomes,
adolescents, role models, brotherhood.
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Chapter 1
Introduction
Say their names: Michael Brown, Cameron Tillman, Jordan Davis, Tamir Rice, Trayvon
Martin. All of these young Black boys, ages 18, 14, 17, 12, and 17 respectively, were all killed
too soon at the hands of law enforcement. The list of young, Black males whose lives were cut
short is exhaustive. For years and years, the lives and bodies of young, Black boys have been
under attack. Hands up, don’t shoot is what we attempt to tell young, Black boys in hopes that
these gestures will save their lives. However, we have witnessed numerous unarmed Black boys
constantly being under attack. At some point little Black boys who were once described as cute
and innocent, grow up and become dangerous and threatening in the eyes of others. The world is
demanding change. Work must be organized to assist in improving the lives and outcomes of
Black boys across the United States. Black boys’ lives matter. It’s time that we show them that
they really matter.
The desire to research the disproportionalities in suspensions stems from years of
attending public schools, as well as working in public schools. As a student in the Miami-Dade
County Public School System, I witnessed the disproportionate number of suspensions facing
Black males. My ninth grade Geometry teacher would consistently provide the black male
students with consequences including write ups, detentions, unwarranted suspensions, while the
white students would violate the code of conduct, and receive little not no infractions. I observed
how the black boys were more likely to be put out of class and pushed aside than their
counterparts. I noticed at an early age that because I was an outspoken Black male growing up in
an urban school that I would be subjected to constant ridicule and unfair suspensions in
comparison to my white classmates. Witnessing educators who were not working to uplift all
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students, more specifically Black males, inspired me to become an educator and be an agent of
change as it relates to these disparities.
Currently in schools across the U.S., there are policy issues and inequities that impede the
academic progress for our male students, more specifically African American male students
(W.K. Kellogg Foundation, 2014). In 2001, over 90% of U.S. schools were known to implement
some form of zero tolerance policies (Kaufman et al., 2001). Some of the zero-tolerance
practices that schools have implemented, like school surveillance and security, have not been
proven to be helpful or useful (Skiba & Peterson, 2000; Verdugo, 2002). Using out-of-school
suspensions as a behavior deterrent has disproportionately affected students who identify as
minorities, low socioeconomic status, and those with disabilities (Skiba, Peterson, Williams,
1997; Verdugo, 2002). According to the U.S. Department of Education (2001), the
disproportionality of suspensions of African American students have significantly increased from
the 1970s, when black students were twice as likely to receive an out of school suspension than
their white counterparts to 2002, when black students moved to three times as likely to be
suspended. Verdugo (2002) found that White students were more likely to be suspended for
serious violations like bringing weapons and drugs to school while African American students
were suspended for vague infractions like disrespect or appearing threatening. The current
conditions that black males experience will not improve if we do not work relentlessly to
improve outcomes. Although some progress has been made, there is still a lot of work to do.
School districts and leaders across the nation must advocate for equitable practices and
opportunities for all students. As educators we have the power to change the narrative of what is
possible for African American males.
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The purpose of this chapter is to provide information on the background of the problem
and study, which includes the evolution of the school to prison pipeline, the Dilemma of
Disconnected Youth, and discusses the Emergence of mentorship programs. This chapter will
then introduce the reader to the study, and discuss a solution for decreasing the suspensions
facing Black male students through implementation of school-based mentorship programs. The
next section of this chapter will provide a statement of the problem. Next this chapter will share
the purpose of this study which will include the research questions and the research design. The
chapter will then share the conceptual framework that will be used to guide the study. Lastly, this
chapter will discuss the significance of the study, and will share how the study will be organized.
Background of the Study
The Evolution of the School to Prison Pipeline
School districts across the nation begin setting students up on a criminalized path as early
as Pre-Kindergarten. Authors Wright and Ford (2016) reported that:
Of the school districts with children participating in preschool programs, 6% reported
suspending out of school at least one preschool child. Racial disparities in out-of-school
suspensions also start early; African American children represent 18% of preschool
enrollment, but 42% of the preschool children suspended once, and 48% of the preschool
children suspended more than once. (p.7)
Early childhood teacher has been known to call African American preschool boys trouble
makers, which led to their mistreatment and eventual suspension from school (Barbarin &
Crawford, 2006). The targeted discipline that black boys faced led to some short and long term
impacts that negatively affected black boys (Wright & Ford, 2016). Instead of teaching,
motivating and instilling values in the most impressionable youth, we as a society, decide to
3

place them on the path of the school to prison pipeline. For years, black boys have been told that
they are not good enough and that they cannot perform well in school (Whiting, 2009). Schools
should be creating a cradle to career pipeline, yet the research shows that they inherently are
creating a preschool to prison pipeline.
The school to prison pipeline is created when school systems and administrators begin
criminalizing schools and creating prison like environments where students must sit quietly,
stand in lines, and move like prisoners (Mizel et al., 2016). Anyon (2016) argued that the
disproportionate suspensions rates that black students experience starts in elementary school and
goes through high school. It was also suggested that black students were also known to commit
more subjective offenses of disobedience and insubordination (Anyon, 2016). According to
researchers, it has also been determined that Black students were suspended more often than
White students for verbal misbehavior such as bad language, arguing, and threatening (Huang &
Cornell, 2017). Huang and Cornell (2017) later stated that a risk factor that has shown race
differences was alcohol consumption, where White students had higher alcohol usage than Black
students. Gregory, Skiba, and Noguera (2010) found that White students are primarily suspended
for more objective, concrete offenses like smoking, vandalism, or cutting class. These subjective
practices lay the foundation for the school to prison pipeline and work must be done to break or
end the cycle of targeting students of color. The individuals who work most closely to students
play a huge role in how we treat or mistreat them. Administrators and other educators have a
tendency to use criminal justice language to defend their disciplinary practices (Kayama et al,
2015). Some school districts display this criminalized language in their codes of conduct. Haight,
Kayama, & Gibson (2016) stated that the way suspensions are communicated in language can
have a negative impact on youth’s emerging self and social identities.
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The Dilemma of Disconnected Youth
The U.S. Department of Education (2012) defines disconnected or opportunity youth as
youth between the ages of 16 and 24 who are unemployed and not enrolled in classes. There are
currently 5 million youth across the U.S. who are considered to be disconnected (Lewis & BurdSharps, 2017). The concept of opportunity youth was coined by John Bridgeland, who was the
CEO of Civic Enterprises, with support from the Bill & Melinda Gates Foundation in 2012
(Kamenetz, 2015). This problem is caused when young people in the United States drop out of
high school (Swanson, 2010). Studies have shown that one out of every four 9th grade students
do not graduate high school in 4 years (Heckman & LaFontaine, 2007; Stillwell & Sable, 2013).
According to America's Health Rankings analysis of Measure of America, 11.5% of the United
States population are disconnected youth in 2019 (Tandon et al, 2008). The disconnected rates
appeared to be the highest for African American males (Dublanc, 2010). Black males and other
disconnected youth become disengaged and end up dropping out of schools for a variety of
reasons. Roberts (2015) reported that Memphis, Tennessee has the highest percentage of
disconnected youth of the 98 largest cities in the nation. Roberts (2015) later revealed that nearly
one in five youth, approximately 44,925 teens and young adults, are disconnected in Memphis.
Some of the factors leading to increased dropout rates are poor academic achievement
(Rumberger & Lim, 2008), high-risk behaviors (Hirschﬁeld, 2009), poor school environments
(Lee & Burkam, 2003; Neild, 2009), or poverty (Crowder & South, 2003). Lee and Burkam
(2003) describes poor school environment as the atmosphere, curriculum, culture, and the
investments staff makes with students. Youth who become disengaged from school end up
dropping out, which increases the likelihood of unemployment, thus leading them to become
disconnected from their communities.
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The Emergence of Mentorship Programs
In hopes of dismantling the school to prison pipeline and reconnecting disconnected
youth, communities across the U.S. have to bring on change, and one way to do this is through
mentorship opportunities. The 500 Role Models of Excellence Project was created by Florida
Senator Frederica Wilson in 1993, as an academic intervention and mentoring program for
African American males (Davis, 2009). Wilson started the program after she noticed that more
minority boys were being incarcerated, entering the drug trade, or dropping out of high school
(Miami-Dade Public Schools). Due to an increase in enrollment the name was later changed to
5000 Role Models of Excellence (Miami-Dade Public Schools). The main objective of the
project is to improve the academic and life outcomes for boys aged 9-19 through the intervention
of volunteers, counseling, fieldtrips, tutoring, and guest speakers (Wilson, 2008). Black boys
who participated in 5000 Role Models did not just graduate from high school, but they went on
to college and successful careers. The graduation rate for black boys who participated in the 500
Role Models program was 83%, which was significantly higher than the Miami-Dade Counties
overall graduation rate of 49% in 2009 (Davis, 2009). A unique aspect of the program was that it
was implemented within the Miami-Dade County Public School System, and the project received
its funding from the school district as well (Davis, 2009). The program currently serves 6,792
students in 89 schools, which includes approximately 23 elementary, 33 middle and 33 senior
high schools in Miami-Dade County. Due it its success in Miami-Dade County, the program was
expanded to Pinellas County, and it now serves 450 students in 20 middle and senior high
schools.
Mentoring programs can help improve outcomes for black boys which can reduce the $250
billion costs society endures for providing social services to those who drop out of school
6

(Standard, 2003). African Americans account for 50% of those imprisoned whose sentencing is
longer than 1 year (Noguera, 2003). Programs like the 5000 Roles Models of Excellence are
needed in order to improve the quality of education and ultimately improve the quality of for our
minority males. Mentoring has emerged due to the need to provide support for boys (Frederick,
2001). Mentoring programs have begun to make a shift from being community based to school
based. School based mentorship programs are now geared toward schools because significantly
more supervision can be provided and there is a greater relationship between the mentoring
components and the school’s and mentee’s academic goals (Randolph & Johnson, 2008).
Statement of the Problem
Black adolescent males have the potential to succeed in and out of school. However,
there are not equitable practices in place to ensure that all black males are receiving the
necessary supports needed to succeed (Bowman, Comer, & Johns, 2018). Factors that affect the
success of black males include: (a) the lack of positive role models and male teachers, (b) the
high suspension rates facing black male, (c) living in low-income environments, and (d) poor test
scores (Holcombe, 2007). Factors linked to family and environment were connected to poor
academic outcomes for black boys (Fantuzzo et al, 2012). Schools and personnel must be more
knowledgeable of a student’s developmental needs and how the culture and/or trauma they
experience can affect their behavior and their ability to succeed in schools (Coggshall, Osher, &
Colombi, 2013). The school environment plays a pivotal role for African American males.
School environment describes the building structures, classrooms, visual look, indoor air quality,
and other physical characteristics of the building (O’Neill, 2000; Earthman, 2004). School
environment also includes the school culture and climate which includes rules and procedures,
school-wide behavioral systems, the school’s traditions and attitudes (Kane et al, 2016). Teacher
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longevity and turnover are also factors that contribute to the school environment (Buckley et al,
2004).
When students do not feel safe at school, they sometimes respond in negative ways that
might impact how successful they are in school, which can lead to additional risk of involvement
with criminal justice system like being truant and staying at home, being in possession of
weapons and drugs, participating in gangs, or being tardy to school or class (Coggshall, Osher, &
Colombi, 2013). Effective school-based mentoring can provide opportunities for black boys to
feel safe, seen, and heard while they are at school (Herrera, 1999). Mentoring programs provide
solutions to addressing the area of deficits that adolescent males experience. Benefits of
mentoring include increased academic engagement and higher academic achievement, increased
post-secondary opportunities and matriculation, and decreased social, emotional, and mental
health problems (Quigley & Mitchell, 2018).
Purpose of the Study
The purpose of this study is to analyze school based mentorship programs to determine
their effectiveness in reducing suspensions and increasing academic outcomes for black boys.
Additionally, this study will determine the positive traits needed to establish strong mentormentee relationships that lead to continued success. This study will examine the successful
implementation of school-based mentorship program to determine if there has been a positive
effect on the educational outcomes for Black boys in urban schools and/or living in poverty. In
doing so, this study seeks to answer the following questions:
1. What are the shared experiences of the black boys who participated in a school-based
mentorship program?
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2. What perceived impact does participation in school-based mentorship programs have on
Black male student’s academic, behavioral, and social development?
3. What is the perceived impact of a male mentor on black adolescent males?
The researcher anticipates that there will be improved self-perception and outlook for African
American males through implementation of school based mentoring programs. The researcher
believes that the shared experiences of black boys will state why school based mentorship
programs are needed. The researcher feels that participation in school-based mentorship
programs will improve black male perceptions of their academic, behavioral, and social
development. If schools provide mentors to support the development of mentees, then it will
improve their outcomes and decrease their likelihood of being suspended or dropping out of
school.
Conceptual Framework
The theoretical frameworks that will guide this study are Critical Race Theory and
Culturally Responsive Practices. Critical Race Theory in education offers numerous tenets that
influence research and pedagogy that provides a way to examine the difficulties schools face
when trying to educate black males (Quigley & Mitchell, 2018). Brown-Jeffy and Cooper (2011)
discuss the 5 tenets of Critical Race Theory, which are the impact of racialized power, the
practice of interest convergence, the centrality of race, the power of the counter-narrative, and
the need to critique liberalism. Currently, school discipline policies attempt to isolate and
exclude black boys by pushing them out and into the school to prison pipeline through their
racialized policies and prejudices. Critical Race Theory, or CRT, in education helps to explain a
primary tenant of white supremacy as the ‘right to exclude’ (Yosso, 2005). CRT has a
commitment to social justice and emphasizes the importance of experiential knowledge and
9

counter-story telling due to the commitment to dismantle oppressive systems of racism and the
ability to provide healing for black boys by sharing their stories (Quigley & Mitchell, 2018).
Counter-storytelling provides a platform to share the narratives of marginalized and often
silenced African American males as a method to change perceptions (Quigley & Mitchell, 2018).
Culturally Responsive Practices highlights the importance of equity, identity and
achievement, developing the whole child, developmental appropriateness, and student/teacher
relationships (Brown-Jeffy & Cooper, 2011). Culturally responsive pedagogy emphasizes that
educators should know their students (Ladson-Billings, 2009) and utilize this knowledge about
students’ experiences to improve students’ opportunities to learn. Schools and school leaders
must strive to educate boys of color through a culturally responsive approach and focus on equity
and social justice leading to critical consciousness (Ladson-Billings, 1994). Culturally
Responsive Practices or CRP discusses the need for strong teacher/student or in this case strong
mentor/mentee relationships. Educators must understand the backgrounds of the students they
are serving in to coach and lead them to strong academic and social outcomes. Schools often
focus on the academic goals of students. There is an emphasis on grade point averages and test
scores, and not a focus on the true development of the whole child. Research has shown that
mentees who had an authentic relationship with a mentor led to better outcomes in school (Lyons
& McQuillin, 2019). A shift has been made of recent to not just create systems of environments
that respond to the cultural differences of the students you support, but to sustain the culture.
Paris (2012) states that the concept of culturally sustaining pedagogy is simply supporting the
diversity and cultures in practice and theory for staff and students. Culturally sustaining
pedagogy is implemented in hopes of promoting, or sustaining the cultural identities of the
students in the school. The practices that are implemented during the school-based mentorship
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program will not only be a response to the needs of Black boys, but they will offer sustainable
practices that address the cultural needs. Teachers who create classroom environments that are
culturally relevant tend to see students’ culture as an asset and not a liability (Milner, 2011).
Black boys who have teachers who value their culture feel empowered.
For the purposes of analyzing school-based mentorship programs and its impact on Black
boys, it is important to understand from their perspective how participation in mentorship has
impacted them. In Critical Race Theory, racism is seen as an integral part, privileging White
people over black people in almost all areas of life, including education (DeCuir & Dixson,
2004). This study will bring awareness to prejudice and implicit bias that black boys experience
in K-12 educational settings. Implicit biases affect educator’s discretionary decision-making
which lead to the disproportionality of suspensions (Girvan et al, 2017). Another way CRT and
CRP are connected to the study is through their ability to provide counter-narratives. There is a
sense of pride established when men are given the opportunity to (re)define the narrative about
Black men, especially due to all of the negative stereotypes that exist about Black men (Goings,
2016). This study will allow mentors and mentees who participate in school-based mentorship
programs to share their perspectives that will challenge society’s negative perceptions of black
males. Milner stated that it is imperative for teachers to incorporate some of their own cultural
and lived experiences in the classroom (2008). This same concept applies to Black mentors.
Black mentors must share stories with Black boys in an attempt to relate to them and build a
relationship.
Study Design
The study performed an exploration of a school-based mentoring program that targets
adolescent black males. The research questions were created to provide insight to the critical
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components of a successful mentorship program, to discuss the benefits of mentorship programs,
and to discuss the characteristics of good mentors. The study will also consist of sub questions to
generate additional data to prove that there is a need for school-based mentorship programs. The
researcher gathered data using a narrative research and phenomenological study design. The
narrative research and phenomenological study design assisted in the understanding of individual
experiences, perceptions, and feelings towards school-based mentorship programs and mentors.
The stories in narrative research is a retelling of events and lived experiences of an individual
through a first-person point of view (Ollerenshaw & Creswell, 2002). It is imperative that the
voices and narratives of all stakeholders, which includes parents, mentors, and mentees, be heard
and shared. The methods that would be utilized are individual interviews, and group discussions
of focus groups. The narrative research approach that will be utilized is the three-dimensional
space approach. This approach places an emphasis on describing individual experiences
(Ollerenshaw & Creswell, 2002). Qualitative research is framed with words and not numbers and
utilizes open-ended questions (Creswell, 2014). The purpose of a phenomenological study is for
participants to share their lived experiences and help describe some phenomenon through the
process (Yuksel & Yıldırım, 2015; Creswell, 2014). This study utilizes a phenomenological
research approach. This study will utilize this approach to allow mentors, mentees, parents and
teachers the opportunities to share their perspectives on the perceived benefits of participation in
school-based mentorship programs.
In order to draw the research sample, the researcher identified adolescents who
participated in the school-based mentoring program a minimum of three years. The researcher
also utilized the parents of the boys who participated in the programs to gain knowledge on their
perceived benefits of having their sons participate. Returned questionnaires and demographic
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data sheets indicated consent to further participation. The sample group then be purposely
selected as participants for the study. Qualitative procedures were used to conduct the study. This
format allowed the researcher to assess perceptions of mentors and mentees along with related
demographic data. The questionnaire consisted of questions which will garner the mentor and
mentees’ initial perceptions of the school’s mentoring program.
The data analyzed by the researcher, included information relating to mentor and
mentees’ perceptions of the effect of their mentoring programs in areas such as: attendance,
discipline, and grades. The use of interviews and the data analysis the researcher gained a more
in-depth understanding of the participant’s perceptions. All data collected was used to create
themes, categories, and patterns that would help establish successful school-based mentorship
programs. The methodology used in this study allowed the researcher to gain access to
information from mentees that was used to determine the effective components of school-based
mentoring programs for black boys.
Significance of the Study
This study is significant in that it identifies the characteristics of successful school-based
mentoring programs and shows the impact mentorship has on Black adolescent males. This study
is critical for schools and school districts who are struggling to determine ways to engage black
boys and find ways to improve their academic outcomes. The knowledge gained from this study
will assist in providing a framework for effective mentorship programs, and provide other
educators with strategies for strengthening the educational outcomes of black boys. The study
will question current exclusionary discipline practices and bring attention to the biases and
prejudices that exist in student’s code of conducts and the educators working with adolescent
black males. This study will analyze and discuss the need for school-based mentorship programs
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rather than community based mentorship programs. School based mentorship programs are
needed because they provide more supervision for black boys at the school level (Randolph &
Johnson, 2008). The data from this study will be a resource to educators that will assist in
identifying what types of programs are needed at the school level to meet the educational needs
of black boys. Analyzing an effective school-based mentoring program and researching the
components that lead to its success, by participating mentors and mentees, will provide the
knowledge needed to ensure that all urban schools implement programs to improve outcomes for
black boys.
As an educator and former participant of a school-based mentorship program, the
researcher understands firsthand why there is a need for mentoring and the benefits of mentoring
programs and the guidance that mentors provide. Mentors have been found to enhance mentees’
social-emotional, cognitive, and self-awareness through the relationship established when the
mentors and mentees spend time together (Rhodes, 2005). Research indicates that at risk students
need to feel supported and cared for in order to achieve. Having an adult, or mentor, commit time
to work with a student, or mentee, on a regular basis provides students, especially black boys
with a feeling that they are worthwhile (da Costa, 2000). Personalized and constant interactions
with a mentor offers a support system to black boys that leads to gains in student achievement,
which can be measured by improved grades, attendance, test scores, and decreases in referrals or
suspensions during the school year.
Organization of the Study
This study will consist of 6 chapters. Chapter one contains an introduction that provides
the general context and purpose of the study which focuses on the implementation of schoolbased mentorship programs to dismantle the school to prison pipeline. Chapter one will also
14

discuss the theoretical frameworks of Critical Race Theory and Culturally Responsive Practices
and how they relate to the study. Chapter one also provides a set of research questions that will
guide the study, and discusses the study designs. Chapter two provides review of literature that
paints the picture of why school-based mentorship programs are needed to improve on the
outcomes of adolescent black males. Chapter three outlines the methodology utilized for the
study. Chapter 4 is a phenomenological study that will involve students, or mentees. This study
will assist in establishing the perceived benefits of having a Black male mentor from the
experiences of the students. This chapter includes a study that will interview 11 students who
participate in the school-based mentorship program. Chapter 5 is a phenomenological study that
will involve the parents of the students in the mentorship program. This chapter includes a study
that will interview 11 parents. Chapter 6 is a case study that will involve staff members and
teachers. This chapter shares the perspectives of the adults who interact with black boys and their
perceived impact of participation.

15

Chapter 2
Introduction
The critical problem that must be addressed is that African American boys are not being
successful academically, behaviorally, or socially in comparison to other groups. In 1896, public
facilities were allowed to be segregated as long as both Blacks and Whites were provided equal
facilities under the Supreme Court case, Plessy v. Ferguson. This ruling was the beginning of the
racial inequities impacting Blacks in America. Blacks facilities were dilapidated, while the
facilities for Whites were in the best conditions. The ruling of Plessy v. Ferguson allowed the
Jim Crow laws to be established. The Jim Crow laws called for Blacks and Whites to have
separate buses, restaurants, and schools. The inequitable laws caused outrage in the Black
community. The Black community demanded equitable treatment and laws. The NAACP
advocated for change. In 1954, the Brown v. Board of Education ruling established that
segregation based on race was unconstitutional. This case was intended to guarantee all students
with access to equitable opportunities and education. However, for years, Black children were
still deprived for equitable educational access and opportunities.
Following the Brown v. Board of Education ruling, corporal punishment and public
embarrassment began to be utilized in schools as a method to punish students (Avarita, 2005). In
the 1990s, schools began to shift their efforts to placing a focus on out-of-school suspensions
which caused schools to enforce punishing zero tolerance policies, some of which are still being
followed in schools today (Skiba & Knestling, 2001). The zero tolerance policies were started as
a means to assist schools in ensuring that all schools were deemed safe environments in response
to the national war on drugs epidemic, and the fears of violence (Skiba & Knestling, 2001). Zero
tolerance policies have been known to place harsh reprimands on students, specifically African
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American students, for incidents involving drugs, fights, alcohol consumption, and even
subjective offenses such as insubordination and defiance. Zero tolerance policies have been
known to negatively affect African American males (Bell, 2015). Bell later added that the zero
tolerance policies were created to provide solutions to violent crime, weapons possession, and
drugs epidemic, but they rather targeted black males socially and educationally, and caused
issues that impact the world (2015). When black males are targeted with zero tolerance policies
and suspended or expelled from school, it leads to increased dropout rates. Studies have
indicated that in Michigan, the estimated cost per drop out in relation to the amount of
government assistance provided is nearly $2.5 billion (Balfanz et al. 2014). Research on zero
tolerance indicates that the policies are creating consequences at a higher rate than they are
eliminating inappropriate behaviors (Monroe, 2005). Studies have shown that suspensions were
high in schools where zero tolerance policies were promoted by principals who view zero
tolerance policies as needed in maintaining order (Heilbrun, Cornell, & Lovgrove, 2015). Zero
tolerance policies was found to be different for different states and different schools. Yet, the
zero tolerance policies led to the disproportionate amount of suspensions facing adolescent,
black males.
African-Americans, and more specifically African American males, have experienced a
strained relationship with the school system due to their inability to gain access to quality
education and equity (Crary, 2007). According to the UCLA Civil Rights Project (2010), black
males are suspended at a rate of 29%, which was nearly three times the suspension rate of White
males. In North Carolina, Black sixth grade students were 79% more likely to be suspended for
violating school rules than their white peers who violated the same school rules (Kinsler, 2011).
Research by Lewis and Toldson indicated that black male students self-reported more
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suspensions and expulsions than other groups; 59% of black male students, 42% of Hispanic
students, and 26% of white males (2012). African Americans are leading the categories that are
considered negative when it comes to achievement level. Statistics also show that 88% of black
students are not reading on grade level by the time they reached the 8th grade (Lewis, 2011).
Students who lack knowledge or intellect are prone to become to experience more suspensions,
than the children who actually pose legitimate concerns to the safety and wellbeing of the school
(Lewis, 2012).
The disproportionate amount of suspensions facing black males not only affects their
academic abilities, but also has lasting impacts on their livelihoods. African Americans who do
not graduate from high school have a 1 in 3 chance of living below the poverty line, and those
that dropout have a small chance of achieving middle class status (Jackson, 2010). Studies have
also found that African American boys whose parents had less education were more likely to be
suspended (Mizel et al., 2016). The state of African Americans males will not improve if we
continue the current practices in place. Educators, administrators, school board members,
policymakers, and society must raise awareness of the issues and take action to improve this
matter. Society must take immediate action to improve outcomes for black boys.
The purpose of this chapter is to examine the literature in relation to the state of African
American adolescents in schools and the ways that we can decrease the number of disconnected
youth. The guiding question that the literature will address is: What is the current state of
adolescent black males, and how can we increase outcomes and decrease the number of
disconnected youth? Three themes emerged from the research: (a) emergence of black male
student context, (b) the voices of black advocacy and self-concept, and (c) constructing solutions.
Within these main themes there were 8 sub-themes: (a) the emergence of black youth carceral
18

network, (b) barriers to black male student achievement, (c) policing black bodies, (d) the
double-bind of black teachers, (e) black male academic perceptions, (f) critical race character
education, (g) policy solutions, and (h) mentorship. The review of literature will provide an
understanding for the need of school based mentorship programs in improving the outcomes of
black males and decreasing the nations disconnected youth rates.
Emergence of Black Male Student Context
This section will provide context of black male students through the emergence of the
black youth carceral network, the barriers to black male student achievement, and policing black
bodies. This section will help address the first part of the guiding question of what is the current
state of adolescent black males, and how can we increase outcomes and decrease the number of
disconnected youth? This section will provide additional context on the current status of black
boys. Figure 2.1 shows a visual of the themes, and subthemes that make up the emergence of
Black male student context.
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Figure 2.1 reveals the themes and sub-themes that emerged from the literature. The literature
provided was utilized to re-define the current state of Black Boys.

Emergence of Black Youth Carceral Network
The Black Youth Carceral Network can also be referred to as the Youth Control
Complex. Victor Rios (2011) describes it as the system of criminalization that targets Black
Youth, and provides systematic punishment through social control institutions. Rios also adds
that the Youth Control Complex consist of material and symbolic criminalization (2011). This
section, titled emergence of black youth carceral network, will include the disproportionate
suspensions facing Black Youth, and discuss the school to prison pipeline.
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Disproportionate Suspensions. Research has shown that there are racial gaps that exist
when analyzing the disciplinary actions facing African American students. Black students were
found to receive more subjective discipline referrals than White students (Smolkowski et al,
2016; Gregory, Skiba, & Noguera, 2010; Huang & Cornell, 2017). Staats (2016) added that
discipline disparities were found for black students, as they were found to be disciplined and
suspended for minor offenses like defiance and disrespect while white students were suspended
for major, objective offenses like drugs and vandalism. Black males have been found to be
suspended at a much higher rate, four times more likely, than their white counterparts (KangBrown et al, 2013). Although a study indicated that despite Latinx students receiving more
referrals to the office, African American students were still more likely to receive a suspension
(Mizel et al, 2016).
Perceptions of educators and individuals who interact with students also play a pivotal
role in the racial gaps in suspensions. Research has found that some teachers had negative
perceptions of black students being defiant and inherently misbehaving, even when these
students exhibit the exact same behaviors as white students (Kunesh & Noltemeyer, 2015).
Society views black people, children and adults, as being less innocent than their white
counterparts (Goff et al, 2014). Black children are not seen as children and are often times
treated as adults. Black children are not given the opportunity to be kids, and they are very rarely
protected. Black boys are often times treated as adults and they are perceived to be older than
they really are when compared to their white counterparts (Goff et al, 2014). Studies have shown
that whites had more experiences with alcohol use, while blacks had more experience with
marijuana (Mizel et al, 2016). This made it interesting that the focal point moved to addressing
marijuana which impacted the blacks more than whites. This will cause black students to be
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disciplined more than whites further leading to the disproportionate data as it relates to
suspensions.
Morrison and Skiba (2001) proposed that disproportionality is not just the result of
intentional discrimination, but rather the interactions between a student’s environment, the
student’s race, ethnicity, or disability status, and the school climate and classroom structure. All
of these factors pay a role in the mistreatment of African American boys in schools. Students
who are likely to experience bias in discretionary discipline tend to disengage with school, which
can lead to the increased likelihood that they will be truant in high school (Girvan et al, 2017).
Skiba and Sprague (2008) described exclusionary discipline practices as “a devil’s bargain” (p.
39) in which teachers’ attempts to improve student behavior consequently creates the opposite
outcome. Currently, small incidents in schools grow into larger problems because of school’s
desire for power of punishment and a lack of training and understanding regarding how to react
to challenging behaviors (Coggshall, Osher, Colombi, 2013). The mishandling of discipline leads
to student’s interaction with the justice system.
The School to Prison Pipeline. The school to prison pipeline is formed when schools
and school systems criminalize schools and create prison like atmospheres where students are
forced to sit quietly, stand in lines and move like prisoners (Mizel et al, 2016). The school to
prison pipeline is also created when schools begin to focus their efforts on controlling children
rather than educating them. Boys begin to be suspended and disciplined in schools as early as 3
years old. Early childhood teachers and staff have placed labels like trouble maker on black
preschool boys, which caused them to be isolated, suspended, and at times expelled from school
(Barbarin & Crawford, 2006). Educators play a pivotal role in influencing a child’s trajectory to
and possibly through the pipeline to prison through their attitudes, relationships, and social
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emotional knowledge with children and youth, and through the way they respond to student
behavior (Coggshall et al, 2013).
The implementation of punitive disciplinary policies in public schools is known to lead to
limited educational opportunities for Black boys. These punishments are also known to
negatively affect their female students as well (Crenshaw, Ocen, Nanda, 2015). Stigmatizing
black boys has numerous long-lasting impacts on black boys as they grow up (Wright & Ford,
2016). Studies have found that the heavy reliance and focus on discipline is more commonly
found in urban schools serving black students from low-income, working class families (Shedd,
2015). These urban schools are known to policing students through the use of metal detectors,
surveillance cameras, and officers as a means to monitor and control students (Shedd, 2015).
Connection to the Guiding Question. This section of the literature paints a picture for
the current state of Black males. The literature suggest that Black males are disproportionately
targeted for subjective offenses, while their White counterparts are disciplined for more objective
offenses. This section discusses the current state of adolescent black males, and the emergence of
the school to prison pipeline. Black males begin to be scrutinized and targeted as early as the age
of three. This section shows the negative statistics of adolescent Black males, and shows why
there is a need for improvement.
Barriers to Black Student Achievement
The disproportionate suspension rates that Black Youth face are not their only barriers
that limit their achievement. Black student achievement can be measured through high grade
point averages and test scores, good attendance, and low suspensions. This section will discuss
some of the barriers to black student achievement which include the access to role models and
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having a strong familial background. This section will also discuss school environment, and the
concept of disconnected youth.
Access of Role Models and Familial Background. Access to positive male role models
and male teachers, and being raised in low-income households are barriers that impede black
male achievement (Holcombe, 2007; Wilson, 2008). Researchers have claimed that black boys
do not have the family structures in places to properly supervise and protect them, which has
caused them to grow up and accept responsibility more quickly. All of this points to the central
problem being the absence of the father (Brown, 2012). Additional individuals are needed to
support black boys in order to address the deficits that exist due to the lack of fathers in the
household. At the core of this support is the family, as well as the extended family, which
includes the community, the churches, and other adults like mentors or teachers, who are not
related to the family, but play a role in the raising of the children (Brown, 2012). Without
familial support, black boys are known to have the lowest academic outcomes (Fantuzzo et al,
2012). Having the support of your family encouraged black males to finish school and achieve
success (Tolliver & Miller, 2018). Family support can look differently for every family.
Researchers describe family support as the delivery services that is focused on early intervention,
and aims to promote and protect the health, wellbeing and rights of children (Canavan et al,
2016). In order for children to thrive they need shelter, food, clothing, medical care and
protection from harm (What Every Child Needs, n.d.). Studies have shown that the poor
academic achievement that black boys experience in K-12 have a lasting impact on their
livelihoods as they become adults as well. Poor academic achievement in school led to dropping
out of high school which in turn led to not having access quality healthcare which decreased their
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life, increased the likelihood of a life of crime, and increased the likelihood of illegal street
activity that could lead to imprisonment (McJamerson, 1991).
School Environment. Edwards (2016) stated that when black students attend majority all
white schools they become more at risk of suspensions due to the school’s inability to truly
understand their students. According to the National Center for Education Statistics (2011),
African-Americans accounted for only 10% of rural schools’ populations. Wang and Wong
(2002) stated that rural schools have several distinct advantages: stronger parental involvements,
flexible scheduling for students, small class sizes with targeted support, and the schools are
deemed as safe environments when compared to suburban or urban schools. Although African
Americans account for a small population of rural schools, they experience high amounts of
exclusionary discipline. Schools believe that they can get away with suspending or expelling a
student when parental support is thought to be absent (Payne, 2010). Wright et al. (2014) argued
that a predictor of suspensions for black students was based on how problematic or troublesome
the parents felt the school was.
Schools must be equipped to support the social emotional needs of their students. Schools
must be sure to understand a student’s needs and how their backgrounds, upbringing, culture,
and trauma can affect how they learn and behave (Coggshall, Osher, Colombi, 2013). When a
student does not feel safe, they will react in different ways that might interfere with their
learning. Their reaction could then lead to a suspension or other at-risk behaviors that could lead
them closer to the criminal justice system and further away from the classroom (Coggshall,
Osher, Colombi, 2013). Schools need to ensure that students feel seen and heard. Students need
to feel as though they belong in order to assist them in their academic development.
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Disconnected Youth. Students who are suspended fit in three categories: delinquent
behavior patterns, disengaged from school, and aggressive behavior (McCord et al. 2001;
Washor & Mojkowski, 2014). A student known to be disengaged from school would exhibit
truancy issues, miss assignments, and not complete homework (Washor & Mojkowski, 2014).
These disengaged students are more likely to be suspended, than students who display delinquent
behavior or those with aggressive behavior (Toldson & Lewis, 2012). As expected, students who
do not receive office referrals have higher grades, exhibit positive thoughts and beliefs about
school, are more engaged, stay out of trouble in school, and have good attendance (Toldson &
Lewis, 2012).
An increase in support for students is needed to lessen the suspension rates of Black
males. Youth who receive suspensions from school are more likely to commit an offense, and
they are more likely roam without adult supervision, which would leave them prone to commit
additional offenses (Cuellar & Markowitz, 2015). Another fact associated with these statistics is
the fact that Black males who appear disengaged from school, and may have behavior issues are
thought to have a disability and are then labeled as special ed. Black boys are less likely to be
referred to honors or gifted courses and are more likely to be referred to special education
(Toldson & Lewis, 2012). Students who are classified as having a disability have other negative
implications as well. These students are then known to receive poor grades in school which
results in retention and suspensions due to their poor performance (Toldson & Lewis, 2012). The
disengagement of black men can also associate with the idea that going to college is acting white
(Palmer, & Maramba, 2011). The perceptions, discrimination, and intentional disengagement
that black males experience continue to disenfranchise our students from receiving the education
that they deserve.
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Connection to Guiding Question. This section discussed the barriers that Black youth
experience that prevent them from experiencing success in school. This section continues to
show the state of Black males. This section can also be used to show ways to improve outcomes
for Black males and lower the number of disconnected youth. This section discussing that having
a strong family background and access to quality role models can improve outcomes for Black
males. The section also shares how the school environment plays a pivotal role in the success of
Black males.
Policing Black Bodies
School officials, security guards, resource officers, and even police officers have been
creating policies and acting on policies that control and police Black youth. Schools believe that
increased security will create safer school environments, however, the increased police presence
can have a negative impact on students. This section will discuss the policing of Black bodies.
This section will also include information on criminalizing school, the roles of school resource
officers, and discuss the effects of police contact.
Criminalizing School & Policing Students. Anyon (2016) argued that the
disproportionate suspension rates that target African American students start as early as
elementary school and lasts through high school, and these Black students were known to be
disciplined for subjective infractions like defiance and insubordination. Exclusionary discipline
actions were known to be used for major infractions like possession of weapons or drugs or even
a serious fight that resulted in injuries. However nowadays, students can be suspended, expelled
or even arrested for simple offenses like being tardy, talking back to the teacher, or having an
attitude (McNeal, 2016). Huang and Cornell (2017) later stated that a risk factor that has shown
race differences was alcohol consumption, where White students had higher alcohol usage than
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Black students. Gregory, Skiba, and Noguera (2010) found that Black students tend to be
suspended for offenses like disrespect, disruption, or defiance, while White students are
suspended for more observable offenses smoking or vandalism. These subjective practices lay
the foundation for the school to prison pipeline and work must be done to break or end the cycle
of targeting students of color. The individuals who work most closely to students play a huge
role in how we treat or mistreat them. Educators have been known to use criminal justice
language to describe their disciplinary actions (Kayama et al, 2015). Some school districts also
display criminalized language in their codes of conduct. Haight, Kayama, and Gibson (2016)
noted that the criminal language that is used to communicate a suspension can have a lasting and
sometimes more impressionable impact on a student’s self-identity.
School Resource Officers and Police Contact. Numerous urban schools across the U.S.
use surveillance measures, like School Resource Officers, metal detectors, and cameras as a
means to target minority students. According to Nance this approach harms students' interest and
engagement in school, promotes prejudice and racial inequalities, discredits the roles of schools
and government institutions, and ultimately sends the message that black students are dangerous
and should be targeted (Nance, 2019). Disciplining should focus on redirecting and correcting
misbehavior, and less about punishment and making students feel as if they are criminals for
breaking a school rule. Schools in urban areas tend to have School Resource Officers on duty
which often creates a criminal like environment for schools. During a ten-year span of 1997 to
2007, the number of police officers in schools rose by 55% (Policing Students, 2015). In 2010,
42.8% of public schools reported that SROs and other officers had a weekly presence in school,
which was up from 10% as reported in 1997.
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SROs and administrators typically perform searches based on individualized suspicion to
uncover evidence of wrongdoing and they also conduct random searches not based on suspicion
in hopes of preventing any wrongdoing (Nance, 2019). Mills (2016) argued School Resource
Officers need additional training on how to work with students, and their roles and
responsibilities need to be revamped. School resource officers can be found in schools in urban
areas when there is perceived, imminent danger. When students are arrested for school-based
offenses, they are often tried and sentenced as adults. When this occurs these students are likely
charged as juveniles, and receive fewer rights (Policing Students, 2015). Educators and systems
cannot criminalize school discipline. Criminal justice is only appropriate when actual crimes
have been committed. Schools must work to end the school to prison pipeline.
The intended purpose of having sworn-ofﬁcers in schools is to discourage and deter
violence and misbehavior from occurring due to the perception that police ofﬁcers are authority
figures with power that teachers do not exhibit (Bleakley & Bleakley, 2018). Yet, the
criminalization of schools and presence of officers are known to have negative effects of
students. The implications of SROs being used to manage misbehavior challenges the freedom
that schools want for their students when they use the police as a behavior management tool
(Bleakley & Bleakley, 2018). There is a known reduction in a student’s GPA when they
experience vicarious police (Gottlieb & Wilson, 2018). Gottlieb & Wilson also add that all types
of police contact, whether they result in arrests or not, can be linked to lower GPAs (2018).
Exposure to police not only impacts a student’s GPA, but it is also known to cause African
American boys to have low test scores (Legewie & Fagan, 2019).
The largest consequence of the policing of students is that the practices lead to countless
students being pushed into the criminal justice system (Policing Students, 2015). As stated
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before the policing that occurs in schools lowers the educational performances of black boys
(Legewie & Fagan, 2019). The policing of students not only impacts the way students behave,
but also the way they dress. Schools dress codes can be viewed as a way to control black boys.
Schools’ dress codes targets males of color and view them as threats who needed to policed and
disciplined (Pavlakis & Roegman, 2018). Students who are disciplined over their choice of attire,
end up losing class time due to the trivial conversations on what is appropriate, and then having
to change close or receive a suspension (Pavlakis & Roegman, 2018). Besides losing
instructional time, the harsh policing of black boys sends messages that they are unwanted within
the school setting because of their choice of dress that goes against the schools’ norms (Pavlakis
& Roegman, 2018).
Connection to the Guiding Question. This section on policing black bodies supports the
guiding question by providing additional context to the conditions and environments Black males
experience. This section provides insight on how policing negatively impacts Black males. This
section also addresses the later part of our guiding question. In order to improve outcomes for
adolescent Black males we must discontinue the policing of their bodies and understand that
vicarious trauma that is created when they experience police contact does not lead to their
success. The policing of black bodies can also lead to Black males not felling connected to the
school environment, and thus lead to them becoming disconnected youth. This section is
valuable to helping to craft solutions to improve outcomes for Black males.
Voices of Black Advocacy and Self Concept
Ivory A. Toldson wrote a book titled NO BS (Bad Stats), that talks about not believing all
of the negative statistics pertaining to Black youth. The book talks about dispelling common
myths and challenging conventional beliefs about working with Black youth (Toldson, 2019).
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This section aligns with Toldson’s book and shares some of the negative beliefs that educators
may exhibit. This sections seeks to hear from individuals who can speak about their lived
experiences, which can either support the negative stereotypes that exist or offer counter
narratives. This section will share the voices of black advocacy and self-concept by discussing
the double-bind of black teachers, teacher perceptions and mindsets, stereotypes, and implicit
biases. Figure 2.2 shows a visual of the themes, and subthemes that make up the Voices of Black
Advocacy and Self Concept.

Figure 2.2 reveals the themes and sub-themes that emerged from the literature. The literature
provided was utilized to share the voices of Black Boys, Black parents, and teachers.
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The Double-Bind and Double-Consciousness of Black Teachers
The double bind of black male teachers can be defined as the tension that is created
between their personal connection and passion to teach for educational justice, and the systemic
ties that exist in schools that diminish the culturally responsive and pedagogical instructional
strategies that lure them to profession (Gist, 2017). Black male teacher candidates link their lived
experiences with social and political consciousness to their personal commitment to teach (Gist,
2017). Once black males make the decision to teach, they often times find their roles being
defined for them prior to entering in a classroom. Black male teachers felt their roles at their
schools was to police and discipline students (Bristol & Mentor, 2018). School administrators
and colleagues of black male teachers have given them these disciplinarian roles (Bristol &
Mentor, 2018). Teachers have shared that they have found themselves taking on numerous,
varying roles in and out of the classroom in order to urgently improve the outcomes of their
students (Milner, 2008).
Some administrators and staff believe that black boys can be taught more efficiently and
disciplined better if they are instructed by black male teachers (Brockenbrough, 2015). Brown
added that schools felt that African American men possess the needed pedagogies, verbal
capacity, personality, authority, and experiences to positively impact the lives of black boys
(Brown, 2009). The double bind, or dual role of black male teachers was also created by
colleagues who placed an emphasis in their ability to be a disciplinarian rather than allowing
them to focus on what they are paid to do, which is teaching (Brockenbrough, 2015). The
colleagues of black male teachers felt that there was an archetype for black male educators that
included them being physically intimidating and using their physiques to police Black boys
(Brown, 2012). They felt that their role was to be an enforcer who would scare students into
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behaving (Brockenbrough, 2015). The constant role to help and assist other teachers with
disciplinary matters required black male teachers to go into a zone that consisted of raising their
voice and being physically intimidating (Brockenbrough, 2015). Brockenbrough adds that there
is an additional burden placed on black male teachers as they are viewed as role models and
surrogate father figures for black boys (2015).
Not only do Black male teachers experience the double-bind, but they also deal with
double-consciousness. Schools are hoping to increase representation of Black males in schools
across the United States, but W.E.B Du Bois argues that the intricacy of living in society as a
Black male should be acknowledged and discussed (Du Bois, 1989a). Du Bois (1989a) notes:
“The history of the American Negro is the history of this strife, —this longing to attain
self-conscious manhood, to merge his double self into a better and truer self. In this
merging he wishes neither of the older selves to be lost. He would not Africanize
America, for America has too much to teach the world and Africa. He would not bleach
his Negro soul in a flood of white Americanism, for he knows that Negro blood has a
message for the world. He simply wishes to make it possible for a man to be both a
Negro and an American, without being cursed and spit upon by his fellows, without
having the doors of opportunity closed roughly in his face.” (p. 4)
In the quote Du Boise is sharing his views on double consciousness, and how Black males
experience this concept. Black male teachers experience double-consciousness every day when
they introduce themselves as an educated, Black male. Double consciousness describes how a
Black male possesses numerous opposing and conflicting identities that make it challenging to
establish a shared identity (Goings et al, 2018). Black males go through life thinking that they are
a problem because of the stereotypes and narratives that exist. Society and statistics feel that
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Black males should not be educated, yet, the idea of Black male teachers completely contradicts
what is expected of Black males. Not only do Black males experience an additional burden being
a Black male in a school, but they also struggle with their identities.
Mindsets & Perceptions. Students, parents, and educators have perceptions of the
suspension inequities that black students face and their feelings are critical to the argument as to
why change is needed. The perspectives of the students, the most important stakeholder, are
critical when discussing the school to prison pipeline. Bottiani et al. (2017) suggest that schools
with high levels of race disparities were perceived as less equitable by black students. Holding
students to high expectations can also assist in decreasing the disparities in suspensions. Schools
that had teachers to motivated students and pushed students to reach their full potential were
found to have lower levels of suspensions (Anne, Dewey & Xitao, 2011). We must push student
to reach their full potential and always create a plan for them to achieve success. Black males
respond to school based on how they feel the school cares or perceives them and their perception
of how school can assist them in the future (Tatum, 2005). Even if schools or educators do not
support black males, black males are intrinsically motivated to be successful in school, and they
felt that feel that it was their responsibility to show positive images of Black men (Goings,
2016). Sheer determination and the notion of proving people wrong was the motivation for black
boy’s academic success (Goings, 2016).
Educators stated that they experienced challenges when addressing students’ misbehaviors
such as the student’s cultural diversity and their experiences with poverty. Educators are likely to
react to situations much more harshly than necessary when disciplining African American
students (Monroe, 2005). White teachers’ attitudes towards black students stems from years or
racist practices or generational beliefs; other factors that lead to the negative perceptions that
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White teachers exhibit includes the teachers’ age, gender, and geographic places of residence
(Battle, 2017). White teachers have admitted that their family and friends provided them with
stereotyped impressions of black people, and this stereotyping has led to low student
performance (Battle, 2017). Not only do black students feel as though they are being targeted
and subjected to suspensions, but educators feel that way as well. Many educators agreed with
the children and their parents when they felt that the disproportionate suspension rates were due
to a lack of cultural competence or educator prejudice or biases (Gibson et al, 2014). Bowles and
Gintis (1979) coined the correspondence theory, which connected educational practice with
social inequality.
When schools use criminal language to describe students’ behaviors, then those students
tend to internalize that language (Huang & Cornell, 2017). Students indicated that terms like
criminal, “self-defense,” and “prisoner” were used to describe themselves (Kayama et al., 2015).
This language that is used tends to lead to the school to prison pipeline. Educators and the
schools that serve black boys must recognize that their biased discipline systems can create a
competing culture that changes a teachers’ perceptions of their role towards their students (Lewis
& Toldson, 2012). Teachers who exhibit a negative mindset leads them to negative outcomes
which becomes a self-fulfilling prophecy, making it very likely that the negative mindset will be
used again on other students (Weiss, 2008).
Stereotypes. Stereotypes play a critical role in the disproportionate suspensions facing
black boys (Kunesh & Noltemeyer, 2015). Currently, states create laws that provide schools with
the discretionary power make exemptions when necessary for certain circumstances. The
influence of stereotypes against black students, specifically black boys, has impacted the ability
of school administrators to use their control to discipline in a non-biased way (McNeal, 2016).
35

Not only do administrators hold stereotypes, but teachers also hold stereotypes that lead them to
perceive black male students (Kunesh & Noltemeyer, 2015). Even parents hold stereotypes about
schools that can impact the disproportionate amount of suspensions facing black students.
Schools that have been rated as problematic or bad by parents have been known to have higher
suspensions than others (Wright et al, 2014).
Societal norms, the media, and years of racism contribute to the numerous stereotypes
that exist within schools. Even authors and writers use stereotypes as a way to convey messages
about the experiences of people (Brooks, 2018). Stereotypes exist that state that blacks are
historically and culturally known for involvement in crime and drug usage (Cross, 2003). The
media, news and different television shows display negative messages that depict black males in
a negative light and leads to black males not being successful in higher education (Palmer &
Maramba, 2011). Society has created a stereotype that black students lack parent and family
involvement. This notion has made it easier for schools to suspend without being challenged by
parents (Payne, 2010).
Implicit Bias. Implicit bias can be defined as the attitudes or stereotypes that affect our
understanding, actions, and judgement unconsciously (Staats, 2016). The implicit biases can lead
to unintended negative consequences, like microagressions or police shootings (Westerberg,
2016). Discipline policies at schools unclear and leave discretionary control to administrators
(Mills, 2016). The high rates of expulsion of black boys from early childhood education settings
can be linked to the implicit bias of educators (Westerberg, 2016). Staats (2016) shared that
educators exhibit implicit biases in which they feel that black boys are aggressive and dangerous.
Studies have found that racial implicit biases affect the way kindergarten through twelve grade
educators see their students and treat them (Westerberg, 2016). Implicit bias shows up in how
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teachers view their students and their family history. Wesley and Ellis stated that more empathy
was displayed by teachers who had the same racial and cultural identities once a student’s family
information was shared (2017).
Implicit biases not only have an impact on the teacher’s perception of students, but it also
affects administrators and school officials. Implicit biases impact the way a teacher makes
decisions which contributes to disproportionality (Girvan et al, 2017). As mentioned before,
most offenses that students are disciplined for can be seen as being subjective offenses. The way
in which a teacher interprets an offense in the classroom will determine the extent to which that
student is disciplined (Staats, 2016). We know that changes to the school’s policies and code of
conduct are needed. Discipline policies at schools are unclear and leave too much discretion to
school administrators (Mills, 2016). Vulnerable decision points, or VDPs, are contextual events
that increase the probability of implicit bias influencing decision making, which includes a
teacher’s decision to refer a student to the office or a principal’s decision to suspend or expel a
student (Smolkowski et al, 2016). The VDP model shows that there is a known inﬂuence of
implicit bias when teachers are exhausted or frustrated and have to make impulsive decisions on
how to respond to an unexpected student behavior (Girvan et al, 2017).
Connection to Guiding Question. The guiding question for our literature ask us to
provide context to the state of adolescent Black males. This section provides narratives and
perspectives from educators who work with Black males. These perspectives describe some of
the negative mindsets that educators have about Black males, which could negatively influence
how they are treated in school. The implicit biases could impede or limit the academic growth of
Black males if they are instructed by educators who do not believe in them. In order to
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understand how Black males are doing while in school, then we must also analyze the educators
who they come in contact with.
Black Male Academic Perceptions
The voices of adolescent Black males are needed in order to understand how to best
support their development. Understanding how teachers can improve and encourage students’
academic success is imperative when trying to improve Black male outcomes. This section will
share some the factors that contribute to their improved outcomes and how peer relationships can
impact Black males.
Factors Contributing to Improved Outcomes. Students were found to have improved
outcome when they found groups with individuals who were similar to them (Tolliver & Miller,
2018). Black students, need to feel supported, and must feel connected to staff members to lead
them to stronger school engagement and successful academics (Palmer, 2015). A teacher’s belief
in a student and their continued encouragement can lead to students working hard and doing
better in school (Grantham, 2004). This encouragement can also lead to black boys enrolling in
gifted programs and advanced classes. As expected, students who did not receive office referrals
had higher grades, positive attitudes, and good attendance.
Peer Relationships. Status and competition are the driving forces for adolescent boys to
adapt to peer relationships (Butler-Barnes et al, 2015). These relationships can be positive or
negative. Due to the societal norms, boys tend to withdraw from school if they perceive
themselves to be smarter than their classmates (Andrew & Flashman, 2016). Adolescent males
do not feel as though they will be socially accepted if they are perceived as smart. An
adolescent’s achievement and interest in gifted program/advanced level classes is heavily
influenced by his perceptions of social factors. These social factors include peers, teachers, and
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school environment (Grantham, 2004). Although peers may endorse negative achievement
values. African American boys still strive to be successful (Butler-Barnes et al, 2015). Positive
peer cultures and relationships can lead to improved outcomes for black boys (Coggshall et al,
2013).
Connection to Guiding Question. The voices of adolescent Black males are needed to
be heard in order to begin crafting solutions to improve their outcomes. Hearing the perceptions
of adolescent Black males provides a firsthand account of their perceived status. Understanding
the importance of peer relationships is also critical to determining methods to best support Black
males. Black males thrive off of positive peer relationships, therefore, schools and communities
should seek opportunities to recreate them. The more connected Black males are to their peers
and schools, the less likely they will be considered a disconnected youth.
Constructing Solutions
If the outcomes of adolescent Black males want to be improved, then society and
community members must take action and develop change. It is imperative that schools change
the way they instruct and support adolescent Black males in order to improve their outcomes.
This section will provide viable solutions that can improve the outcomes for Black males like
critical race character education, policy solutions, and mentorship. Figure 2.3 shows a visual of
the themes, and subthemes that make up the Constructing Solutions theme.
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Figure 2.3 reveals the themes and sub-themes that emerged from the literature. The literature
provided was utilized to construct solutions to improve outcome for Black boys.

Critical Race Character Education
The term Critical Race Character Education describes a new approach to educating Black
youth that focuses on developing the social emotional learning, increasing their resiliency, and
improving their self-identity. This section will also discuss the importance and necessity for
black males to offer counter narratives in order to change perceptions. This section will provide
information on the five tenets of Critical Race Theory which include the ability to story tell, and
will share information on Social Emotional Learning and Resiliency.
Critical Race Theory & Storytelling. Critical Race Theory in education discusses
beliefs that provides a means to analyze the struggles schools experience with educating black
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males (Quigley & Mitchell, 2018). There are five tenets of Critical Race Theory (CRT), which
include permanence of racism, interest convergence whiteness as property, critique of liberalism,
and counter storytelling (DeCuir & Dixson, 2004; Ladson-Billings, 1998; McCoy, 2006). Within
Critical Race Theory, racism is known as a critical part of American civilization, and provides
privilege to White people over people of color (DeCuir & Dixson, 2004; Delgado, 1995; LadsonBillings, 1998; Ladson-Billings & Tate, 1995). The areas of emphasis of CRT is the focus on
social justice, the importance of experiential knowledge and experiences, and the concept of
counter-storytelling because counter-storytelling allows black male students to receive healing
power through their ability to transform the oppressive systems that they experienced (Quigley &
Mitchell, 2018). Quigley and Mitchell adds that counter-stories allows the narratives of silenced
African American males to be shared in hopes of disrupting the inequitable conditions in society
(Quigley & Mitchell, 2018).
Counter storytelling is a way to marginalized people, in this case black males, voices to
be heard and shared in an attempt to critique the social norms (Stovall, 2006). As stated before,
black males experience numerous academic barriers and must overcome stereotypes and
oppressive systems. Black boys have shared that schools have labeled them as deviant and
unintelligent, and how school officials misjudged their behaviors (Allen, 2017). One way that
black males overcome these barriers is by developing narratives about achieving despite the odds
(Wright, 2011). Black males take pride in redefining their narratives, and they are determined to
combat that narrative by striving for success (Goings, 2016). The counter-narratives are stories
that can be used to empower and to humanize (Brooks, 2018).
Social Emotional Learning & Resiliency. One way to combat the academic barriers that
African American males experience is by providing social emotional support and teaching
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resiliency. Schools who place an emphasis on the Social Emotional Learning of their students
creates a positive school environment that focuses on academic achievement, good physical and
mental health (Coggshal et al., 2013). Research states that groups should provide African
Americans with tools for coping and dealing with trauma they may have experienced, which can
promote resiliency (Brown, 2008). These Social emotional tools can assist students of color with
strengthening their problem-solving skills and expectations of success (Prince-Embury, 2011).
Promoting resiliency is important for children of color who may be low income due to their lived
experiences of poverty that adds additional stress, lacking the resources to cope (Weiss, 2008).
Schools should promote resiliency to decrease the fear of failure students experience and to
increase their sense of competence which will improve their learning (Weiss, 2008).
Connection to Guiding Question. This section addressed the latter part of the guiding
question about finding solutions to increase outcomes and decrease the number of youth who
drop out of school and end up unemployed. Schools across the United States must find ways to
develop the social emotional learning of students and promote their resiliency. The ability to
teach the whole child will increase the likelihood that a Black male student will remain
connected to someone or something within the school community. Promoting storytelling
amongst Black males will also assist in crafting viable solutions to address their needs. There is
no more important group to hear from, then Black males themselves.
Policy Solutions
In order to improve outcomes for adolescent Black youth, we must also look at what
policies need to be changed to increase their rights. Educating Black youth and their parents
about their rights can ensure that they are not mistreated. The trainings that teachers receive
should also be modified to ensure that Black males receive instruction from culturally competent
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educators. This section will provide information on policy, rights and laws that need to be
changed to improve outcomes.
Policy, Rights and Laws. To improve educational outcomes for black boys, government
policies and officials need to provide teachers with additional resources and ensure that low
performing schools have the nest educators (Hemphill et al, 2013). It is imperative that parents,
students and other stakeholders understand their right to due process and stay involved to ensure
that black boys are not targeted. Rodriguez (2017) states that one way to eliminate the high
number of suspensions is by educating parents and students about their due process protections
under the Fourteenth Amendment, which states that [n]o state shall... deprive any person of life,
liberty, and property without due process of law. There have been numerous cases that have
advocated on behalf of students in relation to granting due process. In order to change the current
state of disciplining black students, then policies and laws put be modified and enacted to ensure
equitable practices exist in all schools. The U.S. Supreme Court provides school officials with
the power to freely employ a variety of measure to police students with little to no legal
accountability (Nance, 2019).
School districts across the nation have begun to implement policies in hopes of reducing
the high suspension rates of black boys. The Administration for Children and Families released a
report that state that in 2014, Chicago Public Schools implemented a “no suspension” policy for
children in preschool through second grade. Chicago Public Schools also expanded their appeals
process for suspensions by creating a help line to for families to report unfair suspensions. Some
other states that had implemented policies to prohibit or ban early childhood suspensions are
expulsions are Connecticut, New York, and Washington DC. Another law that could be created
is a possibly law for all school personnel to take an implicit bias assessment every two years to
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detect any racial biases they may exhibit for black students (McNeal, 2016). This law would help
track educators’ implicit biases that might cause them to mistreat or overly discipline youth.
If society does not take immediate action, then the conditions that black boys are facing
will only worsen. Although some progress has been made over time to improve the quality of
education for African American students, there is still a lot of work to do. The U.S Department
of Justice and Department of Education must work together to ensure that public schools are not
in violation of Title VI of the Civil Rights Act of 1964, which forbids discrimination in public
schools on the basis of race, color, origin and other characteristics (Mills, 2016). Schools can
play a pivotal role in ensuring equitable and non-discriminatory practices are in place through
their onboarding process. Cultural competence and culturally relevant pedagogies is imperative
for educators to ensure they are not excessively disciplining students because of their own
prejudices or biases. Staff members should be required to experience ongoing professional
development designed to address behavior management and focusing on strong equitable
systems that will reduce school-wide behavioral incidences (Flynn et al, 2016). Schools should
require that all staff members experience Adverse Childhood Experiences, or ACEs Training.
ACEs training will allow staff to understand the connection between the exposure of trauma and
life obstacles (Wesley & Ellis, 2017). Educators must take the time to truly get to know each
child and their story. Schools have to require this practice in order to change the outcomes for
black boys. Developing the necessary knowledge on works for each child individually, educators
can aid their students into reaching their full potential (Fasching-Varner et al, 2017). Not only
should schools be held accountable for displaying equitable practices, but parents and student
need to also understand their rights. Parents and students must be well versed in the laws and
discipline practices that their schools implement. Both parents and students must be empowered
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to take action if school leaders or systems are wrongfully suspending students of color. Parents
as well as schools must advocate for policies aimed at prevention.
Mentorship
This section will provide information on the importance and benefits of mentorship
programs, the perceptions of mentorship, the structure of mentoring programs, and school-based
mentorship programs. This section will assist in answering the latter part of the guiding question:
how can we increase outcomes and decrease the number of disconnected youth? This section will
highlight school-based mentorship programs, and most importantly show why mentorship
programs can improve student outcomes and decrease suspension rates.
The Benefits of Mentorship. In Michigan, it is estimated the cost of government
assistance for high school dropouts is $2.5 billion (Balfanz et al, 2014). In 2007, there were
about 21,185 students who dropped out of school. If these students would have completed
school, then it is estimated that they would have added $329 billion to the economy (Bell, 2015).
Bell (2015) later went on to state that zero tolerance policies not only impact African American
males socially, educationally, but it also causes economic issues that can impact the entire
country. Mills (2016) states that it cost about $10,500 to educate one child per year, and it cost
$55,000 a year to incarcerate an inmate. The work should be focused on educating students and
not imprisoning them.
To address the lack of role models and male teachers, and the suspension disparities we
must take action, and one viable solution is to provide mentorship opportunities. Quigley and
Mitchell (2018) discussed the need for single gendered groups:
The benefits of these single-gender environments include increased academic engagement
and higher academic achievement, increased post-secondary education matriculation and
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retention, positive racial identity development, increased awareness of and ability to
overcome systemic and structural constraints to their academic and life success, and
decreased social, emotional, and mental health problems from the racialized trauma of
incessant marginalization and exclusion in schools. All of which leads to increased life
chances and personal well-being (p. 76).
The model for youth mentoring programs comes from attachment theory which focuses on the
relationships established that create trust and empath, and improve the outcomes for children
(Rhodes, 2005). Participation in mentorship have been known to help students learn about
themselves and their potential, and assist them in improving (Brooms et al, 2015). The
relationships that are established through successful mentoring improves the youth social capital
which is developed through their peers, staff and family members (Weiss et al, 2019). Mentors
have been found to strengthen youth’s social-emotional learning, thinking abilities, and selfawareness (Rhodes, 2005).
One successful mentorship program is the 5000 Role Models Program in Florida. The 5000
Role Models of Excellence Project was created by Florida Senator Frederica Wilson, as an
intervention and mentoring program for black males. The 5000 Role Models Program served
boys aged 9-19 and had a goal to intervene in their lives through the use of volunteers,
counseling, and access to fieldtrips, tutoring, and guest speakers (Wilson, 2008). Black males
who participated in the mentorship had a significantly higher graduation rate of 83%, in
comparison to the school district’s graduation rate of 49% (Davis, 2009). Programs like the 5000
Role Models program promote post-secondary opportunities which encourage high school
completion for at-risk youth (Weiss et al, 2019). These programs assist students in matriculating
through high school, and participation in higher education settings can even assist college men in
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their own self development and self-actualization (Tolliver & Miller, 2018). Programs like the
5000 Roles Models of Excellence are needed in order to improve the quality of education and
ultimately improve the quality of for our black males. Mentoring has emerged due to the societal
need to provide guidance for boys (Frederick, 2001). The purpose of mentoring should be
exponential growth. The mentees, once mentored, will in turn, mentor others and continue the
cycle (Broughton et al, 2019). Mentors have reported that students who participate feel more
connected to their schools and have higher self- esteem when they are compared with students
were not being mentored (Curran & Wexler, 2017).
Perceptions of Mentoring. Youth who have participate in mentorship programs reported
that their authentic relationship with their mentor to led to better outcomes in school (Lyons &
McQuillin, 2019). Young black males are seeking out mentorship opportunities from nonparental adults more often than non-resilient youth (Prince-Embury, 2011). Students who
experience mentorship from people who have successful careers begin to think of what they
might become when they reach adulthood (da Costa et al, 2000). Black boys love being a part of
mentoring program; they described their experience as “fun,” and they stated that they wanted
“do it again” (Wilson, Cordier, & Wilkes-Gilan, 2014). Students felt like they were worthwhile
since an adult committed countless hours working with them on a regular basis. A second grade
student even shared that “before I had a mentor I felt lonely and now I feel happy to have a
friend” (da Costa, 2000). Mentees perceive participation in mentorship programs as time well
spent. Not only do mentorship programs benefit the students, but they also have a lasting impact
on the adults who devote time into developing the students. Mentors go into mentoring thinking
they will impact the students, when in turn, the student leaves a lasting impact on them.
Structures for Mentoring Programs. Currently, there are numerous mentorship that exist
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nationally and locally throughout the United States. These known initiatives, like the 5000 Role
Models, My Brother’s Keeper Alliance, African American Men and Boys Initiative, the Black
Male Funders Learning and Action Network, and the BMe Community, are prototypes for
mentorship programs that lead to increased outcomes for African American males (Quigley &
Mitchell, 2018). These programs can be examined to determine what are the necessary
components of strong mentorship programs. Selecting and training a coordinator to oversee the
program, recruiting mentors to serve the students, and screening the volunteers are three
characteristics that Morley and Rossman discuss as necessary components for successful mentor
programs (1997). After volunteers are screened, they must be onboarded and trained on an
ongoing basis so that they understand their responsibilities, and their dedicated time serving
students should also be publicly celebrated (Morley & Rossman, 1997). Another component that
must be addressed is the manner in which the mentors and mentee pairings will be established.
Research suggest that the pairings should occur based on similarities and factors such as gender,
ethnicity, language, and shared interests (da Costa et al, 2000).
Different models of mentoring advise that the mentor-mentee relationship is key in
producing positive outcomes for boys of color (Lyons & McQuillin, 2019). Successful
mentorship program should place an emphasis on creating structures that promote these authentic
relationships. The wisdom that is shared through the intentional mentorship relationships allows
the mentees to tap into their own power, and promote awareness of their strengths and limitations
(Broughton et al, 2019). Vulnerability is key for successful mentoring relationships. The ability
of a mentor to share personal stories frivolously about their experiences will help mentees learn
as they continue to grow and make decisions for themselves (Broughton et al, 2019). The close
relationship with mentees is critical, but the close relationship will not be enough to result in

48

positive outcomes (Lyons & McQuillin, 2019). Besides the mentorship pairing, mentoring
programs should be designed to develop students with concepts like goal-setting, selfmonitoring, and self-reflection, which will increase their motivation and performance in school
(Nunez et al, 2013).
It is important to include all types of students in mentorship programs, and not just “at
risk” persons so that there is a diverse group of young people who they can all learn from
(Curran & Wexler, 2017). Mentorship programs are most successful when they develop the
“whole child” (da Costa et al, 2000). Students from low-income households need to not only be
motivated socially and behaviorally, but through their mentorship they should be exposed to
literacy and numeracy, which will introduce them to problem-solving techniques that they can
use for future careers (da Costa et al, 2000). Successful mentorship programs also have a way to
solicit feedback and conduct program evaluation. McDaniel & Yarbrough (2016) shared eight
features that are required components for effective mentoring programs:
(a) participant recruitment; (b) mentor training; (c) 1-year mentor commitment; (d)
interest-based activities; (e) deficit-area activities; (f) family, community, and school
involvement; (g) carefully planned mentoring relationship endings; and (h) program
evaluation (p. 6).
The feedback shared can lead to improving various components of the mentoring program. For
example, feedback from black men who participated in the Black Male Achieve program shared
that the keys to a successful mentorship program lies in the authentic relationships and
interactions (Brooms, Goodman, & Clark, 2015).
School-Based Mentoring. Mentoring programs have begun to make a shift from being
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community based to school based. Over the years, numerous forms of mentorship have been
attempted to improve outcomes for Black boys. One program that the Black community is
familiar with are rites of passage organizations. The concept of rites of passage or initiation was
established in ancient Egypt (Warfield-Coppock, 1992). Rites of passage programs were
implemented to assist the youth in their development through puberty to adulthood. Rites of
passage programs were based on beliefs that they prepared the youth to physically, mentally, and
spiritually resist practicing any seductive ways (Warfield-Coppock, 1992). The U.S. adopted
school-based rites of passage programs and really targeted youth in seventh through tenth grade.
Some rites of passage programs were not successful due lack of buy in from parents, to
community indifference, lack of knowledge, or resistance to the rites of passage concept
(Warfield-Coppock, 1992). A shift was then made to create school-based mentorship programs
that were not grounded in spirituality. School based mentorship programs are now geared toward
schools because significantly more supervision can be provided and there is a greater
relationship between the mentoring components and the school’s and mentee’s academic goals
(Randolph & Johnson, 2008). School-based mentoring, or SBM mentorship programs aimed at
the youth that occur within the school setting during or after school hours (Wood & MayoWilson, 2012). SBM occurs in the educational setting and the mentor-mentee relationship are
established over the course of the school year (Weiss et al, 2019). The successful mentorship
program in Florida that was discussed previously, the 5000 Role models was a school-based
mentoring program. The key component of the 5000 Role Models program was that it was
completely integrated into the Public School System, from which it received majority of its
funding (Davis, 2009).
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Boys who participate in school-based mentoring programs are known to be more
successful than those who do not have mentors (Chang et al, 2010). They are more engaged in
school, have better attendance, and seek post-secondary opportunities. School based mentorship
programs has been known to increase participant’s feelings and perceptions of self, including
their self-worth, and decision making abilities (Curran & Wexler, 2017). Mentees in schoolbased mentorship programs also feel better about school, and have improved relationships with
school staff because of their positive experiences mentoring program (Herrera, 1999; Herrera et
al, 2011). When teachers fully embrace school-based mentorship programs and overlook the
inconvenience that it might cause, students experience even more success because everyone
operates on the same page (da Costa et al, 2000).
Connection to Guiding Question. The guiding question for this literature asks what is
the current state of adolescent black males, and how can we increase outcomes and decrease the
number of disconnected youth? The literature shared provided additional insight into the current
status of black boys in K-12 educational settings. The literature was able to paint the picture that
African American males were being disproportionately suspended and not being successful in
school. Their lack of success led to the school to prison pipeline and the increases numbers of
disconnected youth. The literature was able to provide context on the factors that impact learning
for black boys. The literature then went on to share possible solutions to improving outcomes for
black boys. These solutions include the implementation of school-based mentorship programs.
Black males are most successful when they are instructed and supported by other Black males.
Black males feel a sense of importance and value when a mentor takes the time to support their
development. School-based mentorship programs can ensure that the outcomes of adolescent
black males improve and that they remain connected to their schools and communities.
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Chapter 3
Overview of the Study
The purpose of this study is to analyze school based mentorship programs to determine their
effectiveness in reducing suspensions and increasing academic outcomes for black boys.
Additionally, this study will determine the positive traits needed to establish strong mentormentee relationships that lead to continued success. In this analysis, the study will examine the
successful implementation of school-based mentorship program to determine if there has been a
positive effect on the educational outcomes for Black boys in urban schools and/or living in
poverty. In doing so, this study seeks to answer the following questions:
1. What are the shared experiences of the Black boys who participated in a school-based
mentorship program?
2. What perceived impact does participation in school-based mentorship programs have on
Black male student’s academic, behavioral, and social development?
3. What is the perceived impact of a Black, male mentor on Black adolescent males?
Overview of Design
The study performed an exploration of a school-based mentoring program that targets
adolescent black males. The research questions were created to provide insight to the critical
components of a successful mentorship program, to discuss the benefits of mentorship programs,
and to discuss the characteristics of good mentors. The study will also consist of sub questions to
generate additional data to prove that there is a need for school-based mentorship programs. The
researcher gathered data using a narrative research and phenomenological study design. The
narrative research and phenomenological study design assisted in the understanding of individual
experiences, perceptions, and feelings towards school-based mentorship programs and mentors.
53

The stories in narrative research is a retelling of events and lived experiences of an individual
through a first-person point of view (Ollerenshaw & Creswell, 2002). It is imperative that the
voices and narratives of all stakeholders, which includes parents, mentors, and mentees, be heard
and shared. The methods that would be utilized are individual interviews, and group discussions
of focus groups. The narrative research approach that will be utilized is the three-dimensional
space approach. This approach places an emphasis on describing individual experiences
(Ollerenshaw & Creswell, 2002). Qualitative research is framed with words and not numbers and
utilizes open-ended questions (Creswell, 2014). The purpose of a phenomenological study is for
participants to share their lived experiences and help describe some phenomenon through the
process (Yuksel & Yıldırım, 2015; Creswell, 2014). This study utilizes a phenomenological
research approach. This study will utilize this approach to allow mentors, mentees, parents and
teachers the opportunities to share their perspectives on the perceived benefits of participation in
school-based mentorship programs.
In order to draw the research sample, the researcher identified adolescents who
participated in the school-based mentoring program a minimum of three years. The researcher
also utilized the parents of the boys who participated in the programs to gain knowledge on their
perceived benefits of having their sons participate. Returned questionnaires and demographic
data sheets indicated consent to further participation. The sample group then be purposely
selected as participants for the study. Qualitative procedures were used to conduct the study. This
format allowed the researcher to assess perceptions of mentors and mentees along with related
demographic data. The questionnaire consisted of questions which will garner the mentor and
mentees’ initial perceptions of the school’s mentoring program.
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The data analyzed by the researcher, included information relating to mentor and
mentees’ perceptions of the effect of their mentoring programs in areas such as: attendance,
discipline, and grades. The use of interviews and the data analysis the researcher gained a more
in-depth understanding of the participant’s perceptions. All data collected was used to create
themes, categories, and patterns that would help establish successful school-based mentorship
programs. The methodology used in this study allowed the researcher to gain access to
information from mentees that was used to determine the effective components of school-based
mentoring programs for black boys.
This study utilized critical race methodology, narrative methodology and
phenomenology. Critical race methodology and narrative methodology is rooted in storytelling
and counter narratives. Solorzano and Yosso defined narratives or personal stories as the
retelling of a person’s experience (2002). These personal stories often combat racist ideologies
and over counter narratives. Solorzano and Yosso (2002) adds that counter-stories serve 4
purposes:
(a) They can build community among those at the margins of society by putting a human
and familiar face to educational theory and practice, (b) they can challenge the perceived
wisdom of those at society’s center by providing a context to understand and transform
established belief systems, (c) they can open new windows into the reality of those at the
margins of society by showing possibilities beyond the ones they live and demonstrating
that they are not alone in their position, and (d) they can teach others that by combining
elements from both the story and the current reality, one can construct another world that
is richer than either the story or the reality alone.
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Phenomenology. The counter-stories shared in this study will allow African American
boys to share their perspectives and challenge stereotypes. Qualitative research is framed with
words and not numbers and utilizes open-ended questions (Creswell, 2014). The purpose of a
phenomenological study is for participants to share their lived experiences and help describe
some phenomenon through the process (Yuksel & Yıldırım, 2015; Creswell, 2014). This study
utilizes a phenomenological research approach. This study will utilize this approach to allow
mentors, mentees, parents and teachers the opportunities to share their perspectives on the
perceived benefits of participation in school-based mentorship programs.
The data used for analysis included counter-stories and personal narratives of boys of
color. The students in this study shared their perceived benefits of participation in mentorship
programs in relation to improved outcomes such as improved academic, behavior, and
attendance. The information provided from the demographic sheets, focus groups and
questionnaires helped to identify the perceived benefits of school-based mentorship programs.
The data from the study helped establish themes and a framework for effective school-based
mentorship programs.
Overview of Chapter
The purpose of this chapter is to provide information on the methodologies that will be
utilized in this study. The chapter will provide an understanding of the demographics of the
population used in this study. The chapter will provide an understanding of the setting in which
the study takes place. The chapter will then discuss the data collection process and the tools used
for the data collection. The chapter will discuss how the frameworks Critical Race Methodology,
Narrative Research, and Phenomenology were utilized and analyzed. The chapter will provide
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information on the procedures followed and privacy steps, and will conclude with the summary.
Population
Creswell (2005) defines a population as a target group of individuals with similar
characteristics. The target population is defined as Black male students, Black parents, and Black
adult mentors. The researcher identified schools who implemented school-based mentorship
programs in Memphis, Tennessee to determine the targeted population. The school-based
mentorship programs all served male students of color ages 7-14. The mentorship program, The
Gentlemen’s League, is being implemented in two schools, one elementary and one middle
school. Through consultation with the selected schools, the researcher secured a listing of
students who experienced a minimum of three years of effective mentoring through the
Gentlemen’s League. This group of students and parents were then chosen as the research
sample. The staff members who served as mentors to the students were also chosen to participate
in the study. The staff members who participated in the study were black male teachers and staff
members. The department of education released a report that stated that Black males make up
only two percent of the teacher workforce (2016). Due to the scarcity of black male teachers in
the field of education, their voices and input is critical to the conversation.
Sample
In order to determine the participants for the study, the researcher used purposive
sampling procedure identify students within the schools who experienced a minimum of 3 years
in the school-based mentorship program. Students were chosen based upon meeting the criteria
of being an at risk student who maintained active participation in the Gentlemen’s League for a
minimum of three school years. Active participation included participating in a minimum of 4
workshops, 4 tutoring sessions, and 2 service projects per year. The selected students all attended
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urban schools and were in grades five through eight. Participants also included parents and
mentors of the boys who participated in the mentorship program. In order to be selected for
participation in this study, the staff members had to serve as the mentor to the students in the
study. Participants participated in questionnaires, surveys and focus groups. Specifically, there
were 10 students and their parents, and 5 teachers, who participated in this study.
Setting
The setting of this study takes place within public schools that are a part of Shelby
County Schools in Memphis, Tennessee. The schools selected to participate are urban schools.
The elementary schools’ programs are serving boys in grades two through five, while the middle
school program serves grades six through eight. The two elementary schools were traditional,
Title I schools serving grades PreK through fifth with approximately 550 and 650 students. The
middle school was a Title I Optional School with 575 students. Obama Middle is an Optional
School. Optional schools, also known as magnet schools, cater to students’ unique interests and
learning styles. Obama Middle’s Optional focus is College Preparatory. The schools served
populations with over 90% of their students identifying at students of color. The elementary
schools served populations who were 90% economically disadvantages and the middle school
served a population who was 80% economically disadvantaged.
Data Collection
This study utilized qualitative procedures which allowed the researcher to determine the
perceived benefits of school-based mentorship programs. Focus groups and in depth interviews
were utilized to collect data from participants. The focus groups asked participants questions that
helped shape the perceptions of the school-based mentoring program, The Gentlemen’s League.
Participants were asked open ended and closed questions, and were given the opportunity to
58

freely respond to the topic at hand. Through the focus groups, the researcher developed trends
and themes. Adults utilized in this study, teachers, mentors and parents were given
questionnaires to share their thoughts and opinions of school-based mentorship programs. The
researcher utilized the three research questions a) What are the shared experiences of the Black
boys who participated in a school-based mentorship program?, b) What perceived impact does
participation in school-based mentorship programs have on Black male student’s academic,
behavioral, and social development?, and c) What is the perceived impact of a Black male
mentor on Black adolescent males?, and the themes established from the literature to ask
additional questions to provide context to this topic. The questions that were asked to
participants were reviewed and created by individuals with substantial experiences in the field of
education. The researcher created thirty questions for each sample and created a review/rating
form for individuals to provide feedback on the validity and strength of each question.
Individuals were asked to go through each question and rate from 0= Bad question, 1= Not good,
2= OK question, 3= Good Question, and 4= Great Question. The lowest rating a question
received on the mentee’s rating protocol was 2.89, and the highest rating was 3.74. The
researcher set a cutoff score of 3.44 and all questions that were rated 3.44 or higher were selected
as interview questions for the mentees. The lowest rating a question received on the parent’s
rating protocol was 2.53, and the highest rating was 3.8. The researcher set a cutoff score of 3.47
and all questions that were rated 3.47 or higher were selected as interview questions for the
parents. The lowest rating a question received on the mentor’s rating protocol was 2.67, and the
highest rating was 3.85. The researcher set a cutoff score of 3.39 and all questions that were rated
3.39 or higher were selected as interview questions for the mentees. See Appendix A for the
interview protocols utilized during the focus groups, questionnaires, and one on one interviews.
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The researcher, who is affiliated with the school-based mentorship program, eliminated bias
when presenting and asking questions to participants. Participants were asked to recall stories
about their mentoring experience that did not include the researcher and his role.
Focus Groups. One data collection tool that will be utilized in this study is focus groups.
Focus groups are group discussions that will analyze a specific set of issues (Kitzinger, 1994). In
context to our study the focus groups will analyze the perceived impact of participation in
school-based mentorship programs from a student, parent, and mentor perspective. The focus
groups will likely consist of about five to eight participants at a time and will be moderated by a
facilitator (Robinson, 1999). The focus groups will be used as a method to obtaining information
about the topic (Robinson, 1999). Focus groups not only explore a person's knowledge and
experiences, but they also look at what, how, and why a person thinks a certain way
(Kitzinger1996). The focus groups will be utilized as the tool to analyze and determine the
shared experiences of the mentees.
Questionnaires. Another research tool that will be utilized in this study are
questionnaires. Questionnaires can be described as a set of questions that follow a specific
structure to collect data about a topic (Lavrakas, 2008). Our study will utilize questionnaires to
ask the parents of the students who participate in the school-based mentorship program about the
perceived benefits of participations. The questionnaires will provide the parents with open ended
questions and free responses in hopes of soliciting varied responses to determine trends. Some
questions will be open ended and require the parents to share their own thoughts about the topic,
while others will be closed questions, and require parents to provide simple responses.
Personal Interviews. The last research tool that will be utilized in this study are personal
interviews. Personal interviews are fact-to-face interviews with a person. This interview
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technique is used for face- to- face verbal exchanges, as well as telephone communication
(Mason, 2012). These personal interviews will be used in this study for the mentors, or Black
male staff members. These interviews will consist of a set of pre- determined questions that will
be asked to each person (Young et al, 2017). The person interviews will allow for mentors to
freely respond to the questions without being influenced by the responses of others.
Data Analysis
According to Saldana (2015), a code in qualitative inquiry is used as a method to assign
words or phrases to describe the data captured in research. Open coding is a method used to
create different categories about the phenomenon, or topic that helps the researcher organize the
data collected (Creswell & Clark, 2007; Saldana, 2015). This study will utilize axial coding.
Axial coding will be utilized to assist the researcher in taking a closer look at the identified
categories to get to the root of the phenomenon that we are researching (Saldana, 2015;
Charmaz, 2006). Our study will utilize the data that is collected from students, parents, and
mentors through the focus groups, questionnaires, and interviews to establish codes as a means to
analyze the data. The codes will enable us to determine trends based on the data. The samples of
the study were provided pseudonyms. The pseudonyms and demographics from the sample
groups can be found in Appendix B.
Another method that will be utilized to analyze and capture the data from the interviews
is memo writing or note taking. The memo writing takes place while we conducted the coding
process. This method will assist in ensuring that all notes are accurately transcribed and captured.
Memo writing is an important strategy to use during the analysis process because it places an
emphasis on coding and creating categories (Saldana, 2015). Charmaz (2006) states that memo
writing or note taking will provide the researcher with a strategy to analyze the concepts that
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emerge from the categories. While the researcher conducts the focus groups, they will utilize
memo taking as a means to capture the thoughts of the mentees and use the data to create themes
about the perceived benefits of participation in mentorship programs.
Ethical Considerations
After the study was approved by the IRB, a list of students who met the criteria for this
study of being in the mentorship program for a minimum of 3 years were provided. The mentors,
teachers, and parents of the boys who participated in the mentorship program was provided a
questionnaire, demographic data sheet, and a cover letter that detailed the logistics behind the
study. Participants were informed that participation in the study was confidential and that no
information shared would include any identifiable material. This allowed participants to
determine if they wanted to opt in or out of participating in the study. Upon receipt of returned
questionnaires and demographic sheets, the researcher was able to move forward with the
identified participants. The parents who completed all necessary documents provided consent for
their sons to participate in the focus groups. The researcher selected ten staff members and
parents, and ten mentees who had participated in the school-based mentoring program for a
minimum of 3 years, as the sample group. The sample group represented two urban schools, one
elementary schools and one middle school. Each participating parent was contacted to arrange a
focus group. The focus groups were audio recorded for accurate recording and then analyzed to
determine themes. The qualitative methodology used in this study helped to determine the
perceived effectiveness of participation in school-based mentorship programs. The data collected
provided input on the benefits of mentors and discussed the shared experiences of boys of color.
The demographic data sheets provided information that helped classify the students in the study.
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The data collected was transcribed and coded to remove the identities of all participants and to
solidify themes.
Conclusion
The study was intended to survey the perceived benefits of participation in school-based
mentorship programs. There were qualitative methodologies used in this study. The study
utilized critical race methodology and narrative methodology to provide counter-narratives. The
study also utilized a phenomenological approach to discuss the lived, shared experiences of boys
of color. The research questions and sub-questions that were utilized helped to create trends,
themes and categories for the research. The researcher utilized questionnaires, surveys and focus
groups to obtain data. The population and sample were of parents, staff, and students who had
experiences with participation in school-based mentorship programs for a minimum of three
years. Participants were from two schools, one elementary and one middle school, in Memphis,
Tennessee. Chapters 4-6 will report the detailed findings of the research study. Chapter 4 will
consist of a narrative case study that will share the narratives of a mentor and mentee (student).
This qualitative study will assist in establishing the benefits a student experiences from having a
mentor. Chapter 5 is a phenomenological study that will involve a case study. This chapter
includes a study that will interview 11 students who participate in the school-based mentorship
program. Chapter 6 is another phenomenological study that will involve parents and teacher.
This chapter shares the perspectives of the adults who interact with black boys and their
perceived impact of participation.
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Chapter 4
And How are the Children?
Introduction
Schools need to ensure that Black boys feel seen, heard, and deeply known. Students need
to feel as though they belong. Schools must be equipped to support the social emotional needs of
their students. Schools must be sure to understand a student’s needs and how their backgrounds,
upbringing, culture, and trauma can affect how they learn and behave (Coggshall et al, 2013).
When a student does not feel safe, they will react in different ways that might interfere with their
learning. Their reaction could then lead to a suspension or other at-risk behaviors that could lead
them closer to the criminal justice system and further away from the classroom (Coggshall et al,
2013).
Historically, Black communities and their voices have been policed and silenced. Black
voices, have not been included in any dialogue about the real issues impacting Black boys
(Morris, 2001). Black communities have been stigmatized and oppressed for decades (Childs &
Johnson, 2018). As we begin to fight for educational equity, we must provide platforms for
Black voices to be heard. Statistics have shown that Black youth are currently not being
successful. Memphis, Tennessee has the highest percentage of black youth who are known as
disconnected, those aged 16-24 who are not in school and are unemployed (Lewis & BurdSharps, 2017). These statistics have led to narratives that Black boys are trouble makers, which
caused them to be targeted for suspensions. Systems, structures, and supports must be put in
place to ensure that there are equitable practices in place. One way to accomplish this is to ensure
that all students, and more specifically Black male students, feel seen, heard, and deeply known.
Growing up we were often times raised to believe that children should be seen and not heard.
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However, it is time that we hear from our children, and allow them the opportunity to share their
thoughts on what they need to be successful.
Critical Race Theory
Critical Race Theory in education offers tenets that provides a way to examine the
difficulties schools face when trying to educate black males (Quigley & Mitchell, 2018). Critical
race theory also focuses on the permanence of racism (Bell, 1992). Racism exist within all walks
of life including education (Ladson-Billings & Tate, 1995). Currently, school discipline policies
attempt to isolate and exclude black boys by pushing them out and into the school to prison
pipeline through their racialized policies and prejudices. Schools tend to display their racist
practices when they use criminal justice language to defend their disciplinary practices (Kayama
et al, 2015). CRT emphasizes the importance of experiential knowledge and counter-story telling
due to the commitment to dismantle oppressive systems of racism and the ability to provide
healing for black boys by sharing their stories (Quigley & Mitchell, 2018). Counter-storytelling
provides a platform to share the narratives of marginalized and often silenced African American
males as a method to change perceptions (Quigley & Mitchell, 2018). This study will provide the
platform for the black males who participated in the Gentlemen’s League mentorship program to
share their perspectives and experiences. These counter-stories will combat statistics that show
that black males are not being successful.
Culturally Responsive Practices
Geneva Gay (2000) defined culturally responsive practices as using the cultural identities
and experiences of your students as a way to teach them more effectively. Culturally Responsive
Practices focuses on the importance of equity, identity and achievement, developing the whole
child, developmental appropriateness, and student/teacher relationships (Brown-Jeffy & Cooper,
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2011). Culturally responsive pedagogy emphasizes that educators should know their students
(Ladson-Billings, 2009) and utilize this knowledge about students’ experiences to improve
students’ opportunities to learn. Culturally Responsive Practices, or CRP, discusses the need for
strong teacher/student relationships. The study will examine the mentor/mentee relationships
established within the mentorship program. Mentors must understand the backgrounds of the
students they are mentoring in order to guide and lead them to strong academic and social
outcomes. Schools often focus on the academic goals of students. There is an emphasis on grade
point averages and test scores, and not a focus on the true development of the whole child.
Mentorship programs have the capability to address the whole-child. Research has shown that
mentees who had an authentic relationship with a mentor led to better outcomes in school (Lyons
& McQuillin, 2019).
Methodology
Phenomenology. The counter-stories shared in this study will allow African American
boys to share their perspectives and challenge stereotypes. Qualitative research is framed with
words and not numbers and utilizes open-ended questions (Creswell, 2014). The purpose of a
phenomenological study is for participants to share their lived experiences and help describe
some phenomenon through the process (Yuksel & Yıldırım, 2015; Creswell, 2014). This study
utilizes a phenomenological research approach. This study will utilize this approach to allow
mentees the opportunity to share their perspectives on the perceived benefits of participation in
the phenomena, school-based mentorship programs.
The data used for analysis included counter-stories and personal narratives of boys of
color. The students in this study shared their perceived benefits of participation in mentorship
programs in relation to improved outcomes such as improved academic, behavior, and
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attendance. The information provided from the focus groups helped to identify the perceived
benefits of school-based mentorship programs. The data from the study helped establish themes
and a framework for effective school-based mentorship programs. My epistemological position
is that black adolescents benefit greatly from exposure to black male mentors. Additionally, this
study will determine the positive traits needed to establish strong mentor-mentee relationships
that lead to continued success. In this analysis, the study will examine the successful
implementation of school-based mentorship program to determine if there has been a positive
effect on the educational outcomes for Black boys in urban schools and/or living in poverty. In
doing so, this study seeks to answer the following questions:
1. What are the shared experiences of the black boys who participated in a school-based
mentorship program?
2. What perceived impact does participation in school-based mentorship programs have on
Black male student’s academic, behavioral, and social development?
3. What is the perceived impact of a male mentor on black adolescent males?
Critical Race Methodology. Critical race methodology and narrative methodology are
rooted in storytelling and counter narratives. Solorzano and Yosso defined narratives or personal
stories as the retelling of a person’s experience (2002). The stories in narrative research is a
retelling of events and lived experiences of an individual through a first-person point of view
(Ollerenshaw & Creswell, 2002). The students will retell their experiences participating in the
school-based mentorship program over their three or more years of participation. The narrative
research approach that will be utilized is the three-dimensional space approach. This approach
places an emphasis on describing individual experiences (Ollerenshaw & Creswell, 2002). We
must seek to understand the realities of the Black boys.
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Sample. In order to determine the participants for the study, the researcher used purposive
sampling procedure identify students within the schools who experienced a minimum of 3 years
in the school-based mentorship program. Students were chosen based upon meeting the criteria
of being an at risk student who maintained active participation in the Gentlemen’s League for a
minimum of three school years. Active participation included participating in a minimum of 4
workshops, 4 tutoring sessions, and 2 service projects per year. The sample included black boys
who attended two school in Memphis, Tennessee, MLK Elementary and Obama Middle School,
ages 10-13. There was a total of 11 black boys who participated in the study, four 10-year-olds,
three 11-year-olds, three 12-year-olds, and one 13-year-old.
Setting. The setting of this study takes place within two public schools that are a part of
Shelby County Schools in Memphis, Tennessee. The schools selected to participate are urban
schools, MLK Elementary and Obama Middle School. The mentorship program at MLK
Elementary serves boys in grades two through five, while the mentorship program at Obama
Middle serves grades six through eight. MLK Elementary School is a traditional, Title I schools
serving grades PreK through fifth with approximately 550 students. The Gentlemen’s League
mentorship program serves a total of 80 black boys at MLK Elementary. Obama Middle School
is also a Title I School with 575 students. Obama Middle is an Optional School. Optional
schools, also known as magnet schools, cater to students’ unique interests and learning styles.
Obama Middle’s Optional focus is College Preparatory. The schools served populations with
over 95% of their students identifying at students of color.
Procedures. Utilizing purposeful sampling, the researcher sent an email to all of the parents
of the students who met the criteria. This study utilized qualitative procedures which allowed the
researcher to determine the perceived benefits of school-based mentorship programs. Focus
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groups were utilized to collect data from the black boys. The focus groups asked participants
questions that helped shape the perceptions of the school-based mentoring program, The
Gentlemen’s League. Participants were asked open ended and closed questions, and were given
the opportunity to freely respond to the topic at hand. Through the focus groups, the researcher
developed trends and themes. The questions that were asked to participants were reviewed and
created by individuals with substantial experiences in the field of education.
Study participants read and signed an assent, and their parents read and signed a parental
consent form. Before the focus groups began, participants were briefed on the purpose of the
study and told that if they had any questions, that they could voice them. Focus groups are group
discussions that will analyze a specific set of issues (Kitzinger, 1994). In context to our study the
focus groups will analyze the perceived impact of participation in school-based mentorship
programs from a student perspective. The focus groups were used as a method to obtaining
information about the topic (Robinson, 1999). The focus groups will be utilized as the tool to
analyze and determine the shared experiences of the mentees. This study consisted of three focus
groups using a virtual online platform, Zoom. All of the participants utilized headphones to
maintain the privacy of the study. This study conducted three different focus groups of 3 boys, 3
boys, and 5 boys. The first focus group consisted 3 middle students, the second focus group
consisted of 3 elementary students, and the last focus group was a mixed group of 3 elementary
students and 2 middle school students.
Data Analysis. The students in this study were asked about their experiences as black males
within the school system, the perceived benefits of having a black male mentor, and about their
experiences participating in the Gentlemen’s League. The focus groups lasted between 20 to 40
minutes. The focus groups were transcribed, and according to Saldana (2015), a code in
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qualitative inquiry can be used as a method to assign words or phrases to describe the data
captured in research. Open coding is a method used to create different categories about the
phenomenon, or topic that helps the researcher organize the data collected (Creswell & Clark,
2007; Saldana, 2015). This study utilized axial coding. Axial coding will be utilized to assist the
researcher in taking a closer look at the identified categories to get to the root of the phenomenon
that we are researching (Saldana, 2015; Charmaz, 2006). The study utilized the data that is
collected from students through the focus groups to establish meaning units and themes as a
means to analyze the data. The codes will enable us to determine trends based on the data.
Participating students were giving pseudonyms. All students were asked the same questions
during the focus groups, without deviation, to assist in the validity of their responses. When
students provided brief responses, the researcher asked probing questions to enable the students
to provide additional information. The focus group questions were derived from the literature
review themes, theoretical framework, and research questions focusing on the needs of Black
boys and the implementation of school-based mentoring programs. See Appendix A for the focus
group interview protocol that students were asked.
Findings
The results of the 11 students from the focus groups were analyzed. Table 4.2 shows the
demographics of each respondent in this study that can be found throughout the findings of the
data analysis. In the citations for the quotes by the respondents, the students are designated by
their names. After analyzing all of the student’s responses, themes were created. Four key
themes emerged from the data: (a) Barriers, Hazards, and Concerns, (b) What’s in it for me, (c)
Character Building, and (d) Improved Outcomes. These themes, and their related elements, are
presented through their narratives.
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Table 4.2
Student’s Demographics
Student’s Name
Micah (West)
Will (Smith)
Carlton (Banks)

Student’s Demographics
13 years old; lives in 2-parent home
12 years old; lives in 2-parent home
12 years old; lives in single parent home

James (Evans)

11 years old; lives on 2-parent home

Spencer (James)

10 years old; lives on 2-parent home

Eddie (Winslow)

11 years old; lives in single parent home

Steve (Urkel)

12 years old; lives in single parent home

Hakeem (Campbell)

12 years old; lives in single parent home

Andre (Johnson, Jr.)

11 years old; lives on 2-parent home

Chris (Rock)

10 years old; lives on 2-parent home

Blue (Bordelon)

10 years old; lives in single parent home

Note. Table 4.2 shares the pseudonyms and demographics for the Black boys who participated
in the focus groups. The pseudonyms utilized were based on Black male characters from Black
television shows.
Barriers, Hazards, and Concerns
In order to understand the needs of Black boys and create solutions to assist in their
development, then it is imperative to examine the barriers they experience as Black boys.
Students who participated in the Gentlemen’s League shared similar experiences related to the
barriers that they experience as Black boys in school. Within the theme of barriers, hazards and
concerns, we find three elements: (a) trying to fit in with others, (b) the absence of fathers or
father-figures, and (c) dealing with educator pre-conceived notions.
Trying to fit in with others. As all the participates were Black boys who participated in
the Gentlemen’s League mentorship program, we sought to identify from them what barriers
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they experienced or witnessed. As expected, the Black boys in the study experienced peer
pressure and difficulties fitting in with others. Carlton specifically called this out during the
focus group when he mentioned that a barrier for Black boys was that “they are trying to fit in
with other Black boys.” James agreed with Carlton and added that Black boys “do not stay
focused in school because they want to fit in.” The lack of focus in school can lead to decreased
academic outcome and the increased likelihood that students can get in trouble in the classroom.
Hakeem agreed with this, and stated “Black boys do not know how to fit in so they act out.”
Some Black boys struggle with being proud or confident in who they are as individuals. They
struggle with being authentically and unapologetically them. Will was in agreement with this
statement. Will stated that Black boys “often feel left out of things. They don’t see themselves as
who they are, they are not confident in who they are.” Due to Black boy’s inability to fit in or
feel left out it can cause them to do things out of character simply to impress others. One student,
Spencer shared that the main barrier he sees with Black boys is them being bullied and bullying
others. Spencer felt that Black boys acted out in an effort to appear cool or in an attempt to avoid
the ridicule of others. There was indeed a share belief from participants that one of the barriers
preventing Black boys from excelling in school is their desire to fit in with others. These students
expressed that sometimes fitting in was more important to Black males than their student
achievement. Black boys become so desperate to fit in with others that they resort to coming out
of character and bullying others to make themselves feel better, as a defense mechanism to attack
someone before they get attacked, or as a means to impress others Black boys in hopes of being
accepted.
Absence of fathers or father figures. Five of the students in this study, Carlton, Eddie,
Steve, Hakeem, and Blue, live in a single-mother household. While expecting to hear from them
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that the absence of a father was a huge barrier for them, it was surprising that none of them
mentioned this as a barrier they experienced. However, other Black boys in the Gentlemen’s
League, who live in two-parent homes, expressed that the absence of fathers or father figures
was indeed a barrier that Black boys experienced that impeded in their success in school. Andre
stated that “Black boys have experience behavior challenges because they may have grown up
without a father.” Andre felt that Black boys may be acting out as a cry for attention or help due
to the lack of relationship they experience with their fathers. Micah agreed with Andre and added
that “having a Black male mentor or role model was important because my dad wasn’t always in
my life, and they showed me how to be a man and how to act. Black boys misbehave because
some may not have fathers, so mentors are needed to provide them with someone to look up to.”
One of the students, James, even reported that he never had a Black male teacher in his life. He
stated that “I’ve always had woman teachers, so when I finally got a man for a teacher, he taught
me so much and encouraged me to stay out of trouble and focus.” The students reported that the
absence of fathers or father figures was detrimental to the success of Black boys. The students
stated that the presence of Black males in their lives encouraged them to behave better and do
right in school. If fathers are not in the home, it is imperative for Black boys to be exposed to
positive, Black male role models who can step into the gaps to support the development of Black
boys.
Educator’s pre-conceived notions. The last barrier that the Black boys in our study
shared was the pre-conceived notions or feelings that educators have about Black boys. In order
for Black boys to be successful in schools across the United States, then they need to experience
educators who will be unbiased and give our Black boys a chance. Numerous students discussed
their feelings about the stereotypes that they heard inside and outside of school buildings. It was
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surprising to hear so many of the students express concerns with their teachers not believing in
them. Steve stated “when thinking about our behavior, some teachers don’t believe that we are
good students. People talk bad because of our track record; they can’t get over it.” If teachers
have a belief that Black boys cannot be good students, then it will be very hard for them to hold
them to high expectations. Eddie, Spencer, James all expressed disappointment with the negative
thoughts coming from educators. Eddie stated “it makes me upset when they [educators] think
we are all bad.” Spencer added “it makes me feel like they [educators] don’t like Black people.”
Black boys begin to lose confidence and self-efficacy when they hear others speaking negatively
about them. James shared similar thought and said “when people talk about Black boys it makes
me feel bad about myself.” Hakeem also felt it was extremely unfair for people to “talk or think
bad about us.” Two of the students took on a more optimistic approach to the negativity they
may hear or experience. Micah said, “when people talk about you, they are just haters. You have
to use that as motivation. Use their words to give you momentum to do better.” William also
shared an optimistic response and stated “you cannot let what other people say about you, affect
you!” Not all students all students are strong enough to block out the negative statements or
thoughts that some educators might exhibit. If we want Black boys to be successful in school,
then we must expose them to educators who believe in them, and who are willing to give them
an opportunity to achieve the success.
What’s in it for me
The Black boys in this study participated in the program in hopes of getting something
out of the deal. In order to create solutions based on what Black boys perceive as their needs it is
critical to allow their voices to be heard. Students who participated in the Gentlemen’s League
shared similar experiences related to what they need in order to achieve the success that they
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believe they can attain. Within the theme of what’s in it for me, we find five elements: (a)
mentorship, (b) guidance, (c) goal and aspirations, (d) brotherhood and accountability, and (e)
exposure.
Mentorship. The boy’s shared their experiences with participating in the school-based
mentorship program, The Gentlemen’s League, and what aspects of mentorship programs were
needed. As expected, the boys in this study all encountered positive experiences within The
Gentlemen’s League. The students shared the need for mentorship programs and discussed the
benefits of having a Black male mentor. One student, Carlton connected the absence of a father
with the need for mentorship. He emphasized “if you have someone who hasn’t been there your
whole life, they [mentor] can help you with situations you come to.” Students felt that mentors
provided them with the support needed to be successful in life. Will shared that “Black mentors
can teach you and prepare you for the real world. They are good and led me in the right
direction.” Spencer added that “mentors showed me how to dress, how to talk, and really how to
be a man.” Three of the students, James, Micah, and Chris felt that participation in the
mentorship led to improvements with behavior. The work of the mentors in The Gentlemen’s
League encouraged the boys to do the right thing and not experience difficulties in the
classroom. James said, “mentors prepare us so we won’t get in trouble.” Micah added “my
mentor helped me to not go with the wrong crowd. He helped me become a leader and not a
follower.” Chris credited his mentor with helping him become a better overall person. He
indicated that “The mentors told me how to be a better friend and a better person, and also how
to treat people.” These boys all talked about why there is a need for mentorship to occur within
schools. The benefits of having a mentor are endless for Black boys. It is imperative that Black
boys experience positive moments with Black men.
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Guidance. Similar to mentorship, the participants in the Gentlemen’s League stated that
they appreciated the guidance that was provided in the program. Most of the boys described the
school-based mentorship program as an opportunity to receive the help needed to reach better
outcomes in school and in life. The boys felt that the guidance received helped to address the
barriers that Black boys experience in school. When asked to describe The Gentlemen’s League,
numerous responses included guidance and support in their descriptions. Steve described The
Gentlemen’s League as “a guidance to the real world and a guidance to life.” Micah described
the mentorship program as “a Black group that helps to prepare you for what might or will
happen in life. It is a cool program to be in to that helped me become the person that I wanted to
be, the young Black man, that I wanted to be so I can grow up and be successful in life.” Eddie
shared “The Gentlemen’s League is a really big help because it teaches us how to be real, Black
men,” and Will added “The Gentlemen’s League is a Black community made up of Black adults
who are committed to helping young, Black boys be successful.” The mentees in The
Gentlemen’s League had the shared beliefs that the program was helpful for them and assisted in
guiding themselves as they navigated the world as Black, adolescent males. The mentees shared
that the program provided them with the guidance needed to become better students, better
gentlemen, and better people.
Goals and Aspirations. The Black boys who participated in The Gentlemen’s League all
shared that they had their own goals and aspirations for what they wanted to accomplish with
their participation. The boys discussed what they wanted to learn and experience. One of the
students stated that his reasoning for being a part of The Gentlemen’s League was to create a
sense of belonging for himself. James said he a mere goal of joining simply because he “wanted
to be a part of something.” Spencer agreed with James and added “I wanted to participate in
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more things, and be more like a gentleman.” Some of the boys used this opportunity to discuss
what they wished to learn through their participation. Hakeem had a desire to learn about African
American history. He emphasized that he wanted “to learn about the people of the past, and the
struggles they went through.” Hakeem hoped that by learning about the people of the past would
assist him in being successful in the future. Will had a similar interest as Hakeem when he said
“I want to learn, get my behavior right, and learn my history.” Additionally, students expressed
other goals for things they wish to accomplish within the program. One of those goals came from
Will when he shared “I want to be able to have open, honest one-on-one conversations with a
mentor.” Andre shared an another goal “to learn how to dress properly and to learn how to be a
true gentleman.” The students wanted to utilize all of the input from the mentors to also set longterm goals for themselves. Carlton stated “I want to do good in school and go to college and be
better in life.” The boy had high hoped about excelling in school and receiving scholarships die
to their participation in The Gentlemen’s League.
Brotherhood and Accountability. Brotherhood and accountability was another subthemes that emerged from the focus groups as characteristics needed by Black boys. The boys
shared that they desired to be affiliated with The Gentlemen’s League due to their desire for
brotherhood and accountability. The boys shared that they the participants in the program felt
like brothers to them. They described the program as a brotherhood that they valued and needed
for success. The Gentlemen’s League allowed the boys to participate in different groups and
activities like the step team, basketball team, and the book club. All of the activities allowed the
boys to work together, establish relationships, and ultimately get to learn from one another. The
Black boys want to be included, and feel like family. Family holds each other accountable as
well. The boys shared how their mentors in The Gentlemen’s League held them accountable, and
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how they appreciated this aspect of the program. The focus group was able to reveal that the
accountability systems created within The Gentlemen’s League were efficient and students were
invested in them. Steve shared that “if we didn’t do our work or behave, we wouldn’t be able to
go on field trips.” Spencer felt similarly, he added “it helped me behave better; if I was doing
bad, I wouldn’t be able to participate in activities.” The Gentlemen’s League offer students’
academic and behavior incentives. If students perform well in classes, academically or
behaviorally, then they would be rewarded with additional playing time in basketball games or
invites to special events. Will and James discussed that participation in the program assisted
them with being held accountable with their behavior. Will shared “it helped me stay out of
trouble; I knew they would hold me accountable for my actions.” James added “it made me
better because I didn’t want to get in trouble or taken out of things or lose my privileges in the
program.” Having an adult at the school each and every day who feels like a family member,
who creates a sense of brotherhood, and who holds Black boys accountable for making good
choices is what Black boys say they need to be successful. Black boys want to be held to high
expectations, and they appreciate the positive incentives that come with their good behavior and
grades.
Exposure. The last element that emerged from the focus groups was that Black boys
desired more exposure. Not only do Black boys need to be exposed to positive, Black male role
models, but they also need to be exposed to the world. The students held a shared appreciation
for the numerous enrichment opportunities that were experienced through The Gentlemen’s
League. Seven of the boys expressed their satisfaction with the exposure they experienced.
Hakeem expressed that “I enjoyed the fieldtrips and workshops. I learned so much.” Will, Micah,
and Spencer all discussed different field trips in their responses. Will shared “when we visited
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the National Civil Rights Museum, I enjoyed seeing all the stuff about the history of our people.
It makes me want to be better.” Other students discussed a desire to learn more about our history
as well which came from the workshops and trips to museums. The Gentlemen’s League utilized
attendance at basketball games as a way to reward students. Spencer enjoyed these trips and
stated “in The Gentlemen’s League we were able to go on fieldtrips, and attend basketball
games.” Micah elaborated about his experience at a Memphis Grizzlies game “I enjoyed when
we all went to the Memphis Grizzlies game and we had that little meet and greet. We were in the
suites. This was so memorable because it was my first time in a suite at a Grizzlies game, and I
felt like that I had a better connection with the people that was there.” One student, Chris, was
appreciation to The Gentlemen’s League for his participation during a school-wide event. He
shared “I loved helping people out, and learning our history during the Memphis 13 event, when
the 3 students who integrated our school came back to talk to us.” The event Chris was speaking
of allowed the students to meet and learn from the three students who integrated MLK
Elementary School on October 3, 1961. Eddie discussed an event that The Gentlemen’s League
organizes annually. He argued that his favorite experience was during this event. Eddie said, “I
liked the Snowball: Mother/Son and Father/Daughter Dance and dinner event because my dad
isn’t around, but there were other men there that I could learn from.” The step team is one of the
extracurricular activities that The Gentlemen’s League offers students. Steve enjoy being a part
of the team and shared “I enjoyed being a part of the step team. It taught be a lot about myself.”
The students all described how they were enriched through their participation in The
Gentlemen’s League through their service learning opportunities, fieldtrips, and extracurricular
activities. It is imperative to expand the horizons of the youth. It is necessary that we expose
them to as many opportunities and walks of life.
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Character Building
The term Critical Race Character Education describes a new approach to educating Black
youth that focuses on developing the social emotional learning, increasing their resiliency, and
improving their self-identity. According to the students, this was an area of emphasis for The
Gentlemen’s League. Within the theme of Character Education, we found two elements:
acquired knowledge, and becoming a respectful, gentleman.
Acquired Knowledge. The focus groups revealed that the Black boys were able to gain a
lot of insight and knowledge from their mentors. This program made it their focus to provide
critical knowledge that would aid in their success to the mentees. The students in this study
revealed that they were appreciative to everything that they learned through their experiences
with The Gentlemen’s League. The students were able to acquire information from the
workshops they attended, events they participated in, and ultimately from the relationships
established with their mentors. Micah indicated that he learned to be a better person. He stated,
“I was able to learn how to be a role model for others. I also learned how to maintain eye contact
when I am talking to some.” Numerous students felt that the knowledge and feedback they
received aided in their success in the classroom. Carlton felt the program “helped me participate
more in school.” Andre added that “it taught me to focus in class, ask questions, and pay
attention more.” Hakeem stated that he learned “what it means to be a leader and how to be a
leader.” Steve felt that he learned how to prepare for his future through his participation in The
Gentlemen’s League when he shared, “I learned how to make some goals, and how to maintain
what I was doing. I learned how to respect others opinions.” Will was excited to learn about his
history through different events and visits to the National Civil Rights Museum. One way to
combat the academic barriers that Black boys experience in schools is by providing social
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emotional support and teaching them concepts and traits that help me them be better people. The
shared experiences of the boys all revealed that they acquired information through their
participation that positively impacted them in the classroom.
Becoming a respectful gentleman. The Gentlemen’s League wanted to strengthen the
students’ social emotional lens by concentrating their efforts around the Black boys becoming
respectful gentlemen. Educating the students on being respectful and assisting them in becoming
gentlemen were also characteristics described by the Black boys as things that supported their
development. Five of the students had the shared belief that participation assisted them in
developing manners and learning to be respectful gentlemen. Two of the responses that stuck out
from the focus groups was from Andre and James. Andre stated that “The Gentlemen’s League
helped me learn to have more manners to teachers, and be more respectful in class.” James added
that “we learned to respect one another and not be mean to each other.” Chris reflected on how
the character traits acquired assisted him with his teachers. Chris stated, “It helped me be a
gentleman and be nicer to women because most of my teachers are women.” Students felt that
they were given the opportunity to write a counter narrative of how Black boys behave and act
due to the support they received within The Gentlemen’s League. The other students also shared
the ways in which the program helped them become gentlemen. Will shared that he “learned how
to be a gentleman and how to talk to people. I also learned about giving firm handshakes.”
Spencer learned “how to tie a tie, and guided me to do better,” Carlton learned “how to focus on
the speaker, and to have good manners,” and Steve added that he “learned how to be a
gentleman, and how to be around other people socially.” Teaching the character traits of respect
translated to the classroom, and the boys all agreed that what they learned helped them perform
and behave better in class. Educating the boys on how to carry themselves and treat others helps
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to shift the narrative that the media sometimes tries to me portray about adolescent Black males.
The ability to pour into Black boys helps to develop the whole child and increases the likelihood
that they will feel connected to someone or something within the school community.
Improved outcomes
The current conditions that Black males experience will not improve if we do not work
relentlessly to improve outcomes. According to the students who participated in The
Gentlemen’s League program progress has been made to improve them. Within the theme of
improved outcomes, we found two elements: (a) Strengthened confidence and decision-making,
and (b) overall improvements.
Strengthened confidence and decision-making. The boys shared that they began to be
proud of who they are and where they came from because of the beliefs of The Gentlemen’s
League. They emphasized that their confidence was strengthened, and they began to utilize their
voices more to share their thoughts. Carlton reflected on his changes over the course of time
within The Gentlemen’s League. He shared “I used to be so shy, and not talk, but now I’m more
confident.” Micah expressed similar feelings and added “my social skills have gotten better; I’ve
learned how to communicate better.” When asked about how he has changed due to his
participation, Will responded with “The Gentlemen’s League helped me to learn how to talk to
people and be more confident.”
Besides their confidence, the boys stated that their decision making skills improved.
These improvements also assisted them in achieving academic success in the classroom. As
shared previously, Black boys experience barriers that prevent them from achieving success.
These barriers include trauma, poverty, and lack of role models. In order to combat these
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barriers, Black boys need to be resilient and learn how to make good choices. The students in
this student reflected on their ability to make good choices because of what they learned in the
program, and more specifically, through one of the workshops. The boys stated that one session
in particular allowed them to analyze different scenarios that they might experience as Black
boys and determine the best way to respond. This allowed boys to work together and discuss the
choices they have in life and the consequences of their choices. This workshop resonated with
some of the boys and they shared how they began to make better decisions following the delivery
of the session. Eddie reflected by saying “I learned to stop talking back to teachers. I got help
with behavior in class and started following directions.” James added “my attitude changed; I
was no longer quick to fight. I knew the consequences of my actions. It helped me stay focus in
class.” Students understood that they always have a choice. A choice to do good, or a choice to
do bad, but ultimately it is their choice. They felt that they began to make better choices because
of The Gentlemen’s League.
Overall improvements. Improving Black boy’s confidence and decision making skills
ultimately leads to improved outcomes. All eleven students shared that they were changed for the
better because of their participation in The Gentlemen’s League. Some of the improvements the
students spoke of were academic or behavior based, however, some of them even spoke about
their social improvements. Will and Chris reported their academic and behavioral changes. Chris
stated that participation “really changed my grades. I am doing a lot better now.” Will added “I
got in less trouble, and went on more trips and got more rewards. It improved my grades and
behavior.” Spencer and Micah spoke about their social improvements. They felt that they
became a leader and more mature. One student in particular shared a compelling story about the
impact of his participation in The Gentlemen’s League when we entered a new school in the 4th
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grade. This student, Steve, stated that “in the third grade I got in a lot of trouble, screwed up a lot
and went to alternative school. At the time I didn’t care about my work. When I got in the 4th
grade things changed. I started caring about my work, and I started doing good.” This student
response shows the importance of giving students a chance, holding them to high expectations,
and ensuring that they are successful.
Discussion
In Michigan, it is estimated the cost of government assistance for high school dropouts is
$2.5 billion (Balfanz et al., 2014). In 2007, there were about 21,185 students who dropped out of
school. If these students would have completed school, then it is estimated that they would have
added $329 billion to the economy (Bell, 2015). There are currently 5 million youth across the
U.S. who are considered to be disconnected (Lewis & Burd-Sharps, 2017). The problem of
disconnected youth is caused when young people in the United States drop out of high school
(Swanson, 2010). The disconnected rates appeared to be the highest for African American males
(Dublanc, 2010). As stated, Memphis, Tennessee has the highest percentage of disconnected
youth in the nation (Roberts, 2016). Mills (2016) states that it cost about $10,500 to educate one
child per year, and it cost $55,000 a year to incarcerate an inmate. This issue impacts Memphis
specifically so work should be focused on educating students and not imprisoning them.
To address the lack of role models and male teachers, and the suspension disparities
action must be taken, and one viable solution is to provide mentorship opportunities for Black
Boys. The Gentlemen’s League mentoring program is seeking to serve this purpose. The study
was able to provide Black boys with a platform to discuss their shared experiences as Black boys
and about their participation in school-based mentorship programs. The Black boys also
provided information on the perceived impact The Gentlemen’s League had on them
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academically, behaviorally, and socially. This study also allowed the Black boys to openly
discuss the perceived benefits of having a Black male mentor. The results of this study were
expected. School-based mentorship improves outcomes for Black boys. The eleven Black boys
from the study who participated in this program for at least 3 years all shared how it had a
positive impact on them behaviorally, socially, and academically. The Black boys were proud of
who they were and began to see themselves as worthwhile since an adult committed countless
hours working with them on a regular basis. Mentees perceived participation in mentorship
programs as time well spent.
The literature and media often times paint the picture that Black males are inherently bad
and not being successful. Blacks males are overrepresented and portrayed as violent and the
perpetrators of crimes when the media covers the stories despite the accuracy (Entman & Gross,
2008). This study utilizes the tenets of Critical Race Theory by allowing the Black boys to offer
counter narratives. CRT in education emphasizes that racism is normal. However, the Black boys
in this study discussed their desire to combat stereotypes, overcome obstacles and change
perceptions. The Black boys in this study all shared their goals, aspirations, and successes that
they contribute to their participation in The Gentlemen’s League mentoring program. Black boys
are most successful when they are instructed and supported by other Black males. Black males
feel a sense of importance and value when a mentor takes the time to support their development.
School-based mentorship programs, like The Gentlemen’s League, can ensure that the outcomes
of Black boys improve and that they remain connected to their schools and communities.
This study is significant in that it identifies the characteristics of successful school-based
mentoring programs and shows the impact mentorship has on Black adolescent males. The boys
in the study all stated that they desired mentorship, accountability, brotherhood, guidance, and
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acquiring knowledge. This study is critical for schools and school districts who are struggling to
determine ways to engage black boys and find ways to improve their academic outcomes. The
Gentlemen’s League can describe a prototype for what schools can do to improve the outcomes
of Black boys by exposing them to mentoring opportunities. The knowledge gained from this
study will assist in providing a framework for effective mentorship programs, and provide other
educators with strategies for strengthening the educational outcomes of black boys.
Conclusion
Our Black boys must feel seen, heard, and deeply known. Black boys must feel like they
matter. Black boys must feel important. Black boys want to feel cared for. This can be
accomplished through the successful implementation of school-based mentorship program. The
results of this study showed that Black boys benefit greatly from exposure to Black male
mentors. Through the focus groups, the eleven Black boys were able to provide insight into their
shared experiences of participating in The Gentlemen’s League. These shared experiences
included the barriers and hazards that Black boys experience in schools. The boys shared that
peer pressure and teacher stereotypes prevents them from reaching their full potential. The boys
also shared that they desired guidance, brotherhood, and accountability, which was provided by
The Gentlemen’s League. This study also allowed the Black boys to discuss their perceived
impact The Gentlemen’ League had on their academic, behavioral, and social development. The
Black boys reported that being a part of the program provided them with a sense of belonging.
The boys also reported that they experienced improvements in their self-confidence and decision
making skills, as well as improvements in behavior and academics. Additionally, this study
allowed the Black boys the opportunity to share their narratives on their perceived impact of
having a Black male mentor. The guidance, exposure, knowledge that the Black mentors shared
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had a profound additional impact on the Black boys. The boys detailed that they became more
respectful and ultimately learned the fundamentals of being a man, a gentleman, from the
mentorship provided from their mentors.
After only 5 years, this program has shown improvements to the educational experiences
of Black boys at two schools in Memphis, Tennessee, MLK Elementary and Obama Middle. The
Gentlemen’s League has established a reliable presence at its schools, fostered authentic
relationships between staff and students, and transformed the lives of Black boys who are
yearning for the support. Future research should follow the students past middle school to
determine if the program has a lasting impact on Black boys in high school and after. Future
research should also analyze the quantitative data points to show the impact of school-based
mentorship programs. These data points can include, but are not limited to, grade point averages,
attendance and truancy data, assessment results, and number of office referrals and/or
suspensions.
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Chapter 5
Save Our Sons
Introduction
Students, parents, and educators have perceptions of the suspension inequities that black
students face and their feelings are critical to the argument as to why change is needed. All
parents want what is best for the children, as they send them off to schools across the United
States. Parents hope, pray, and believe that their children will receive the very best education
possible. However, this is not always the case for black parents and their black sons. Black males
have been found to be suspended at a much higher rate, four times more likely, than their white
counterparts (Kang-Brown et al, 2013). Society views black people, children and adults, as being
less innocent than their white counterparts (Goff et al, 2014). Black children are not seen as
children and are often times treated as adults. Black children are not given the opportunity to be
kids, and they are very rarely protected. Black boys are often times treated as adults and they are
perceived to be older than they really are when compared to their white counterparts (Goff et al,
2014). Parents simply want what’s best for their children, and they desire for their children to be
treated equitably. According to a Pew Research Center study, the share of U.S. children living
with a single parent has been steadily increasing, accompanied by a decline in marriage rates and
a rise in births outside of marriage (Kramer, 2019). Some of the parents in this study identified as
single parents. Weiss (1979) shared that children growing up in single-parent households have
different experiences than children raised in two-parent households. Children in single-parent
households are held accountable for completing chores around the house and for contributing to
the overall function of the household (Weiss, 1979).
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Holding students to high expectations can also assist in decreasing the disparities in
suspensions. Schools that had teachers to motivate and push students to reach their full potential
were found to have lower levels of suspensions (Anne, Dewey, & Xitao, 2011). Parents have to
advocate to ensure that their children reach their full potential and assist in creating a plan for
them to achieve success. Black males respond to school based on how they feel the school cares
or perceives them and their perception of how school can assist them in the future (Tatum, 2005).
Even if schools or educators do not support black males, black males are intrinsically motivated
to be successful in school, and they felt that feel that it was their responsibility to show positive
images of Black men (Goings, 2016). Sheer determination and the notion of proving people
wrong was the motivation for black boy’s academic success (Goings, 2016). Parents often times
feel that the disproportionate suspension rates were due to a lack of cultural competence or
educator prejudice or biases (Gibson et al, 2014). Bowles and Gintis (1979) coined the
correspondence theory, which connected educational practice with social inequality.
The School to Prison Pipeline
The school to prison pipeline is formed when schools and school systems criminalize
schools and create prison like atmospheres where students are forced to sit quietly, stand in lines
and move like prisoners (Mizel et al, 2016). The school to prison pipeline is also created when
schools begin to focus their efforts on controlling children rather than educating them. Boys
begin to be suspended and disciplined in schools as early as 3 years old. Early childhood teachers
and staff have placed labels like trouble maker on black preschool boys, which caused them to
be isolated, suspended, and at times expelled from school (Barbarin & Crawford, 2006).
Educators play a pivotal role in influencing a child’s trajectory to and possibly through the
pipeline to prison through their attitudes, relationships, and social emotional knowledge with
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children and youth, and through the way they respond to student behavior (Coggshall et al,
2013).
The implementation of punitive disciplinary policies in public schools is known to lead to
limited educational opportunities for Black boys. These punishments are also known to
negatively affect their female students as well (Crenshaw, Ocen, Nanda, 2015). Stigmatizing
black boys has numerous long-lasting impacts on black boys as they grow up (Wright & Ford,
2016). Studies have found that the heavy reliance and focus on discipline is more commonly
found in urban schools serving black students from low-income, working class families (Shedd,
2015). These urban schools are known to policing students through the use of metal detectors,
surveillance cameras, and officers as a means to monitor and control students (Shedd, 2015).
Criminalizing School & Policing Students
Anyon (2016) argued that the disproportionate suspension rates that target African
American students start as early as elementary school and lasts through high school, and these
Black students were known to be disciplined for subjective infractions like defiance and
insubordination. Exclusionary discipline actions were known to be used for major infractions
like possession of weapons or drugs or even a serious fight that resulted in injuries. However
nowadays, students can be suspended, expelled or even arrested for simple offenses like being
tardy, talking back to the teacher, or having an attitude (McNeal, 2016). Huang and Cornell
(2017) later stated that a risk factor that has shown race differences was alcohol consumption,
where White students had higher alcohol usage than Black students. Gregory, Skiba, and
Noguera (2010) found that Black students tend to be suspended for offenses like disrespect,
disruption, or defiance, while White students are suspended for more observable offenses
smoking or vandalism. These subjective practices lay the foundation for the school to prison
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pipeline and work must be done to break or end the cycle of targeting students of color. The
individuals who work most closely to students play a huge role in how we treat or mistreat them.
Educators have been known to use criminal justice language to describe their disciplinary actions
(Kayama et al, 2015). Some school districts also display criminalized language in their codes of
conduct. Haight, Kayama, and Gibson (2016) noted that the criminal language that is used to
communicate a suspension can have a lasting and sometimes more impressionable impact on a
student’s self-identity.

Access of Role Models and Familial Background
Access to positive male role models and male teachers, and being raised in low-income
households are barriers that impede black male achievement (Holcombe, 2007; Wilson, 2008).
Researchers have claimed that black boys do not have the family structures in places to properly
supervise and protect them, which has caused them to grow up and accept responsibility more
quickly. All of this points to the central problem being the absence of the father (Brown, 2012).
Additional individuals are needed to support black boys in order to address the deficits that exist
due to the lack of fathers in the household. At the core of this support is the family, as well as the
extended family, which includes the community, the churches, and other adults like mentors or
teachers, who are not related to the family, but play a role in the raising of the children (Brown,
2008). Without familial support, black boys are known to have the lowest academic outcomes
(Fantuzzo et al, 2012). Having the support of your family encouraged black males to finish
school and achieve success (Tolliver & Miller, 2018). Family support can look differently for
every family. Researchers describe family support as the delivery services that is focused on
early intervention, and aims to promote and protect the health, wellbeing and rights of children
94

(Canavan et al, 2016). In order for children to thrive they need shelter, food, clothing, medical
care and protection from harm (What Every Child Needs., n.d.). Studies have shown that the
poor academic achievement that black boys experience in K-12 have a lasting impact on their
livelihoods as they become adults as well. Poor academic achievement in school led to dropping
out of high school which in turn led to not having access quality healthcare which decreased their
life, increased the likelihood of a life of crime, and increased the likelihood of illegal street
activity that could lead to imprisonment (McJamerson, 1991).
Methodology
Phenomenology. The counter-stories shared in this study will allow African American
mothers to share their perspectives and challenge stereotypes that their Black sons experience.
Qualitative research is framed with words and not numbers and utilizes open-ended questions
(Creswell, 2014). The purpose of a phenomenological study is for participants to share their lived
experiences and help describe some phenomenon through the process (Yuksel & Yıldırım, 2015;
Creswell, 2014). This study utilizes a phenomenological research approach. This study will
utilize this approach to allow the parents of the mentees the opportunity to share their
perspectives on the perceived benefits of their child’s participation in the phenomena, schoolbased mentorship programs.
The data used for analysis included counter-stories and personal narratives of the parents
of the Black boys. The parents in this study shared their perceived benefits of their son’s
participation in mentorship programs in relation to improved outcomes such as improved
academic, behavior, and attendance. The information provided from the questionnaires helped to
identify the perceived benefits of school-based mentorship programs. The data from the study
helped establish themes and a framework for effective school-based mentorship programs. My
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epistemological position is that black adolescents benefit greatly from exposure to black male
mentors. Additionally, this study will determine the positive traits needed to establish strong
mentor-mentee relationships that lead to continued success. In this analysis, the study will
examine the successful implementation of school-based mentorship program to determine if
there has been a positive effect on the educational outcomes for Black boys in urban schools
and/or living in poverty. In doing so, this study seeks to answer the following questions:
1. What perceived impact does participation in school-based mentorship programs have on
Black male student’s academic, behavioral, and social development?
2. What is the perceived impact of a male mentor on black adolescent males?
Critical Race Methodology. Critical race methodology and narrative methodology are
rooted in storytelling and counter narratives. Solorzano and Yosso defined narratives or personal
stories as the retelling of a person’s experience (2002). The stories in narrative research is a
retelling of events and lived experiences of an individual through a first-person point of view
(Ollerenshaw & Creswell, 2002). The narrative research approach that will be utilized is the
three-dimensional space approach. This approach places an emphasis on describing individual
experiences (Ollerenshaw & Creswell, 2002). We must utilize the parents in an effort to seek to
understand the realities of the Black boys.
Sample. In order to determine the participants for the study, the researcher used purposive
sampling procedure to identify students within the schools who experienced a minimum of 3
years in the school-based mentorship program. Parents were chosen to participate in this study
based upon their sons meeting the criteria to participate in this study, maintaining active
participation in the Gentlemen’s League for a minimum of three school years. Active
participation included participating in a minimum of 4 workshops, 4 tutoring sessions, and 2
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service projects per year. The sample included the parents, all mothers, who’s sons attended two
MLK Elementary and Obama Middle School in Memphis, Tennessee. There was a total of 11
mothers who participated in the study. Five of the mothers in this study identified themselves as
single mothers, while six of the mothers shared that their sons were being raised in a two-parent
household.
Setting. The setting of this study takes place within two public schools that are a part of
Shelby County Schools in Memphis, Tennessee. The schools selected to participate are Title I
schools, MLK Elementary School and Obama Middle School. The mentorship program at MLK
Elementary serves boys in grades two through five, while the mentorship program at Obama
Middle serves grades six through eight. MLK Elementary School is a traditional, Title I schools
serving grades PreK through fifth with approximately 550 students. The Gentlemen’s League
mentorship program serves a total of 80 black boys at MLK Elementary. Obama Middle School
is also a Title I School with 575 students. Obama Middle is an Optional School. Optional
schools, also known as magnet schools, cater to students’ unique interests and learning styles.
Obama Middle’s Optional focus is College Preparatory. The schools served populations with
over 95% of their students identifying at students of color.
Procedures. The researcher utilized the parents of the boys who participated in the
mentorship programs to gain knowledge on their perceived benefits of having their sons
participate. Returned questionnaires and demographic data sheets indicated consent to further
participation. The sample group was then purposely selected as participants for the study based
on their sons meeting the criteria for the study. This study utilized qualitative procedures which
allowed the researcher to determine the perceived benefits of school-based mentorship programs.
The parents utilized in this study were given questionnaires to share their thoughts and opinions
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of school-based mentorship programs. The researcher utilized the research questions and themes
to ask additional questions to provide context to this topic. The questions that were asked to
participants were reviewed and created by individuals with substantial experiences in the field of
education.
Study participants read and signed an informed consent and a parental consent form.
Questionnaires can be described as a set of questions that follow a specific structure to collect
data about a topic (Lavrakas, 2008). Our study utilized questionnaires to ask the parents of the
students who participate in the school-based mentorship program about the perceived benefits of
participations. The questionnaires provided the parents with open ended questions and free
responses in hopes of soliciting varied responses to determine trends. Most of the questions were
open ended and required the parents to share their own thoughts about the topic, while others
will be closed questions, and require parents to provide simple responses. The questionnaire
consisted of a total of ten questions. The questionnaires were anonymous utilizing an online
survey platform, Qualtrics. The survey took participant about 30-minutes to complete.
Data Analysis. The parents in this study were asked about their son’s experiences as black
males within the school system, their perceived benefits of their son having a black male mentor,
and about their experiences with having their son participate in the Gentlemen’s League. All of
the data from the parents was then analyzed. According to Saldana (2015), a code in qualitative
inquiry is used as a method to assign words or phrases to describe the data captured in research.
Open coding is a method used to create different categories about the phenomenon, or topic that
helps the researcher organize the data collected (Creswell & Clark, 2007; Saldana, 2015). The
study utilized the data that was collected from the parent through the questionnaire to establish
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meaning units and themes as a means to analyze the data. The codes will enable us to determine
trends based on the data.
The questionnaires that parents were given were anonymous. For reporting purposes
participating parents were given pseudonyms. All respondents were asked the same questions on
the survey, and were given the option to omit questions if necessary. The questions on the survey
were derived from the literature review themes, theoretical framework, and research questions
focusing on the needs of Black boys and the implementation of school-based mentoring
programs. See Appendix A for the parent questionnaire protocol.
Findings
Each respondent was assigned a pseudonym based on famous, Black mothers who are
known for their contributions on television and media. Table 5.2 shows the list of each
participant in this study that can be found throughout the findings of the data analysis. These
pseudonyms can be found throughout the findings of the data analysis. In the citations for the
quotes by the parents, the parents are designated by these pseudonyms. After analyzing all of the
parent’s responses, themes were created. The three themes that emerged were: (a) Barriers,
Hazards and Concerns, (b) School Pre-requisites, and (c) Development and Improvements. These
themes, and their related elements, are presented through their narratives.
Table 5.2
Parent Participant List
Parent Respondent Number
1
Tasha St. Patrick

Parent’s Pseudonym

2

Vivian “Aunt Viv” Banks

3

Cookie Lyons

4

Claire Huxtable
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Table 5.2 Continued
5

Florida Evans

6

Tasha Mack

7

Lisa Landry

8

Nicky Parker

9

Harriet Winslow

10

Rainbow “Bow” Johnson

11

Rochelle Rock

Note. Table 5.2 shares the parent respondent number and pseudonyms for the Black parents
who participated in the questionnaires. All respondents were Black mothers, and the
pseudonyms utilized were based on Black mother characters from Black television shows.

Barriers, Hazards and Concerns
The parents of the students who participated in the Gentlemen’s League shared similar
experiences related to the barriers that their sons experience in school as Black boys. Within the
theme of barriers, hazards and concerns, we found one element: (a) being raised in unstable
home environments and the absence of fathers or father-figures.
Unstable Home Environments & The Absence of Fathers. Some of the mothers from
our study revealed that one of the barriers preventing Black boys from excelling in school is their
desire to fit in with others. Aunt Viv stated that “many kids lack tools to properly socialize, but
TGL [The Gentlemen’s League] steps in and takes them on real world discussions.” Aunt Viv
also added that “many of our boy do not have stable home lives, and the world seems to be
against them.” Other mothers shared similar concerns. The mothers in our study felt that the
unstable conditions that Black boys experience at home and in the neighborhoods have a
negative effect on their wellbeing. Tasha St. Patrick shared, “many students in our area do not
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come from a two-parent home so learning how to tie a tie and the etiquette of being a true
gentleman is taught within this program.” Nicky and Rochelle were all in agreement that Black
boys were experiencing life without fathers. Nicky felt that “a lot of black boys don’t have a
father figure or big brothers to look up to. It’s things that a mother can’t teach, and the mentor
program can. So many Black young men don’t have in home male mentors” Rochelle added that
“a lot of our young men are in single parent households and do not have any positive male role
models in their lives. A mentor of color helps prepares our young males for the future ahead in
that it gives them a sense of hope to be better and do better than what society has portrayed of
them.” Tasha Mack shared different sentiments about Black boys. Tasha Mack felt that Black
boys were perceived based on the neighborhoods and environments that they grew up in. Ms.
Mack shared that “Black boys in today's society are perceived as thugs, criminals, or gang
bangers.” The parents reported that the absence of fathers or father figures was detrimental to the
success of Black boys. Numerous mothers stated that The Gentlemen’s League program was
needed because of the need to address the barriers that Black boys face. Mothers expressed that
Black males sometimes have a bigger impact on Black boys. They also acknowledge that there
are some things that are difficult for mothers to explain to their Black sons. If fathers are not in
the home, it is imperative for Black boys to be exposed to positive, Black male role models who
can step into the gaps to support the development of Black boys.
School Pre-requisites
Schools and educators also play a critical role in the education of Black boys. Numerous
mothers in the study shared what they felt was the needed culture to support Black boys. The
mothers also discussed the need for more representation in schools, and the need for mentorship
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programs. Within the theme of school pre-requisites, we find two elements: (a) school and staff
cultural needs, and (b) the need for mentorship.
School and Staff Cultural Needs. The mothers all agreed that in order to properly
support their Black sons, then schools need to have structures in place that support their son’s
needs, and schools need to be a safe and orderly environment. The parent’s responses fell in two
categories: what educators need to do and what schools need to do to support Black boys. Aunt
Viv shared “Educators play a huge role. They have the power to negatively impact them or
positively impact them.” Aunt Viv understood the power that educators hold in molding the
minds of the youth, and she hoped that they used their power for good. A few other parents
shared their thoughts on what they are expecting educators to do. Tasha Mack felt that
“educators have a diverse role, not only to educate, but they also have to address the emotional
and basic needs of students when they may not be getting met elsewhere.” Lisa stated that she
was holding educators accountable for “passing along positive affirmation as well as being an
example.” Cookie felt that because some students do not have access to positive, Black male,
role models that educators need to fill in that void. Cookie stated, “educators play many roles
outside of just the normal educating! Many educators are role models, father figures or just
friends!”
The mothers also discussed what they felt like schools needed in order to better support
Black boys. Aunt Viv felt like the key to supporting Black boys is very simply, “smother them
with support.” The parents in this study felt that it was the school’s responsibility to ensure that
systems are in place to support all needs of Black boys. Lisa felt that schools need to ensure that
they have structures in supporting student discipline. She shared that schools need to “get to the
root of the issue and work with parents.” Claire added that schools must be sure that “issues are
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addressed promptly and that supports in place to keep students and parents informed.” Both Lisa
and Claire felt that schools need to utilize parents as a resource to support Black boys. The last
parent to share their thoughts on what pre-requisites schools need to address the needs of Black
boys stated the need for schools to have mentorship programs. Tasha St. Patrick felt that all
schools should “assign mentors” to Black boys so that “when they feel the need to discuss
important matters,” the boys always have someone to talk to. These recommendations shared
from the mothers appear simple in theory, but can be difficult to implement without the proper
framework.
Needed Structure for Mentorship. All eleven mothers in this study felt strongly that all
schools needed to provide their students with mentoring opportunities to support Black boys,
specifically. Another school pre-requisite that mothers shared was the importance of
representation. Representation can be accomplished through the implementation of school based
mentorship programs, like The Gentlemen’s League. The mothers expressed why mentoring
programs are needed and how they are helpful for schools. Florida felt that the mentorship
program could address the issue of Black boys growing up without their fathers or father figures.
Florida shared that “having a mentor is very helpful for single mothers that doesn’t have a male
role model in their son’s life.” Claire and Aunt Viv felt that schools should implement schoolbased mentorship programs because they help prepare Black boys for the real world and society.
Claire felt that “by having a male mentor of color to prepare students, it gives the students an
opportunity to see someone similar to themselves. These males will be an example for students
who may not have that figure in their lives and may even change the wrong path to the right path
in order to be successful in life.” Aunt Viv also shared that “there are a lot of things going on in
the world that sometimes a mother cannot provide answers. Male mentors help in that aspect.
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they can give guidance on how to do things as a man, as well as, show our boys the correct ways
of handling situations that affects black males.” In this day in age, with police brutality targeting
Black males, the mothers felt it was a necessity to prepare our Black boys for life outside of
school. Tasha Mack was in agreement with Claire and Aunt Viv and added “having a male
mentor of color prepares students by providing them with exposure to possibilities that exist for
them. It allows them to see firsthand and understand the different paths they can choose to take
in life. The male mentors of color are able to express what their life was like growing up in a
world that was never really designed for them. They can discuss the struggles and the challenges
as well as the accomplishments and the pride in being a male of color.” Cookie advocated for
male mentorship programs because she felt they had an impact on her son. She argued that
“having a male mentor of color has definitely been a positive for my son. Getting the opportunity
to see someone like just like himself, give positive feedbacks and encouragement has definitely
given him a boost in confidence!” The mothers all shared the importance of exposing Black boys
to Black men who can share their lived experiences in hopes of improving the outcomes for
Black boys. The parents asserted that schools need to increase the representation of Black males
in schools. If schools do not have Black male teachers, then they need to find opportunities to
provide Black boys with exposure to positive, Black male, role models.
The mothers in this study shared that schools need to implement school-based mentorship
programs because they all perceived them as a major benefit for their sons. The mothers went on
to describe what the school-based mentorship programs should look like. The mothers all used
their experiences with The Gentlemen’s League to state their case on what the structure for
mentorship should look like based on their experiences. Tasha Mack felt like mentorship
programs should offer one-on-one mentoring. She stated that the “one on one mentorship along
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with the exposure to several areas like community service and giving back to others led to my
son's turn around.” She also added that “I also credit the accountability and follow up by the
mentors as well as the leadership of the mentor program.” She felt that mentorship program
should establish a system to hold the students accountable for their actions. Claire then added
that “The Gentleman's League program is an excellent guidance tool for young men to be a part
of which encourages them to do great in school along with many activities that are educational
and fun.” She felt that mentorship programs must uplift Black males and provide them incentives
and extracurricular activities to keep them motivated in school.
The Black mothers all felt that participation in the school-based mentorship program
impacted the Black boy’s academic, behavioral, and social development. The mothers all shared
from their perspective what The Gentlemen’s League meant to them. Tasha St. Patrick noticed
changes in her son because of their participation. She shared “Black boys in today's society are
perceived as thugs, criminals, or gang bangers. This mentoring program can lead our boys in a
brighter direction by showing our Black boys how to prove the world wrong.” The Gentlemen’s
League offers an opportunity for Black boys to combat stereotypes, overcome obstacles, and
tackle challenges. Aunt Viv discussed what aspects of the mentorship program were important to
her and her son’s development. She detailed that “mentoring programs are a vital part of
addressing the needs of Black Boys. The boys benefit from one on one meetings, group meetings
(learning how to socialize), it prepares boys to mentor other boys, it helps them see themselves in
multiple perspectives.” Florida Evans made the claim that participation in The Gentlemen’s
League “kept the young men off the street,” and ultimately gave them something to do. Tasha
Mack stated that mentorship programs should be sure to organize “more activities,” and to place
an emphasis on “college tours and career exploration opportunities.” One thing that Cookie
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Lyons enjoyed about the Gentlemen’s League was that the support never ends. She emphasized
that “the best parts of the Gentlemen’s League are the hands on experiences and continuous
support!” Harriet Winslow highlighted that the best thing about The Gentlemen 's League is “it
demonstrates positive character building for young males.” The mothers were in agreement with
this statement, they all felt that the structure of The Gentlemen’s League was adequate in
addressing the needs of their Black sons.
Development and Improvements
The mothers in this study felt that their son’s experienced positive changes due to their
participation in the school-based mentorship program. These changes impacted their son’s
academic, behavioral, and social development. Within the theme of development and
improvements, we find two elements: (a) increased confidence, character, and leadership, and (b)
the positive changes experienced.
Increased confidence, character, and leadership. The mothers in the study perceived
that the structure and the mentors of the Gentlemen’s League had an impact on their child’s
development. Not only were their improvements in the classroom like increased confidence,
character, and leadership, but parents also experienced changes in their son’s behavior at home.
Some of the mothers stated that they noticed an increase in their child’s confidence when they
participated in the Gentlemen’s League. Tasha St. Patrick noticed changes in her son’s
demeanor. She shared “his attitude toward himself and others seemed to move toward a positive
note on a regular basis.” Cookie noticed a shift in her son as well, and she stated “I definitely see
a difference in his confidence. He’s far more outspoken now!” Aunt Viv had a great testimonial
for the positive changes in her son due to his participation in The Gentlemen’s League. She
indicated that “my child was not a confident in himself. He really cared what others thought of
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him and I was afraid that he would be a follower. The help of the TGL has made him be a leader.
He knows now that he can truly just be him and that's enough. My child is now confident in who
he is. He asks for help and is not ashamed to need it.”
Besides improvements in confidence, the mothers asserted that their son’s experienced
drastic improvements in their social skills and social emotional wellbeing. The mentors provided
support to the Black boy’s and they developed strong character traits which enabled them to be
more successful in school. Numerous mothers chimed in to add their perspectives on what
improvements were made to their son. Harriet stated that “the black boys developed skills such
as perseverance and determination. The boys also learn from mentors who provide socialization
and personal support” Aunt Viv reflected on the mentor’s role. She felt that the mentors “helped
to build up a child's self-efficacy. TGL has opened his eyes on the "what to do, and how to do it
to remain safe." It is always great for our young males engaged in rich dialogue about current
issues.” Aunt Viv was very pleased with the mentorship programs focus on addressing pressing
issues facing Black boys. The mothers recounted the importance and appreciation for workshop
sessions facilitated by The Gentlemen’s League like their sessions on police brutality and the
perceptions of males in society.
Additionally, the mothers were pleased with the positive, character traits that they noticed
their sons show improvements in. Tasha St. Patrick shared that “the program helps students
develop strong communication skills so they can handle any situation.” The program places an
emphasis on public speaking and pushes the boys to raise their voices to advocate for what they
may need. Lisa added that “it helped my son become more social; he began to put on a suit and
tie.” Students began to take pride in their looks, and students who never dressed up began to
want to participate in Tie Tuesdays at their schools. When asked about what she enjoyed about
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the program, Rochelle responded with “what I like best about this mentor program is the concept
of brotherhood and unity. The young men come together to work together on various projects,
share a common bond. It’s so much violence going on in the world today with our youth having
so much anger and hatred towards one another, and this program teaches young men how to
build each other up and encourage one another in brotherhood.” The mothers noted
improvements in their son’s communication, compassion, socialization, decision making ability,
perseverance, and self-efficacy. The boys began to believe in themselves again due to the
mentorship, support, and care shown through The Gentlemen’s League.
The Black boys also experienced leadership development, as reported by the parents in
this study. Six mothers recounted that their child developed improved leadership skills. The
mothers reported that the different extracurricular activities that were offered, like the step team
and basketball team helped improve their son’s leadership. Harriet shared that “The Gentlemen's
League has helped out my son tremendously it has helped him to build leadership skills and
teamwork.” Parents reflected on how the basketball team taught their boys how to collaborate
and persevere. Some mothers felt that the accountability that The Gentlemen’s League placed on
the boys assisted in their leadership development as well. Nicky shared that her son “wanted to
serve others and displayed less anger issues and made better grades.” Claire added that her son
“began to display a positive attitude towards his school work and lead other fellow classmates by
suggesting to be cooperative in the classroom.” Tasha St. Patrick and Harriet felt that their son’s
participation encouraged them to be positive role models for their classmates, and encouraged
them to apply to serve the school in different capacities. Tasha St. Patrick indicated that “The
Gentlemen’s League makes students better leaders by enabling them to relate to different kinds
of people. It also enhances their social skills and gives students parental figures they may be
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missing at home.” Harriet shared that her “child was able to become a student guidance
counselor with proper training from his guidance counselor at the school, and was a positive role
model for his peers.” A lot of the mothers shared the same sentiments that their son’s wanted to
lead more. Some of the mothers added that one of the core values for the school based
mentorship program was leadership, and they could see the core value in action in their sons.
Positive changes experienced. This study asked parents to describe what positive
changes they observed their child exhibiting while participating in the program. The
questionnaire also asked the parents if they noticed any changes in their child’s behavior at
home. All parents reported that they noticed some positive changes in their son after
participating in The Gentlemen’s League. One mother, Tasha Mack, claimed that after her son
joined the program she noticed that “my child now wants to participate in conversations about
what is happening in the world. It was something that I felt was forced before.” Cookie shared
that a notable change that she noticed pertaining to her son’s improved academics or behavior
was “while in this program, my son has improved academically and self-consciously.” Claire
noticed positive academic shifts. She shared “my child began to display a positive attitude
towards his school work and lead other fellow classmates by suggesting to be cooperative in the
classroom. After being in the program my child started to do his school work more without my
assistance, and just became an overall more focused child.” Nicky reflected on her son’s
participation and noted that it led to improvements in her son’s attendance. She responded with
“the program it played a major role in motivating my son to come to school and do well.” Harriet
stated that she noticed her son becoming a more “well-rounded child and more disciplined.”
The most profound statement made about the positive changes experienced came from mother,
Tasha Mack, who indicated that “when my son arrived at MLK Elementary his 4th grade year,
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he was coming from alternative school for some behavior issues that caused his grades to
decline. He joined the Gentlemen's League and became involved in numerous activities and
exposed to numerous opportunities. By the time he left MLK Elementary his 5th grade year, his
behavior improved overall and he finished at the top of his 5th grade class with numerous
academic accomplishments. I credit the mentor program.”
Two parents also noticed changes in their son’s at home. Aunt Viv shared “my child was
less reluctant to complete homework or household chores with fewer complaints about getting it
done.” Aunt Viv noticed that her son would come straight home and complete his homework
without prompts or reminders. Florida added that her son “started to help more around the
house.” The Gentlemen’s League wanted the boys to be gentlemen everywhere they went. The
narrative shared by the mothers shows the true impact Black boys experienced through their
participation in The Gentlemen’s League. Parents reported that Black boys improved
behaviorally, academically and socially. Parents felt that their son’s lives were forever changed
due to mentorship.
Discussion
The critical problem that must be addressed is that African American boys are not being
successful academically, behaviorally, or socially in comparison to other groups. In hopes of
dismantling the school to prison pipeline and reconnecting disconnected youth, communities
across the U.S. have to bring on change. According to mothers in the study the answer to
dismantling the school to prison pipeline is through the implementation of school-based
mentorship programs like The Gentlemen’s League. The disproportionate amount of suspensions
facing black males not only affects their academic abilities, but also has lasting impacts on their
livelihoods. African Americans who do not graduate from high school have a 1 in 3 chance of
110

living below the poverty line, and those that dropout have a small chance of achieving middle
class status (Jackson, 2010). The mothers in this study want to combat these statistics.
Research has shown that Black boys are disproportionately suspended when compared to
their White counterparts. Out-of-school suspensions have been used as a behavior deterrent
which has disproportionately affected Black boys, especially those who identify with a low
socioeconomic status, and those with disabilities (Skiba, Peterson, Williams, 1997; Verdugo,
2002). Black boys have been suspended more often than White boys for verbal misbehavior,
such as bad language, arguing, and threatening (Huang & Cornell, 2017). The parents in our
study felt that these statistics were caused by the lack of positive, Black male role models.
Parents also suggested that an unstable home life, peer pressure, and teacher biases can prevent
the success of Black boys. Parents when they felt that the disproportionate suspension rates were
due to a lack of cultural competence or educator prejudice or biases (Gibson et al, 2014). Results
from our study indicated that schools needed to work with parents to get to the root of problems
in order to correct the misbehavior of Black boys. Schools must create a family atmosphere in
which they hold Black boys to high expectations and provide them with positive affirmations.
Society has created a stereotype that black students lack parent and family involvement. This
notion has made it easier for schools to suspend without being challenged by parents (Payne,
2010). Yet, this study offers a counter-narrative to this argument. This study consisted of 11
Black mothers who are heavily involved on their son’s education. The mothers in this study
advocated for schools to include them in their child’s learning.
This study is significant in that it allows the parents of Black boys provide narratives on
what their child needs to be successful in schools. This study identified the characteristics of
successful school-based mentoring programs and showed the impact mentorship has on Black
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boys. The parents in the study all stated that they desired mentorship, accountability,
brotherhood, guidance, and acquiring knowledge. The parents indicated that all of their sons
were positively impacted and changed due to their participation. The parents advocated that all
schools need to implement systems and structures to support Black boys. The parents indicated
that Black boys need to have access to Black males. School across the U.S. must ensure that
more males enter the education profession due to their profound additional impact they provide
Black boys. This study is critical for schools and school districts who are struggling to determine
ways to engage black boys and find ways to improve their academic outcomes. The Gentlemen’s
League describes a prototype for what schools can implement to improve the outcomes of Black
boys by exposing them to mentoring opportunities. The knowledge gained from this study will
assist in providing a framework for effective mentorship programs, and provide other educators
with strategies for strengthening the educational outcomes of black boys. As the parents
indicated, educators must be compassionate, supportive, and positive towards Black boys.
This study was conducted in an effort to answer two research questions. The first research
question was what perceived impact does participation in school-based mentorship programs
have on Black male student’s academic, behavioral, and social development? According to the
eleven mothers who participated in the questionnaire, there were numerous improvements to
their son’s academics, behavior and social skills. The parents reported that students began to stay
out of trouble, focus on their school work, and become more mature and independent. The
mothers even noticed changes in their son’s at home. This is an indicator of a great mentorship
program. The character traits and workshop topics shared with the boys should translate to
changing the boys’ behavior at school and at home. This was made evident by the mothers who
shared that their son’s began to assist more around the house, complete their chores without
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being told, and work on assignments independently without assistance or prompting. School
based mentorship programs has been known to increase participant’s feelings and perceptions of
self, including their self-worth, and decision making abilities (Curran & Wexler, 2017). The
mothers in this study agreed with this because they noticed positive changes in how their son’s
ability to make good choices and avoid trouble. One of the most profound results from this study
came from a mother who shared that before her son joined The Gentlemen’s League that he got
in lots of trouble. So much trouble, that it landed her son in an alternative school. Following his
visit to the alternative school, the student joined The Gentlemen’s League, and made a complete
turnaround. This student is now an honors student who works relentlessly to achieve success.
This is what school-based mentorship programs like The Gentlemen’s League can do for Black
boys across the United States.
The last research question that was answered throughout this study was what is the perceived
impact of a male mentor on black adolescent males? Five of the mothers in this study selfidentified themselves as single mothers. The mothers discussed the importance and the need for
representation. They argued that their son’s needed to be exposed to Black male mentors who
can assist them in their development into manhood. Some of the mothers added that there are
some things that are difficult for mothers to explain to their sons. They were beyond appreciative
to The Gentlemen’s League for providing mentors for their sons to assist in filling the gaps. The
parents conveyed that their son’s character, confidence and leadership was all strengthened
because of the mentoring that took place with their son’s. The parents described what mentorship
programs needed in order for their son’s to be successful. The mothers stated that authentic
relationships had to be established in order to support the development of their sons. The parents’
beliefs are also supported by other research which states that mentees in school-based
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mentorship programs also feel better about school, and have improved relationships with school
staff because of their positive experiences mentoring program (Herrera, 1999; Herrera et al,
2011).
Conclusion
Black parents will not be silenced when it comes to advocating for the needs of their
children. Parents and students must be well versed in the laws and discipline practices that their
schools implement. Parents must be empowered to take action if school leaders or systems are
wrongfully suspending Black boys. Parents as well as schools must advocate for policies or
changes aimed at prevention. One change that parents can advocate for is the successful
implementation of school-based mentorship program. The results of this study, as reported by the
parents, showed that Black boys benefit greatly from exposure to Black male mentors. Through
the questionnaires, the eleven Black mothers were able to provide insight into their experiences
of having their son’s participate in The Gentlemen’s League. The mothers discussed the barriers
and hazards that Black boys experience like trying to fit in and being a part of the wrong crowd.
The mothers felt that the absence of fathers or father figures was detrimental to the development
of Black boys. This study also allowed the Black mothers to discuss their perceived impact The
Gentlemen’ League had on their academic, behavioral, and social development. The Black
mother shared the pre-requisites that all schools needed to support Black boys and reported on
what the structure of mentorship programs should be. The mothers also shared that they desired
guidance, representation, care and communication, which has been provided by The Gentlemen’s
League. The mothers also reported that their sons experienced improvements in their selfconfidence and decision making skills, as well as improvements in behavior and academics.
Additionally, this study allowed the Black mothers the opportunity to share their perspectives on
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their perceived impact of their sons having a Black male mentor. The guidance, exposure,
knowledge that the Black mentors shared had a profound additional impact on the Black boys.
The parents outlined how their son’s became more respectful, took more pride in themselves and
their look, and learned the fundamentals of being a man, a gentleman, from the mentorship
program.
After 5 years of existence in Memphis, the parents have reported that The Gentlemen’s
League mentoring program has led to significant improvements to the educational experiences of
Black boys at MLK Elementary and Obama Middle. The Gentlemen’s League has established a
reliable presence at its schools, fostered authentic relationships between staff, students, and
parents, and transformed the lives of Black boys who are yearning for the support. Future
research should follow the students past middle school to determine if the program has a lasting
impact on Black boys in high school and after. Parents could be provided with additional
opportunities to share their perspectives on whether or not the program had a lasting impact on
their son’s lives. Future research should also analyze the quantitative data points to show the
impact of school-based mentorship programs. These data points can include, but are not limited
to, grade point averages, attendance and truancy data, assessment results, and number of office
referrals and/or suspensions. Parents could also participate in perception and effectiveness
surveys to rate the mentorship program.
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Chapter 6
Black boys cannot be what they cannot see
Introduction
Black boys cannot be what they cannot see. It is imperative for adolescent black males to
be exposed to positive images and individuals who can inspire them to be better. Currently, there
is a scarcity of black male educators. Black males make up only two percent of all teachers
according to a report released by the department of education (2016). A study explained a
concept known as the role model effect which showed that having a teacher of the same race
leads to an increase in a student’s ambition to achieve success (Gershenson et al, 2018). In order
to increase outcomes for Black boys we need to be sure that they have access to positive, black
male role models to assist them in combating stereotypes and toxic mindsets.
Schools that had teachers to motivate and push students to reach their full potential were
found to have lower levels of suspensions (Anne, Dewey, & Xitao, 2011). We must push student
to reach their full potential and always create a plan for them to achieve success. Black males
respond to school based on how they feel the school cares or perceives them and their perception
of how school can assist them in the future (Tatum, 2005). Educators stated that they
experienced challenges when addressing students’ misbehaviors such as the student’s cultural
diversity and their experiences with poverty. Educators are likely to react to situations much
more harshly than necessary when disciplining African American students (Monroe, 2005). Not
only do black students feel that they are being targeted and subjected to suspensions, but
educators feel that way as well. Many educators agreed with the children and their parents when
they felt that the disproportionate suspension rates were due to a lack of cultural competence or
educator prejudice or biases (Gibson et al., 2014). Bowles and Gintis (1979) coined the
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correspondence theory, which connected educational practice with social inequality. Educators
and the schools that serve black boys must recognize that their biased discipline systems can
create a competing culture that changes a teachers’ perceptions of their role towards their
students (Lewis & Toldson, 2012). Teachers who exhibit a negative mindset leads them to
negative outcomes which becomes a self-fulfilling prophecy, making it very likely that the
negative mindset will be used again on other students (Weiss, 2008).
The Double-Bind of Black Teachers
The double bind of black male teachers can be defined as the tension that is created
between their personal connection and passion to teach for educational justice, and the systemic
ties that exist in schools that diminish the culturally responsive and pedagogical instructional
strategies that lure them to profession (Gist, 2016). Black male teacher candidates link their lived
experiences with social and political consciousness to their personal commitment to teach (Gist,
2016). Once black males make the decision to teach, they often times find their roles being
defined for them prior to entering in a classroom. Black male teachers felt their roles at their
schools was to police and discipline students (Bristol & Mentor, 2018). School administrators
and colleagues of black male teachers have given them these disciplinarian roles (Bristol &
Mentor, 2018).
Some administrators and staff believe that black boys can be taught more efficiently and
disciplined better if they are instructed by black male teachers (Brockenbrough, 2015). Brown
added that schools felt that African American men possess the needed pedagogies, verbal
capacity, personality, authority, and experiences to positively impact the lives of black boys
(Brown, 2009). The double bind, or dual role of black male teachers, places emphasis in their
ability to be a disciplinarian rather than allowing them to focus on what they are paid to do,
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which is teaching (Brockenbrough, 2015). The colleagues of black male teachers felt that there
was an archetype for black male educators that included them being physically intimidating and
using their physiques to police Black boys (Brown, 2012). They felt that their role was to be an
enforcer who would scare students into behaving (Brockenbrough, 2015). The constant role to
help and assist other teachers with disciplinary matters required black male teachers to go into a
zone that consisted of raising their voice and being physically intimidating (Brockenbrough,
2015). Brockenbrough adds that there is an additional burden placed on black male teachers as
they are viewed as role models and surrogate fathers figured for black boys (2015).
Stereotypes
When schools use criminal language to describe students’ behaviors, then those students
tend to internalize that language (Huang & Cornell, 2017). Students indicated that terms like
criminal, self-defense, and prisoner were used to describe themselves (Kayama et al., 2015). This
language that is used tends to lead to the school to prison pipeline. Educators and the schools that
serve black boys must recognize that their biased discipline systems can create a competing
culture that changes a teachers’ perceptions of their role towards their students (Lewis &
Toldson, 2012). Teachers who exhibit a negative mindset leads them to negative outcomes which
becomes a self-fulfilling prophecy, making it very likely that the negative mindset will be used
again on other students (Weiss, 2008). Stereotypes play a critical role in the disproportionate
suspensions facing black boys (Kunesh & Noltemeyer, 2015). Currently, states create laws that
provide schools with the discretionary power make exemptions when necessary for certain
circumstances. The influence of stereotypes against black students, specifically black boys, has
impacted the ability of school administrators to use their control to discipline in a non-biased
way (McNeal, 2016). Not only do administrators hold stereotypes, but teachers also hold
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stereotypes that lead them to perceive black male students (Kunesh & Noltemeyer, 2015). Even
parents hold stereotypes about schools that can impact the disproportionate amount of
suspensions facing black students. Schools that have been rated as problematic or bad by parents
have been known to have higher suspensions than others (Wright et al., 2014).
Societal norms, the media, and years of racism contribute to the numerous stereotypes
that exist within schools. Even authors and writers use stereotypes as a way to convey messages
about the experiences of people (Brooks, 2018). Stereotypes exist that state that blacks are
historically and culturally known for involvement in crime and drug usage (Cross, 2003). The
media, news and different television shows display negative messages that depict black males in
a negative light and leads to black males not being successful in higher education (Palmer &
Maramba, 2011). Society has created a stereotype that black students lack parent and family
involvement. This notion has made it easier for schools to suspend without being challenged by
parents (Payne, 2010).
Implicit Bias
Implicit bias can be defined as the attitudes or stereotypes that affect our understanding,
actions, and judgement unconsciously (Staats, 2016). The implicit biases can lead to unintended
negative consequences, like microagressions or police shootings (Westerberg, 2016). Discipline
policies at schools unclear and leave discretionary control to administrators (Mills, 2016). The
high rates of expulsion of black boys from early childhood education settings can be linked to the
implicit bias of educators (Westerberg, 2016). Staats (2016) shared that educators exhibit
implicit biases in which they feel that black boys are aggressive and dangerous. Studies have
found that racial implicit biases affect the way kindergarten through twelve grade educators see
their students and treat them (Westerberg, 2016). Implicit bias shows up in how teachers view
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their students and their family history. Wesley and Ellis stated that more empathy was displayed
by teachers who had the same racial and cultural identities once a student’s family information
was shared (2017).
Implicit biases not only have an impact on the teacher’s perception of students, but it also
affects administrators and school officials. Implicit biases impact the way a teacher makes
decisions which contributes to disproportionality (Girvan et al, 2017). As mentioned before,
most offenses that students are disciplined for can be seen as being subjective offenses. The way
in which a teacher interprets an offense in the classroom will determine the extent to which that
student is disciplined (Staats, 2016). We know that changes to the school’s policies and code of
conduct are needed. Discipline policies at schools are unclear and leave too much discretion to
school administrators (Mills, 2016). Vulnerable decision points, or VDPs, are contextual events
that increase the probability of implicit bias influencing decision making, which includes a
teacher’s decision to refer a student to the office or a principal’s decision to suspend or expel a
student (Smolkowski et al, 2016). The VDP model shows that there is a known inﬂuence of
implicit bias when teachers are exhausted or frustrated and have to make impulsive decisions on
how to respond to an unexpected student behavior (Girvan et al, 2017).
Methodology
Phenomenology. The counter-stories shared in this study will allow African American
male educators to share their perspectives and challenges faced as Black adolescents. Qualitative
research is framed with words and not numbers and utilizes open-ended questions (Creswell,
2014). The purpose of a phenomenological study is for participants to share their lived
experiences and help describe some phenomenon through the process (Yuksel & Yıldırım, 2015;
Creswell, 2014). This study utilizes a phenomenological research design. This study will utilize
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this approach and design to allow mentors the opportunity to share their perspectives on the
perceived benefits of participation in the phenomena, school-based mentorship programs.
The data used for analysis included counter-stories and personal narratives of Black male
teachers and staff members. The staff members in this study shared their experiences with
mentorship, and what they perceived as the benefits of participation in mentorship programs in
relation to improved outcomes such as improved academic, behavior, and attendance. The
information provided from the interviews helped to identify the perceived benefits of schoolbased mentorship programs. The data from the study helped establish themes and a framework
for effective school-based mentorship programs. My epistemological position is that black
adolescents benefit greatly from exposure to black male mentors. Additionally, this study will
determine the positive traits needed to establish strong mentor-mentee relationships that lead to
continued success. In this analysis, the study will examine the successful implementation of
school-based mentorship program to determine if there has been a positive effect on the
educational outcomes for Black boys in urban schools and/or living in poverty. In doing so, this
study seeks to answer the following questions:
1. What perceived impact does participation in school-based mentorship programs have on
Black male student’s academic, behavioral, and social development?
2. What is the perceived impact of a male mentor on black adolescent males?
Critical Race Methodology. Critical race methodology and narrative methodology are
rooted in storytelling and counter narratives. Solorzano and Yosso defined narratives or personal
stories as the retelling of a person’s experience (2002). The stories in narrative research is a
retelling of events and lived experiences of an individual through a first-person point of view
(Ollerenshaw & Creswell, 2002). The Black male staff members will retell their experiences of
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mentoring in the school-based mentorship program. The narrative research approach that will be
utilized is the three-dimensional space approach. This approach places an emphasis on
describing individual experiences (Ollerenshaw & Creswell, 2002). We must seek to understand
the realities of the Black male educators.
Sample. The sample included staff members who worked at MLK Elementary, but mentored
black boys who attended two schools in Memphis, Tennessee, MLK Elementary and Obama
Middle School, ages 10-13. There were a total of eight staff members who were interviewed for
this study. The staff members who served as mentors to the students were chosen to participate
in the study. The staff members who participated in the study were black male teachers and staff
members. The staff members held various positions such as being a counselor, a teacher, or
teacher assistants. The staff members also held different positions within the mentorship
program, like step team coordinators or basketball coach or simply serving as mentors.
Setting. The setting of this study takes place within two public schools that are a part of
Shelby County Schools in Memphis, Tennessee. The schools selected to participate are urban
schools who were given pseudonyms, that will be used throughout the study, MLK Elementary
and Obama Middle School. The mentorship program at MLK Elementary serves boys in grades
two through five, while the mentorship program at Obama Middle serves grades six through
eight. MLK Elementary School is a traditional, Title I schools serving grades PreK through fifth
with approximately 550 students. The Gentlemen’s League mentorship program serves a total of
80 black boys at MLK Elementary. Obama Middle School is also a Title I School with 575
students. Obama Middle is an Optional School. Optional schools, also known as magnet schools,
cater to students’ unique interests and learning styles. Obama Middle’s Optional focus is College

127

Preparatory. The schools served populations with over 95% of their students identifying at
students of color.
Procedures. Utilizing purposeful sampling, the researcher sent an email to all of the
mentors of the students who met the criteria. This study utilized qualitative procedures which
allowed the researcher to determine the perceived benefits of school-based mentorship programs.
One-on-one interviews were utilized to collect data from the black male educators. The
interviews asked participants questions that helped shape the perceptions of the school-based
mentoring program, The Gentlemen’s League. The researcher utilized the research questions and
themes to ask additional questions to provide context to this topic. The questions that were asked
to participants were reviewed and created by individuals with substantial experiences in the field
of education.
Study participants read and signed an informed consent form. Before the interviews
began, participants were briefed on the purpose of the study and told that if they had any
questions, that they could voice them. Personal interviews are fact-to-face interviews with a
person. This interview technique is used for face- to- face verbal exchanges, as well as telephone
communication (Mason, 2012). These personal interviews will be used in this study for the
mentors, or Black male staff members. These interviews will consist of a set of pre- determined
questions that will be asked to each person (Young et al., 2017). The in-person interviews will
allow for mentors to freely respond to the questions without being influenced by the responses of
others. Six of the one-on-one interviews were conducted over the phone, while two were
conducted in person. All interviews were audio recorded, and later transcribed.
Data Analysis. The Black male educators in this study were asked about their experiences as
black males within the school system, the perceived benefits of being a mentor, and about their
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experiences participating in the Gentlemen’s League. The interviews lasted between 20 to 40
minutes. According to Saldana (2015), a code in qualitative inquiry is used as a method to assign
words or phrases to describe the data captured in research. Open coding is a method used to
create different categories about the phenomenon, or topic that helps the researcher organize the
data collected (Creswell & Clark, 2007; Saldana, 2015). This study utilized axial coding. Axial
coding will be utilized to assist the researcher in taking a closer look at the identified categories
to get to the root of the phenomenon that we are researching (Saldana, 2015; Charmaz, 2006).
The study utilized the data that was collected from the mentors during the interviews to establish
meaning units and themes as a means to analyze the data. The codes will enable us to determine
trends based on the data.
The researcher also utilized memo or note taking to analyze and capture the data from the
interviews. This method will assist in ensuring that all notes are accurately transcribed and
captured. Memo writing is an important strategy to use during the analysis process because it
places an emphasis on coding and creating categories (Saldana, 2015). Charmaz (2006) states
that memo writing or note taking will provide the researcher with a strategy to analyze the
concepts that emerge from the categories. While the researcher conducts the interviews, they will
utilize memo taking as a means to capture the thoughts of the mentors and use the data to create
themes about the perceived benefits of participation in mentorship programs.
Participating students were giving pseudonyms. All respondents were asked the same
questions during the one on one interviews, without deviation, to assist in the validity of their
responses. When staff members provided brief responses, the researcher asked probing questions
to enable the staff members to provide additional information. The personal interview questions
were derived from the literature review themes, theoretical framework, and research questions
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focusing on the needs of Black boys and the implementation of school-based mentoring
programs. See Appendix for the one-on-one interview protocol that staff members were asked.
Findings
The results of the 8 staff members from the one-on-one interviews were analyzed. Table
6.2 shows the demographics of each respondent in this study that can be found throughout the
findings of the data analysis. In the citations for the quotes by the respondents, the respondents
are designated by these pseudonyms. After analyzing all of the staff member’s responses, themes
were created. Five key themes emerged from the data: (a) Barriers, Hazards and Concerns, (b)
Ideal Environments for Black boys, (c) Mentorship Framework, (d) Paying it forward, and (e)
Black Male student development.
Table 6.2
Staff Member’s Demographics
Staff Member’s Name
Staff Member’s Demographics
Steve Hightower
8 years in education; Interventionist and Teacher’s Assistant;
Mentor; Step Coordinator
Cedric Robinson
2 years in education; Interventionist and Teacher’s Assistant;
Mentor; Basketball Coach
Professor Stanley Oglevee 25 years in education; Professional School Counselor and
Former Teacher; Mentor
Mark Cooper
10 years in education; Classroom Teacher; Mentor; Step Team
Coach
Dwayne Wayne
1 year in education; Interventionist and Teacher’s Assistant;
Mentor; Program Coordinator
Walter Oakes
8 years in education; Professional School Counselor and Former
Teacher; Mentor
Phillip Banks
4 years in education; Interventionist and Teacher’s Assistant;
Mentor
Colonel Bradford Taylor 10 years in education; Teacher; Basketball and Step Coach;
Mentor
Table 6.2 shares the pseudonyms and demographics for the Black staff members who
participated in the one on one interviews. The pseudonyms utilized were based on Black male
educator/mentor characters from Black television shows.
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Barriers, Hazards and Concerns
In order to understand the needs of Black boys and create solutions to assist in their
development, then it is imperative to examine the barriers they experience as Black boys. Staff
members who served as mentors in the Gentlemen’s League shared similar experiences related to
the barriers that they felt Black boys experience in school. Within the theme of barriers, hazards
and concerns, we find three elements: (a) issues at home, (b) peer pressure, and (c) stereotypes.
Issues at home. Most of the mentors felt that students home environment prevented them
from succeeding in school. One staff member, Stanley, felt that some Black boys were not used
to being held accountable, and because they were held accountable for their actions, they “lacked
buy-in in the program which led to their failure.” Dwayne felt that a child’s home life can the
blame. He stated that a child’s inability to be vulnerable and share concerns with others can
prevent them from receiving the help they need. He stated “a big issue is that there are
underlying issues at home that, black boys fail to discuss with others. They won’t tell the
mentors what's going on. And a lot of people, I mean as far as a black culture, we do not allow
people in our business.” Another mentor, Steve, felt that positive behaviors and learning must be
reinforced at home in order for the behavior to become routinized. Steve stated that Black boys
are “a product of whatever their environment is…. We have to look at their foundation because if
it's not being done at home, it's only so much you can do with them at school.”
Peer Pressure. Another concern that was brought to light from the staff members was
the issue of Black boys dealing with peer pressure. Black boys continue to strive to fit in, which
can cause distractions and disruptions throughout the school day. One mentor, who is a
classroom teacher, shared reflections as a mentor and as a teacher. He mentioned pleasing others
as another issue Black boys face. Mark stated “some of the challenges I've noticed are a lot of
131

peer pressure. Some of them you know, want to do things to please people around them, whether
it's their friends or whether it's older children that they look up to. Another challenge is that they
are afraid to voice their own opinion.” Colonel Taylor, who is a teacher, added that “Black boys
want to feel a sense of belonging so bad, that sometimes they come out of character in an effort
to impress others.” Another mentor, Cedric, in the program highlighted the concept of fitting in
as a major issue facing Black boys. He noted that “they struggle with peer pressure. Sometimes
it's hard for them to say no. And a lot of times you put them in bad situations, especially when
you have a good child. You have a good child that knows to do right with parents that stay on
them nonstop, but then they get to school and they get around the wrong kids and it's like, do I
say no and look like a weirdo or do I go ahead and say yeah and become a problem. And a lot of
times they don't want their social status to be tainted or to be hurt.” These mentors shared their
firsthand experience as Black children dealing with peer pressure, and as mentors to the Black
boys in The Gentlemen’s League. Walter agreed with the sentiments shared and stated that as a
school counselor and mentor he finds himself helping students with peer mediation because of
the conflicts that occur due to the intense peer pressure Black boys face.
Prevalence of Stereotypes. The last barrier that came out of the one on one interviews
was the prevalence of stereotypes which impede the learning from Black boys. Two of the
mentors felt that stereotypes were the main barrier that Black boys faced. Phillip stated
“typically, black boys are stereotyped prior to getting in the classroom. Typically, you see black
boys, they are said to be the ones to be the rowdiest, to get in trouble, and to keep stuff going.
And typically when you see disciplinary referrals, a lot of them are African American boys. So
before they even get into the school system good, they're stereotyped.” Stanley shared similar
thoughts and added, “Black boys have been stereotyped, and not given the opportunity that
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others are given. It's not only from Caucasian teachers, but the black teachers as well.” Both
mentors felt that the stereotypes Black boys experienced prevented them from being successful
even before they step foot in the classroom. Colonel Taylor felt that “some teachers have beliefs
that Black boys cannot achieve in the classroom, and their beliefs show up in the classroom
when they give up on them or seek opportunities to have them removed.” The educator
stereotypes would then lead to their mistreatment and late suspension. Mentor, Cedric, felt that it
was not just stereotypes that caused issues for Black boys, but educators giving up on them or
not believing in them. This lack of belief could be caused by an educators pre-conceived notions
or thoughts about a student. Phillip mentioned that some Black boys are not successful because
others have given up on them.
Ideal environment for Black boys.
Schools and educators play a critical role in the education of Black boys. The Staff
members in the study shared what they felt was the ideal environment needed to support Black
boys. Within the theme of ideal environment, we find four elements: (a) belief in Black boys, (b)
sense of family, (c) provide comfort and understanding, and (d) positive reinforcements.
Belief in Black boys. In order for Black boys to achieve success in schools, then they
must be educating by individuals free from bias and toxic mindsets. Three of the mentors in our
study felt that educators’ failure to exhibit a belief in Black boys caused them to not be
successful in school. Dwayne felt that educators cannot be afraid of Black boys. Dwayne stated
that educators must have “awareness of what Black boys need, and they must step in to teach
everything that Black boys need.” Cedric added that “educators must take full responsibility to
teach lessons to help the boys not fail. Educators must believe that Black boys can achieve, and
not give up on them.” Stanley felt that educators need to “provide high expectations for behavior
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and hold boys accountable for behavior.” Stanley also advocated a required cultural competence
training for teachers. He added “there should be training for staff on stereotypes and how to deal
with Black boys.”
Sense of Family. The staff members in the study had a shared belief that one way to
ensure that Black boys have the tools to be successful is by ensuring that there is strong parental
involvement. Mentor, Dwayne, felt that parental involvement helped keep Black boys on track,
and the parental support assisted with holding the boys accountable. Cedric agreed with Dwayne
and added that “parents must be involved to support Black boys. Schools must make sure that
parents are involved and that the parents play their part.” Schools need to be sure to include
parents and create a community with them. Dwayne agreed with this statement and added that
schools must “create a sense of family.” Cedric added that schools should “feel like a family and
have everything intertwined and connected.” Colonel argued that “schools and staff need to
create a safe environment where kids feel loved and cared for. Black boys need to know that you
care and that you treat them like they are family.” Stanley felt that this could be accomplished if
“educators provide safe learning environments and comfort to all.” The mentors felt that if Black
boys felt safe in the care of educators, then they were more likely to attend school daily, and
achieve success.
Comfort and Understanding. Besides creating a sense of community and family,
schools must also be sure to provide Black boys with comfort and understanding. Steve felt that
all educators needed to exhibit compassion when working with Black boys. Educators must be
aware of the trauma or barriers that Black boys experience outside of school. Educators must be
aware that on any given day, the Black boys may enter school with all of their baggage, and
educators must understand this and handle the boys with care. Mark added that because of
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everything that Black boys experience “communication is needed by educators.” Cedric added
on the idea of communication by saying that “schools must get to the root of situations involving
Black boys.” In order for schools to do this, their needs to be an open line of communication
established by educators. Often times, Black boys are told not to show emotions because it is
viewed as a sign of weakness. Walter firmly disagreed with this thought. He felt that schools
must “allow boys to show emotion and express themselves. And if, you know, there's a need to
cry, let them cry.” The mentors felt Black boys need to be provided numerous platforms to
vocalize their thoughts and feelings so that the mentors could provide a space for healing for
them.
Positive Reinforcements. In order to combat the disproportionate number of suspensions
facing Black boys, the staff members in our study felt that schools need to provide positive
reinforcements for students. The mentors felt that educators must be sure to provide rewards for
scholars to incentivize them into making good choices. Mark shared that schools need to provide
“positive rewards for good behavior and many incentives for students.” Stanley felt that it is the
duty of educators to provide Black boys with positive affirmations to keep them encouraged. He
indicated that educators should “give them that positive reinforcement, or positive input, to let
them know that they can do more than what they're seeing in their neighborhoods, or more than
what other people may be telling them.” Cedric felt that schools need to “provide additional
support that Black boys may not receive in school.” Cedric felt that, at times, educators must go
the extra mile to provide targeted support to Black boys to ensure that they have the tools needed
to be successful. Phillip spoke about all the incentives being offered the boys. He stated “they do
so much for the boys, it’s hard for them not to get on track, and stay on track. They want those
rewards.”
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Mentorship Framework
The Staff members in the study shared that they felt the answer to addressing the needs of
Black boys was the implementation of school-based mentorship programs like The Gentlemen’s
League. All of the mentors shared that they had experiences being mentored by other Black male
role models. The mentors credited their personal success to their mentors, and they used their
experiences to discuss what the structure of mentorship programs should look like for Black
boys. Within the theme of mentorship framework, we find three elements: (a) access to positive,
Black male role models, (b) Social emotional learning, and (c) fostering authentic relationships.
Access to Positive, Black Male Role Models. As expected, all of the staff members
who conducted a one-on-one interview shared and discussed the need for male mentorship
programs. They all argued that implementation of school-based mentorship programs ensured
that Black boys had representation throughout their school buildings. Dwayne made it plain and
clear what Black boys need, and that is “access to positive male role models.” These role models
can support, mold, and grow the boys. The mentors felt that the mentorship program would make
it their duty to provide the boys with the positive role models that are needed. Stanley felt that
the mentor program would fill the void that Black boys have due to the lack of positive role
models in their life. He stated, “many may not have any positive male role models in their life.
Not saying they don't have any Black males in their life, but positive males in their life. And
even the ones with fathers, sometimes just need that extra person to give them that
encouragement.” Colonel Taylor added “I am not saying our boys don’t have dads at home, what
I am advocating for is more positive males being brought into their lives. There are so many
negative images on television and on the news, so it is imperative to flood the boys with
positivity.” Phillip felt that the mentorship program gave the boys a head start on what they need
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to know to be successful I society. He then added that the “mentor program provides boys with a
sense of hope through the mentorship relationships.” Mark reflected on his time as a mentor. He
shared that “students sometimes listened to their mentor more than their parents.” This showed
the importance of mentorship, and how schools can leverage the mentors to assist in getting
students on the right track. Dwayne later added during his interview that the mentorship program
is an “opportunity to learn from the students too. It is a two-way street of learning, as much as
we pour into them, they want to pour into us.”
Social Emotional Learning. The mentors in our study felt that besides providing access
to Black male role models, that mentorship programs should have a focus on character building
and developing the social emotional learning in Black boys. Steve described the mentorship
program and its focus as “it's teaching them morals, it's teaching them values, it's teaching them
how to respond to different situations, and teaching them how to carry this self.” Dwayne felt
that The Gentlemen’s League helped students set goals. He felt it was imperative for goal setting
to be a major component of the program, and he felt it was the mentors job to hold the boys
accountable to meeting their goals. With the character building, Stanley felt it was necessary to
promote service learning and allow the boys to learn about being servant leaders. He felt that it
was important to teach the boys about giving back and providing support and services to others.
Stanley also felt it was important for the program to show the Black boys how to be a man.
The mentors felt that mentorship programs, like The Gentlemen’s League, should be sure
to promote the social emotional wellbeing of their students as well. Dwayne felt that The
Gentlemen’s League was able to accomplish this though their implementation of workshops.
Dwayne reflected on the monthly workshop series in which they focused on a different topic and
also addressed the boys’ social emotional needs. Steve reflected on his group mentoring sessions
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and felt that restorative circles were beneficial. He shared that “it was beneficial that I did
restorative circles. Having time for them to kind of talk and address whatever issues may be
going on was important. If they find comfort in you and they trust you, then they begin to release
anything that's on them. So giving them a room to talk and release anything they may be going
through is needed.” Steve felt that providing the boys with the space and opportunity to talk
helped to maintain their social emotional wellbeing. Steve later added in his interview that “we
must teach them the necessary skills needed to go into the work environment.” Addressing
students’ social emotional needs helps to ensure that they have the tools and resources to address
any situation. Through the conversations, Dwayne felt that it provided them with an opportunity
to “help the boys understand their roles in society and the statistics they are facing.” Cedric felt
strongly that Black boys deserve explanations. It is the duty of mentors to be able to explain
different situations and let boys know that they matter by providing them with the answers they
need. Phillip made it simple, “Black boys want to learn how to express themselves and they want
to be validated.”
Fostering Authentic Relationships. The staff members felt that in order to establish
successful mentorship programs, then mentors and mentees had to establish authentic
relationships and maintain consistent interactions. Dwayne felt that mentors must have consistent
interactions with the boys. He added “that we have to be consistent, and make sure that we do it
continuously.” Steve shared a story about his experience mentoring one of his students. He felt that
mentors needed to conduct daily check ins to support the needs of Black boys. He recounted that

“I noticed when I just started to check in on him daily and make sure he was getting through his
work and making sure that he knew that I cared. I started to notice a difference in his behavior
from one point to the next.” Mark also agreed with being consistent, and shared that The
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Gentlemen’s League needed to continue facilitating consistent programming “to have more
exposure within the school and community, and to encourage others to join.”
Cedric firmly believed that mentors should establish a relationship and rapport with
students where they feel like family members. He argued that mentors “actually become family.
They take on that persona or the role of actually being a family member to some of these kids.”
Classroom teacher and mentor, Cedric felt that mentors have to be provided the opportunity to
build relationships because it could assist the boys in the classroom. Cedric asserted that
“educators must take time to get to know students as individuals.” He provided a firsthand
account on how establishing a relationship with one of his mentees assisted the student in the
classroom. Colonel Taylor added that he was able to “leverage the relationship to redirect
students.” Not only were the mentor-mentee relationships important, but also the peer
relationships. Colonel Taylor later shared that “I assist and work with the kids after school
because I need them to see me as a human. Once they see me as a human, they can relate to me.
They then begin to trust me, and I can use their trust to guide them.” Walter urged that “positive
peer interactions allow boys to learn from one another.” The Black boys leveraged their
relationships to hold each other accountable to doing the right thing in class. Some students may
not be successful if an authentic relationship has not been established. Cedric also stated that
“students may fail if the mentor or mentee have different interest and a clear relationship hasn’t
been established.”
Paying it Forward
All staff members in this study shared that they served as mentors due to their
experiences being mentored when they were young boys. The staff members all shared similar
experiences and reasoning for wanting to be a mentor in The Gentlemen’s League. Within the
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theme of paying it forward, we find two elements: (a) personal responsibility, and (b) credibility
of experiences.
Personal Responsibility. The mentors felt like it was their duty or obligation to support
the needs of Black males. They argued that due to everything transpiring in the world, like police
brutality and the murders of Black men, it was imperative that they mentor Black youth in hopes
of providing them with the guidance needed to navigate the world. Cedric made it plain when he
said his ultimate goal is to protect them. He felt that his “personal experiences provide me with a
gift to help others.” He used this gift to mentor and coach Black boys. Colonel Taylor felt that
working with the Black boys was like holding a mirror up. He asserted that “I see myself in these
boys, and I want to use this platform to give them a glimmer of hope.” Walter felt it was his
personal responsibility to mentor Black boys. He stated that “it was my duty, as a Black man, to
bring up those that I can, to reach back and help those that need. It was my duty to share my
experiences that I've had in the past so they can see that there were others who maybe have gone
through what they're going through now.” Steve agreed with the other mentors and added that “I
was born to care and I just want to be an example of how to carry yourself.” Phillip was adamant
that he was born to do this work, “I cannot just sit back and wait for others to act. It is my duty.
My purpose!”
Credibility of Experiences. The staff members in our study were all asked why they
wanted to serve as a mentor and what sustained their interest in mentoring the Black boys in The
Gentlemen’s League. As mentioned, all the mentors shared that they had personal experienced
with mentorship program which made them a credible source to share their wealth of knowledge
with others. Each mentor reflected on growing up as Black boys and shared the power of
mentorship. Steve shared that “male mentors provide an example on what they can be.” Steve
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used this to his advantage to mentor and provide outlets to students through his participation and
coordination of The Gentlemen’s League step team. Cedric felt that he could relate to the Black
boys he mentors due to his struggles as a Black boy. He reflected on his upbringing and shared “I
always got the fights. I would get suspended. I was the statistic. I was the one that they said
would either end up dead or in jail. I was that guy. I was the one that had failing grades in the
fifth grade. Everybody gave up on me, everybody saw me and was like, man, that kid is not
going to be nothing. But nobody understood that I was crying for help and didn't know how to
help me. And I see some of the boys today and I'm like, man that was me. I know how it is to not
have a dad in the house. I know how it feels to have your mom to say I give up on you.” Cedric
understood that through his life story, he could make a difference in the lives of Black boys.
The mentors all displayed vulnerability to discuss their own childhood experiences.
Stanley felt that mentors can relate and share input to help the students make better choices. He
reflected on having a plethora of individuals to help mold him. He shared “I had my dad in my
life, but it was almost like a team of other Black men in my life that helped push me. My uncles,
my cousins, my football coach. I mean, my dad didn't do it on his own mainly because he
worked a lot. So he wasn't really there a whole lot.” Stanley was adamant that he creates a team
of support for the students he works with. Mark felt similarly with Stanley. He wanted to use his
experiences to encourage others. Mark stated, “I wanted to be a mentor because of my
experience with a mentor. I was hanging out with sketchy people, and just having a mentor to
talk to and who kind of listened to me and spent a little time with me and give me some direction
helped me to become a better person. And I was willing to do the same thing for others.” Mark
used to hang with the wrong crowd and his mentor guided him. Mark wanted to pay it forward to
the students he encounters. Dwayne wanted to mentor because of his observations in school and
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his experiences in a mentor program in Miami, Florida called the 5000 Role Models. Dwayne
noticed a totally “different interaction between a woman and a Black boy when compared to a
Black man with a Black boy.” Phillip argued that the mentors have been in their shoes and can
support them. He stated that “the mentorship program I was in growing up helped me to be the
man I am today. I believe that I can support The Gentlemen's League in doing the same efforts to
support the Black boys.”
Black Male Student Development
The Black boys who joined and participated in The Gentlemen’s League were forever
changed for the better. The mentors in our study recounted numerous areas in which they noticed
improvements in the Black boys. Cedric felt that because the boys were able to see a person who
came from a similar place like them, that students exhibited overall improvements. Cedric stated
that “students became more respectful to others due to the established relationship.” Walter
added that “in the classrooms, they will be more respectful to the teachers. They’d be more
attentive in class. And those are the things that you'd like to see, especially as a mentor, because
it lets you know that what you're doing isn't going in vain.” Steve also noticed changes in the
students’ performance in the classroom due to their affiliation with an extracurricular activity
like the step team. Steve shared “Boys did not want to be off of the step team, so they made sure
they made better choices because it was an outlet for them.” Students became better decision
makers because of the accountability systems that were in place. Other mentors recounted other
academic improvements they observed. Dwayne noticed drastic and sudden improvements in the
fourth grade boys in The Gentlemen’s League. He shared that “a lot of the fourth grades were in
trouble, academically and behaviorally. But, at the end of the third grading period we noticed a
lot of improvement. According to data, they had improved their grades and conduct because a lot
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of them were on the honor roll.” Phillip attributed a lot of the improvements to the tutoring and
constant interventions with these students. Stanley argued that the improvements were due to the
increased parental involvement.
Besides academic improvements the mentors noticed drastic changes in the boys’
behavior in and out of school. Boys were more respectful, vocal, and kind. Cedric felt the
improvements could be attributed to the weekly check ins and progress reports students received.
It helped to keep the boys’ behavior on track. The boys knew that if they did not receive all good
marks, then they may lose a privilege. Mark, who joined Cedric as one of the step coaches,
noticed that one of his student’s attitude and participation in class improved due to his
participation on the step team. Mark, who was also the classroom teacher to this particular
student, felt that he observed drastic improvements in classroom behavior. The most profound
statement about the improvements in behavior came from Walter. He recounted that before The
Gentlemen’s League program arrived at Bruce Elementary, the school’s suspensions of Black
boys was high. Over the years that the program has been at Bruce, he noticed steady declines. He
shared, “we've seen a reduction in the number of suspensions, among our Black boys from the
2018-2019 school year to the 2019-2020 school year. And even from the 2017-2018 school year
compared to the 2018-19 school year, the number of suspensions has dropped.” Not only was
there decreases in suspensions for Black boys, but the school also saw a reduction in overall
suspensions over the 3-year period discussed. Not only did the program improve students’
socially and academically, but also behaviorally.
Discussion
Students are found to have improved outcomes when they find groups with individuals
who were similar to them (Tolliver & Miller, 2018). The Black boys who participated in The
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Gentlemen’s League had increased academic, behavioral, and social outcomes because of their
participation. Black students, need to feel supported, and must feel connected to staff members to
lead them to stronger school engagement and successful academics (Palmer, 2015). The study
revealed that mentors play a critical role in ensuring that Black boys have a role model on staff to
provide them with guidance. A teacher’s belief in a student and their continued encouragement
can lead to students working hard and doing better in school (Grantham, 2004). As expected,
students who did not receive office referrals had higher grades, positive attitudes, and good
attendance.
Teachers also place a key role in creating the school to prison pipeline through their
labeling and lack of belief in Black boys. Educators influence a child’s trajectory to and possibly
through the pipeline to prison through their attitudes, relationships, and social emotional
knowledge with children and youth, and through the way they respond to student behavior
(Coggshall et al., 2013). Our study supported this belief. The mentors in the study indicated that
a barrier that Black boys experience in school is educators not giving them a chance or
displaying low expectations. Research has shown that black male teachers felt that their role was
to be an enforcer or disciplinarian who would scare students into behaving (Brockenbrough,
2015). The study contradicts this point. The mentors in our study indicated that Black boys
should be treated with care, patience, and understanding. The mentors added that Black boys
deserve explanations and compassion. The study brings to the light the needed archetype that
mentors need to possess in order to make an impact on the lives of Black boys. Brockenbrough
also added that Black male teachers experience an additional burden when they serve as role
models and surrogate father figures for black boys (2015). The study offered a different
perspective from Black male educators. The Black male mentors felt an obligation to serve as a
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mentor. They felt that it was their duty to mold the lives of Black boys. They experienced joy at
the opportunity in providing support to Black boys.
The literature and media often times paint the picture that Black males are inherently bad
and not being successful. Blacks males are overrepresented and portrayed as violent and the
perpetrators of crimes when the media covers the stories despite the accuracy (Entman & Gross,
2008). Toldson (2019) notes that not believing all of the negative statistics pertaining to Black
youth. Toldson (2019) talks about dispelling common myths and challenging conventional
beliefs about working with Black youth. This study serves to do just that, challenge the beliefs
for Black boys. The staff members in this study all recounted incidences in which they observed
firsthand the positive outcomes for Black boys. Statistics also show that Black boys are
disproportionately suspended. Yet, this study contradicts this narrative. The study shows that
through successful implementation of school-based mentorship programs that you can steadily
decrease the number of infractions and suspensions that Black boys face. Not only did this study
discuss the CRT in education tenet, counter-storytelling, but it also showed the impact of
student-teacher relationships which is a focus for Culturally Responsive Practices.
This study is significant in that it allows the mentors of Black boys provide narratives on
what their experiences as Black kids and vocalize what Black boys need to be successful in
schools. This study identified the characteristics of successful school-based mentoring programs
and showed the impact mentorship has on Black boys. The staff members in the study all stated
that they desired school-based mentorship, accountability, character building, positive
reinforcements, and providing guidance. The staff members indicated that their mentees were
positively impacted and changed due to their participation in the school-based mentorship
program. The staff members indicated that Black boys need to have access to Black males, and
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that it was their personal responsibility to serve. School across the U.S. must ensure that more
males enter the education profession due to their profound additional impact they provide Black
boys. This study is critical for schools and school districts who are struggling to determine ways
to engage black boys and find ways to improve their academic outcomes. The Gentlemen’s
League describes a prototype for what schools can implement to improve the outcomes of Black
boys by exposing them to mentoring opportunities. The knowledge gained from this study will
assist in providing a framework for effective mentorship programs, and provide other educators
with strategies for strengthening the educational outcomes of black boys. Most importantly, this
study advocates for a school-based mentorship program over a community based mentorship
program. The Gentlemen’s League is a school-based mentorship program that provides more
supervision and creates a stronger relationship between the mentoring components and the
school’s academic goals (Randolph & Johnson, 2008).
This study was conducted in an effort to answer two research questions. The first
research question was what perceived impact does participation in school-based mentorship
programs have on Black male student’s academic, behavioral, and social development?
According to the staff members who participated in the one-on-one interviews, there were
numerous improvements in the academics, behavior and social skills. The staff members
reported that students began to stay out of trouble, focus on their school work, and become more
respectful. School based mentorship programs has been known to increase participant’s feelings
and perceptions of self, including their self-worth, and decision making abilities (Curran &
Wexler, 2017). The staff members in this study agreed with this because they noticed positive
changes in how the Black boys they mentored made decisions and avoided trouble.
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The last research question that was answered throughout this study was what is the
perceived impact of a male mentor on black adolescent males? The staff members discussed the
importance and the need for representation. They argued that Black boys need to be exposed to
Black male mentors who can assist them in their development into manhood. Some of the staff
members even indicated that some Black boys will listen to their mentors more than their parents
sometimes. The mentors in this study were able to share their own personal experiences growing
up, whether positive or negative, and show how their experiences allowed them to relate to the
students. The staff members exhibited a personal conviction to supporting Black boys. The staff
members in the study placed a huge emphasis on building and leveraging authentic relationships
with Black boys in order to ensure their success. Educators must not be afraid to teach Black
boys. The study placed a focus on educators having a true belief in Black boys. Some of the staff
members even felt that schools should require all educators who support Black boys to
participate in cultural competence training to ensure that they know how to handle Black boys.
Conclusion
Our Black boys cannot be what they cannot see. If Black boys never experience positive,
Black male role models, then they will not think that they can aspire to be more and do more.
With only two percent of the teaching force being Black males, it is imperative for schools to
increase representation by bringing in positive male mentors to serve the Black boys. The staff
members in this study all reflected on their upbringing and having mentors lead them to paths of
success. The staff members in turn wanted to provide this same service to all of the Black boys
they come in contact with. The results of this study showed that Black boys benefit greatly from
exposure to Black male mentors. Through the one on one interviews, the staff members were
able to provide insight into their experiences in serving as mentors in The Gentlemen’s League.
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These experiences included the barriers and hazards that Black boys experience in schools. The
mentors shared that peer pressure and teacher stereotypes prevents them from reaching their full
potential. The staff members discussed the ideal environment that they felt was needed to nest
support Black boys. The mentors felt that Black boys need to experience a sense of family at
school, encounter educators who have a belief in Black boys, be given comfort and
understanding, and be provided positive reinforcement. The study also allowed the staff
members to share what they felt was the needed framework for a school-based mentorship
program. The mentors felt that programs should emphasize consistent interactions, focus on the
character education and social emotional wellbeing, and prioritize building relationships. It’s
often taboo to allow Black boys the opportunity to express themselves and show emotions, and
the mentors felt this was a critical component of their program. This study also allowed the staff
members to discuss their perceived impact The Gentlemen’ League had on their academic,
behavioral, and social development. The staff members reported that they witnessed
improvements in the Black boy’s confidence and decision making skills, as well as
improvements in behavior and academics. Additionally, this study allowed the staff members the
opportunity to share their narratives on their perceived impact of being a Black male mentor. The
guidance, exposure, knowledge that the Black mentors shared had a profound additional impact
on the Black boys.
After only 5 years, this program has shown improvements to the educational experiences
of Black boys at two schools in Memphis, Tennessee, Bruce Elementary and Bellevue Middle.
The Gentlemen’s League has established a reliable presence at its schools, fostered authentic
relationships between staff and students, and transformed the lives of Black boys who are
yearning for the support. Future research should disaggregate the data of the students’ growth
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with the mentor characteristics. It is imperative to create a mentor profile that shows what type of
mentor may be needed for a specific type of student. Future research should also analyze the
length of time the Black boys have had the same mentor to determine if there are trends that need
to be examined. Future research should also analyze the quantitative data points to show the
impact of school-based mentorship programs. These data points can include, but are not limited
to, grade point averages, attendance and truancy data, assessment results, and number of office
referrals and/or suspensions.
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CHAPTER 7: RECOMMENDATIONS AND IMPLICATIONS
Introduction
Chapter seven is organized into three sections: a) comparison to literature, b)
recommendations, and c) future possibilities for research. This chapter begins with a comparison
of findings from the study to literature to determine if, and how, the data extends the findings of
literature to make new contributions to the field of education. This chapter proposes nine key
recommendations to support the implementation of school-based mentorship programs to
improve outcomes for Black boys. This chapter concludes with an agenda for future research and
action.
This study is significant in that it identifies the characteristics of successful school-based
mentoring programs and shows the impact mentorship has on Black adolescent males. This study
is critical for schools and school districts who are struggling to determine ways to engage black
boys and find ways to improve their academic outcomes. The knowledge gained from this study
will assist in providing a framework for effective mentorship programs, and provide other
educators with strategies for strengthening the educational outcomes of black boys. The study
will question current exclusionary discipline practices and bring attention to the biases and
prejudices that exist in student’s code of conducts and the educators working with adolescent
black males. This study will analyze and discuss the need for school-based mentorship programs
rather than community based mentorship programs. School based mentorship programs are
needed because they provide more supervision for black boys at the school level (Randolph &
Johnson, 2008). The data from this study will be a resource to educators that will assist in
identifying what types of programs are needed at the school level to meet the educational needs
of black boys. Analyzing an effective school-based mentoring program and researching the
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components that lead to its success, by participating mentors and mentees, will provide the
knowledge needed to ensure that all urban schools implement programs to improve outcomes for
black boys.
This study consists of 7 chapters. Chapter one contains an introduction that provides the
general context and purpose of the study which focuses on the implementation of school-based
mentorship programs to dismantle the school to prison pipeline. Chapter one will also discuss the
theoretical frameworks of Critical Race Theory and Culturally Responsive Practices and how
they relate to the study. Chapter one also provides three research questions that will guide the
study, as well as discusses the study designs. The three research questions are a) What are the
shared experiences of the Black boys who participated in a school-based mentorship program?,
b) What perceived impact does participation in school-based mentorship programs have on
Black male student’s academic, behavioral, and social development?, and c) What is the
perceived impact of a Black male mentor on Black adolescent males? Chapter two provides
review of literature that paints the picture of why school-based mentorship programs are needed
to improve on the outcomes of adolescent black males. The critical problem that must be
addressed is that African American boys are not being successful academically, behaviorally, or
socially in comparison to other groups. The guiding question that the literature will address is:
What is the current state of adolescent black males, and how can we increase outcomes and
decrease the number of disconnected youth? Chapter three outlines the methodology utilized for
the study. Chapter three proposes phenomenology as the research methodology to discover the
shared experiences of Black boy’s participation in a school-based mentorship program. The
findings of all participants, students, parents, and staff members are detailed in Chapters four
through six. The data was integrated into themes and meaning units. Chapter four is a
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phenomenological study that will involve students, or mentees. This study will assist in
establishing the perceived benefits of having a Black male mentor from the experiences of the
students. This chapter includes a study that will interview 11 students who participate in the
school-based mentorship program. Chapter five is a phenomenological study that will involve
the parents of the students in the mentorship program. This chapter includes a study that will
interview 11 parents. Chapter six is another phenomenological study that will involve staff
members and teachers. This chapter shares the perspectives of the adults who interact with black
boys and their perceived impact of participation.
Comparison to Literature
The findings of this study, when compared to the literature, provides both new
information and supports existing research on the state of Black boys. This section will detail the
what was expected to be determined and compare it to what was determined because of the
study. This section will compare findings of this study to three themes that emerged from the
literature: Barriers facing Black boys, The Double-Bind of Black Male educators, and Schoolbased mentorship programs.
Barriers Facing Black boys
The School to Prison Pipeline. The literature suggests that schools across the United
States are consistently creating the school to prison pipeline instead of the cradle to career
pipeline. The literature defines the school to prison pipeline as an approach facilitated by schools
and school systems to criminalize schools and create prison like atmospheres where students are
forced to sit quietly, stand in lines and move like prisoners (Mizel et al, 2016). The school to
prison pipeline is created when schools place an emphasis on controlling children rather than
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teaching them. Black boys begin to be suspended and disciplined in schools as early as 3 years
old. Schools serving Black kids are known to create prison-like environments. The schools in our
study offer a counter-narrative to this belief. Our findings indicate that the schools created a
sense of family, and provided safe and orderly atmospheres for Black boys. Research also
discussed how stigmatizing Black boys can have long-lasting impacts on Black boys as they
grow up (Wright & Ford, 2016). Studies have found that the heavy reliance and focus on
discipline is more commonly found in urban schools serving black students from low-income,
working class families (Shedd, 2015). Our studies were all conducted in two urban schools
serving students from low-income backgrounds. However, our studies showed that the
implementation of school-based mentorship programs caused a contradiction to the belief that
urban schools rely heavily on suspensions. The study showed that the schools placed an
emphasis on providing support to Black males and getting to the root of issues to ensure their
success. The study determined that providing mentors to Black boys can serve as an intervention
to prevent Black boys from getting in trouble.
Teachers also place a key role in creating the school to prison pipeline through their
labeling and lack of belief in Black boys. Educators influence a child’s trajectory to and possibly
through the pipeline to prison through their attitudes, relationships, and social emotional
knowledge with children and youth, and through the way they respond to student behavior
(Coggshall et al., 2013). Our study supported this belief. The mentors in the study indicated that
a barrier that Black boys experience in school is educators not giving them a chance or
displaying low expectations. Students and parents also shared that schools needed to have certain
pre-requisites in order to support the needs of Black boys. Some of the needs discussed in the
findings included providing unwavering support and positive affirmations to Black boys daily.
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Lack of Positive, Male Role Models. The literature states that growing up
underprivileged and not having access to positive male role models and male teachers impedes
black male achievement (Holcombe, 2007; Wilson, 2008). Researchers have claimed that black
boys do not have the family structures in places to properly supervise and protect them, which
has caused them to grow up and accept responsibility more quickly. The findings in our studies
do agree with literature when its states that Black boys do not have access to positive male role
models. However, the participants in our studies all discussed success stories for their Black boys
who may be going through life without fathers or father figures. The study indicated that the
mentorship program filled in the gap and offered the needed representation to ensure that Black
boys succeed. The literature that suggests that Black boys come from broken families is also
contradictory to what emerged from the studies. Numerous Black boys in our study indicated
that they were raised in single-parent homes. Society and schools would label these boys as atrisk, and write them off. The studies showed that although Black boys may not come from a twoparent house hold, they can still be successful through the targeted support that mentorship offers
them.
School Environment. Schools must find ways to understand a student’s needs and how
their backgrounds, upbringing, culture, and trauma can affect how they learn and behave
(Coggshall, Osher, & Colombi, 2013). When a student does not feel safe, they will react in
different ways that might interfere with their learning. Schools must be intentional in establishing
relationships with their students to get to know them better. The study shows the impact of
creating positive school experiences for Black boys. The Black boys in the study’s experienced
success due to the perception that the school and educators cared for their needs and established
trust and safe environments. Schools must be equipped to support the social emotional needs of

160

their students. Students’ reactions to different traumatic events could then lead to them
experiencing suspensions that pushes them closer to the criminal justice system and further away
from the classroom (Coggshall, Osher, & Colombi, 2013). The participants in the study agreed
with this belief, and argued that schools need to smother Black boys with love and support, and
provide opportunities for Black boys to express themselves.
The Double-Bind of Black Male educators
There is a scarcity of Black male teachers across the nation, and because of this, their
roles and responsibilities for Black male educators is often times maximized. Black male
teachers experience the Double bind, and this was supported by the study. The Black males in
the study were never forced to serve as a mentor to Black boys, but they all felt they had a
personal responsibility to do so. The double bind for black male teachers occurs when tension is
created between their passion to teach for educational justice, and the systemic ties that exist in
schools that diminish the culturally responsive and pedagogical instructional strategies that lure
them to profession (Gist, 2016). Research has shown that black male teachers felt that their role
was to be an enforcer or disciplinarian who would scare students into behaving (Brockenbrough,
2015). The study contradicts this point. The mentors in our study indicated that Black boys
should be treated with care, patience, and understanding. The mentors added that Black boys
deserve explanations and compassion. The study brings to the light the needed archetype that
mentors need to possess in order to make an impact on the lives of Black boys. Brockenbrough
also added that Black male teachers experience an additional burden when they serve as role
models and surrogate father figures for black boys (2015). The study offered a different
perspective from Black male educators. The Black male mentors felt an obligation to serve as a
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mentor. They felt that it was their duty to mold the lives of Black boys. They experienced joy at
the opportunity in providing support to Black boys.
Mindsets and Perceptions. The adults who participated in this study all felt that the
educators who interact with Black boys have the opportunity to positively or negatively impact
the lives of the kids they serve. The existing research showed that schools with teachers who
motivated their students experienced a decrease in suspensions or infractions (Anne, Dewey, &
Xitao, 2011). The study revealed similar thoughts. The students shared that when teachers held
them to high expectation, they rose to the occasion. Participants of the study also shared that
when teachers lacked a belief in Black boys, then it made it difficult for a connection to be made,
and those boys were prone to get in trouble. The parents and teachers in the study advocated for
positive affirmations and accountability to ensure that Black boys reach their full potential. Some
of the Black boys in our study shared similar thoughts expressed by Goings, who stated that
determination of proving people wrong was the motivation for black boy’s academic success
(2016). The Black boys shared that working extremely hard to achieve success was critical to
changing the narrative. The study argued that schools need to facilitate cultural competence
training to remove any biases or negative mindsets as it relates to teaching Black boys. Staff
members and existing research both felt that work must be done to address the pre-conceived
thoughts and beliefs about Black boys. Educators cannot be afraid of Black boys if they are truly
trying to build an authentic relationship and foster rigorous learning opportunities.
School-based mentorship programs
Benefits. The staff members who participated in the study shared that there were numerous
improvements in the academics, behavior and social skills of Black boys due to their
participation in the school-based mentorship program. The staff members reported that students
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began to stay out of trouble, focus on their school work, and become more respectful. Quigley
and Mitchell (2018) discussed the benefits of single-gender environments included increased
academic engagement and higher academic achievement, and decreased social, emotional, and
mental health problems. The study supported this claim due to their focus on addressing the
social emotional needs of Black boys. School based mentorship programs are known to increase
participant’s feelings and perceptions of self, including their self-worth, and decision making
abilities (Curran & Wexler, 2017). The participants in this study agreed with this because they
noted numerous positive changes in how the Black boys who were mentored made decisions,
avoided trouble, and began assisting at home.
Perceptions of Mentoring. The last research question that was answered throughout this
study was what is the perceived impact of a male mentor on black adolescent males? The
mothers discussed the importance and the need for representation. They argued that their son’s
needed to be exposed to Black male mentors who can assist them in their development into
manhood. Some of the mothers added that there are some things that are difficult for mothers to
explain to their sons. They argued that Black boys need to be exposed to Black male mentors
who can assist them in their development into manhood. Some of the staff members even
indicated that some Black boys will listen to their mentors more than their parents sometimes.
Research has shown that Black boys have positive perceptions of mentorship programs. Black
boys reported that their authentic relationship with their mentor to led to better outcomes in
school (Lyons & McQuillin, 2019). All participants, parents, students and staff members, felt
that establishing authentic relationships and sharing personal experiences were critical in
establishing trust and creditability. Not only do mentorship programs benefit the students, but
they also have a lasting impact on the adults who devote time into developing the students.
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Mentors go into mentoring thinking they will impact the students, when in turn, the student
leaves a lasting impact on them.
Structure for School-based mentorship. The Gentlemen’s League, a school-based
mentorship program, offers a prototype of what schools must do to improve the outcomes of
Black boys by exposing them to mentoring opportunities. Mentoring programs have begun to
make a shift from being community based to school based due to increased supervision and
accountability that is offered, and because of the stronger relationship between the mentoring
components and the school’s personal goals (Randolph & Johnson, 2008). The Gentlemen’s
League serves Black boys during school and afterschool through activities like, tutoring, step
team, workshops, and a basketball team. In order to establish a protocol, then the voices of the
students, parents, and mentors had to be heard. The boys and the parents in the study stated that
they desired mentorship, accountability, brotherhood, guidance, and acquiring knowledge. The
staff members in the study all stated that they desired school-based mentorship, accountability,
character building, positive reinforcements, and providing guidance. The responses were then
composed to create a framework for a successful mentorship program. Table 7.1 shows the
needed framework for successful implementation of school-based mentorship programs.
Table 7.1
The Needed framework for School-based mentorship programs
1. Mentoring:
a. One-to-one mentoring: Students will be paired with a mentor, who will be school staff
members at the school who will conduct monthly mentor-mentee meetings.
b. Peer mentoring: Students will be placed in pods or groups within the Gentlemen’s
League with students in different grades, and older students will serve as peer mentors.
Peer mentors will have a bi-weekly check in with peers. Students at the middle school
will also have the opportunity to mentor students on the elementary school level.
2. Workshops: Students will receive year round curriculum, which teaches survival skills for
young boys. Topics of these sessions include but are not limited to the following: Selfimage, College or careers: What do I want to do with my life, perceptions of males in
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Table 7.1 Continued

3.

4.
5.

6.

7.
8.

society, dressing for success, building heathy relationships, conflict resolution, financial
literacy, and leadership development.
Fieldtrips: To increase exposure and enrichment for participants they will partake in
fieldtrips. These fieldtrips will enrich and expand the curriculum, increase student’s
knowledge, and expand student’s awareness of their own community.
Service Learning: Students will be involved in service learning in which they will perform
community service. Students will complete community service at least once every quarter.
Positive Incentives: Quarterly Awards Luncheon to recognize students attaining good
grades. Individuals who model appropriate behavior and leadership in school will be
awarded raffle tickets. Raffles will occur at the minimum once per month. Raffle tickets
will be awarded to students for: Monthly Perfect Attendance, Positive behavior: No
ISS/OSS for a month, Good Grades: Report Cards/Progress Reports. Participants should
also receive points for active participation in the program, and the points will contribute to
awards.
Tutoring: Students will receive tutoring to assist them with their academics and in
preparation for end of year testing. Students will be required to attend at the minimum one
tutoring session per month.
Tie Tuesdays: Students will dress up every Tuesday with a tie to lead by example to their
peers.
Extracurricular Activities: The program should implement after-school activities that
pique the interest of the boys and strengthen their leadership and social skills. Examples of
activities could include step or dance teams and/or basketball teams.

Note: Table 7.1 displays the needed framework for successful implementation of school-based
mentorship programs. It displays the necessary components needed.

Table 7.2 utilized the findings from the studies to provide a list of the effective characteristics of
mentoring programs for Black boys as described by the Black boys, Black parents, and Black
staff members. The table provides a foundation for what aspects and components of a schoolbased mentorship program are needed in order to improve and strengthen the outcomes of Black
boys. The information shared in the table supplements the current research that exists and offers
a solution to policymakers and educators on ways to urgently improve outcomes of Black boys.
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Table 7.2
Participants’ Perceived Effective Characteristics of Mentoring Programs for Black boys
1. The program should be targeted to the needs of Black boys.
2. The program should provide positive, Black male role models.
3. The program should include all types of Black boys, not just at-risk boys, so that the
boys can learn from the one another.
4. The program should provide a sense of belonging and create a sense of family
(brotherhood).
5. The program’s goals should be in alignment with the school, and provide in-school
support.
6. The program should provide consistent and targeted support through daily check ins
and weekly progress reports.
7. The program should provide countless opportunities to expose students to real world
activities, events, and field trips.
8. The program should provide positive rewards to students for academics and behavior.
9. The program should provide social emotional support and character education.
10. The program should provide monthly workshops.
11. Mentors should be patient and listen to the needs of their mentee(s).
12. Mentors should be great communicators and encourage parental involvement.
13. Mentors should utilize their experiences to relate to their mentee(s).
14. Mentors should build authentic relationships with their mentee(s) and their families.
15. Mentors should maintain a belief in Black boys and hold them to high expectations.
Note: Table 7.2 utilized the findings from the studies to provide a list of the effective
characteristics of mentoring programs for Black boys as described by the Black boys, Black
parents, and Black staff members.
Limitations
There were a few limitations that emerged from the studies. The first limitation was that
the studies relied heavily on self-reporting. The study did not utilize any quantitative date to
support the claims made by the samples. Another limitation was the fidelity of mentoring
experience. Some of the Black boys who participated in the study had the same mentor for the
duration of their experience, while others had different mentors. The lack of consistency could
cause the data and responses to vary. The study should be sure to analyze the mentor-mentee
relationship and its longevity. Another limitation or assumption made was the expertise of
mentors. The mentors varied in years of experience which could impact the effectiveness of their
mentorship responsibilities. The last limitation was the limited amount of school-based
mentorship programs studied within urban elementary and middle schools.
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Recommendations
Based on the findings of this study, several recommendations are offered to ensure that
the research community and schools and school systems across the United States continues to
remain engage in work around the successful implementation of school-based mentorship
programs to improve outcome for Black boys.
Recommendations for practice
As new pathways and studies emerge from the research community that promotes
providing opportunities to allow Black boys the opportunity to share counter-narratives about
their needs, new practices must emerge across the K-12 sector. The findings suggest that schools,
especially Title I schools, should provide Black boys with mentorship opportunities to improve
their outcomes. In practice, recommendations are suggested to enrich the educational experience
for Black boys.
Recommendation One. The implementation of school-based mentorship programs at all
Title I elementary and middle schools. As the study reveals, Black boys, Black parents, and
Black staff members shared that Black boys positively benefited from school-based mentorship.
In an effort to combat the school to prison pipeline that exists in schools across America, it is
imperative to provide positive outlets for Black boys. Implementation of school-based
mentorship programs will provide students with opportunities to belong to a group, receive
guidance and support, and learn the fundamentals of being a gentleman.
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Recommendation Two. Provide high-quality, Black male teachers. Only 2% of the
nation’s educators are Black males. We must increase the representation, recruit, and retain
Black male teachers and staff. If we want to improve the outcomes for Black boys, then we need
to provide them with exposure to individuals who look like them, and who may have a shared
experience. Once we provide our Black boys with access to Black male teachers it is imperative
for school to support their development so that they can be effective teachers. Black males play a
key role in providing social emotional and behavioral support for Black boys, but we also need
them to provide academic support daily.
Recommendation Three. Assign Black male students with a Black male mentor to
support their in-school needs. Schools should consider the implementation of mentorship
programs or organize advisory time so that Black boys who may not have a Black male mentor
have an opportunity to receive in-school support. Students should also be assigned a consistent
mentor who supports a student through their elementary and middle school years. The
consistency will allow mentors and mentees to establish authentic relationships, and provide
opportunities to truly determine the impact of individual mentors on students.
Recommendation Four. Improve communication and partnerships with family members
of Black boys to encourage involvement and solicit support. Parental involvement is critical
when trying to support the needs of Black boys. Schools must create a sense of family in which
all parties feel as though they have a voice in providing support to Black boys. Mentors need to
ensure that they communicate weekly with parents about their child’s progress. Parents must also
reinforce the sense of accountability and expectations for students while they are home.
Recommendation Five. Provide Cultural Competence Training for all school-based staff
working with Black boys. One of the barriers that Black boys face in schools is the
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disproportionate amount of suspensions they face. Black boys are often times suspended for
subjective offenses fueled by racist systems, and at times, racist staff members. In an effort to
ensure that staff members are not holding implicit biases against Black boys, it is imperative to
conduct trainings to staff. Staff members need to be provided the opportunity to discuss their
identities and privileges to unpack their personal biases and stereotypes that may negatively
impact Black Boy. Educators for Black boys must not be afraid of their students. These sessions
will be an opportunity to gain tools and resources on the nest practices for supporting Black
boys.
Recommendation Six. Provide funding to support the implementation of school-based
mentorship programs. The state of Black males will only worsen if we do not take immediate
action to address their needs. Schools need to be allocated funds to successfully implement
school-based mentorship programs for Black boys. The funds will allow for school-based
mentorship programs, like The Gentlemen’s League, the opportunity to provide:


Food for workshops, events, and service learning projects.



Organize fieldtrips to provide students with enrichment and exposure.



Provide academic incentives to reward great academics and great behavior.



Provide apparel that will allow the students to feel a sense of belonging, and
utilize the clothing to share images that offer counter-narrative.



Provide monetary incentives for mentors. Educators should be compensated for
the additional responsibilities they ensue when they agree to mentor Black boys.

School systems can consider utilizing federal funds or Title I funds to provide these necessary
services to support the needs of Black boys.
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Recommendations for Research
The study was able to show that there are indeed perceived benefits of Black male
mentors on Black adolescent boys. Through ongoing research that supports the implementation
of school-based mentorship programs to improve outcomes for Black boys, there exist
opportunities to delve deeper into the impact of school-based mentorship programs. There are
numerous opportunities to continue the research of school-based mentorship program. The
recommendations for future research is share below:
Recommendation One. Replicate this study at other types of schools to determine
impact. This study was currently implemented at an urban, Title I school. Future research should
analyze the impact of mentorship programs at suburban and rural schools to determine if the
outcomes of Black boys are improved. According to the National Center for Education Statistics
(2011), African-Americans accounted for only 10% of rural schools’ populations. Although they
only account for a small percentage of the population, they experience a large amount of
suspensions. Suburban and rural schools may also lack in diversity of staff, and it may be critical
to research the impact of having a Black male mentor in a mostly White environment. This
research will also allow others to establish a framework for what mentoring programs should
look like in different school types. This study was also implemented at an Optional middle
school. Future research should also replicate the study to serve students at all types of schools
and not just regular or optional schools, but also alternative schools to determine the impact of
the program on Black boys. Alternatives schools were designed as a means of decreasing the
dropout rates for minority and at-risk students. According to Raywid (1994), alternative schools
focus on programs for minority and at-risk students, specifically Black boys, who have not
experienced success at traditional schools. The successful implementation of school-based
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mentorship programs could lead to a decrease in the number of Black boys enrolled in alternative
schools, and implementation of mentorship programs at alternative schools could assist in
improving the outcomes of Black boys.
Recommendation Two. Conduct a mixed methods study to determine the relationship
between mentorship relationships and student achievement. This research provided qualitative
research on the perceived benefits of Black males mentors on Black boys. In order to support the
qualitative research conducted, researchers should conduct quantitative research. This research
will provide opportunities to analysis the perceived benefits with quantitative research such as
student achievement. The quantitative data that can be analyzed to support the implementation of
school-based mentorship programs are grade point averages, assessment scores, attendance rates
and number of officer referrals and suspensions.
Recommendation Three. Conduct a longitudinal study to determine the long term
impact of participation in school-based mentorship programs of Black boys. It will be necessary
to analyze the long-term impacts of participation in the school-based mentorship program by
following students after middle school into high school, and post-high school. The study hopes to
dismantle the school to prison pipeline and decrease the number of students who are classified as
disconnected youth. In order to accomplish this task, we must track students’ progress after
middle school. This could help document the long term effects of mentoring.
Conclusion
Based on the findings and their relation to the guiding question of the literature, the
current state of adolescent Black males, and how can we increase outcomes and decrease the
number of disconnected youth, there are six concluding statements that share what schools need
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to do to ensure that Black boys successful, and six concluding statements that share why there is
a need for mentorship programs. First, Black boys are overwhelmingly more likely to be targeted
for suspensions due to the systems of oppression that exists within school buildings and
discipline policies. Schools must take action to address the inequities by offering specific
supports to Black boys which can include providing Black boys with high quality teachers who
do not have implicit biases that impede their ability to love and support Black boys. Schools
need to also ensure that school-wide discipline practices are not created with bias, and that the
language shared does not criminalize Black boys. Second, Black boys are most successful when
they are instructed and supported by other Black males. Schools need to work to increase
representation for Black boys by employing more Black men. Black boys feel a sense of
importance and value when a mentor takes the time to support their development. Third, Black
boys struggle with peer pressure and fitting in which can cause them to get distracted in school,
not be their best selves, and ultimately make poor choices. Black boys want to experience a sense
of belonging, and schools must determine ways to create these environments for students.
Fourth, Black boys want to be seen, heard, and deeply known. Black boys want to be provided
countless opportunities to express themselves freely and openly free from judgement or ridicule.
Schools must create platforms and structures that allow this to occur for Black boys. Fifth, Black
boys want to be held to high expectations. Black boys want to be held accountable. Black boys
want to establish authentic relationships. Black boys deserve understanding, compassion, and
explanations. Schools must be equipped to provide these experiences for Black boys. Lastly,
Black boys want to experience positive affirmations and positive incentives. Schools must find
ways to incentivize school and offer awards to Black boys for good grades and good behavior.
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The purpose of this study is to provide a tool or framework for implementing schoolbased mentorship programs to improve the outcomes for Black boys. There are six concluding
statements that share why there is a need for mentorship programs, and how mentorship
programs benefit Black boys. First, Black boys want to be a part of mentorship programs. Black
boys are appreciative to the acquired knowledge that they gain from their mentors. Second,
Black boys want to experience a brotherhood and a sense of family. School-based mentorship
programs work to create a partnership between school staff, students, and parents. School-based
mentorship programs must maintain effective communication. Third, Black boys do not
necessarily experience a lack of fathers or father figures. Research and stereotypes exist that
paint the picture that Black boys are left to fend for themselves. Although some participants in
this study indicated that this was a barrier to Black boys’ achievement, the study shows that
Black boys do have access to father figures through mentorship programs. School-based
mentorship programs can ensure that the outcomes of adolescent Black boys improve, and that
they remain connected to their schools and communities. Fourth, Black boys need and appreciate
daily check-ins with their mentor. The check-ins allow the students to get back on track, express
themselves, showcase their emotions, and get the support needed to be successful in and out of
class. Fifth, Black boys want to learn more about their history. Black boys want to learn more
about the past to help them on their quest to shaping the future. School-based mentorship
programs need to be sure to expose Black boys to experiences that increase their knowledge.
Lastly, Black boys’ social skills improve through their participation in school-based mentorship
programs. Black boys become more vocal, confident, and respectful. School-based mentorship
programs should be sure to build the character and address the social emotional needs of Black
boys.

173

Black boys must feel like they matter. Black boys must feel important. Black boys want
to feel cared for. This can be accomplished through the successful implementation of schoolbased mentorship program. Black parents will continue to advocate on behalf of their Black sons
to ensure that their needs are met. Black boys must experience positive, Black male role models,
so that they understand that they can aspire to be more and do more.
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Appendix A: Interview Protocols
School-Based Mentorship Programs Interview Protocol
Research
Question
2

Literature
Theme
EBM

Theoretical
Framework
CRT

Study
Sample
SM

3

CS

CRT

SM

2

CS

CRP

SM

2

CS

CRT, CRP

SM

3

VBA

CRT, CRP

SM

2

EBM

CRT, CRP

SM

2

EBM

CRP

SM

3

CS

CRT, CRP

SM

2

EBM,
VBA, CS

CRP

SM

3

VBA

CRP

SM

3

VBA, CS

CRP

S

1

EBM,
VBA
EBM,
VBA

CRT

S

CRT

S

3

CS

CRT

S

2

CS

CRP

S

2

Question
What challenges, if any, do you see Black
boys facing in the school system?
How do you believe having a male mentor of
color prepares students to enter the world?
What do you think we should change or do
differently next year?
Do you see mentoring programs as a valid
option for addressing the diverse needs of
Black boys? If so, what are its benefits?
What role do you feel educators play in the
education of the Black boys?
How does your school address the academic
and behavioral needs of Black boys?
What do you suggest would be the key to
educators improving the success in school for
Black boys?
Has your participation in the Gentlemen’s
League mentoring program been beneficial to
improving achievement and suspension rates
for Black boys? What evidence or data can
you share to support your answer (attendance
records, grades, and discipline records)?
Are there Black boys who fail despite the
mentorship program’s efforts? If so, what
reasons can you give?
What made you want to be a mentor in the
program? What sustained your interest in the
program for your duration as a mentor?
Tell me a story that captures the relationships
that you have developed with a mentor of
color?
What challenges, if any, do you see Black
boys facing in the school system?
Tell me about your thoughts when you hear
people outside of your school speak
negatively about the Black boys in your
school?
How do you believe having a Black, male
mentor prepares students to enter the world?
How would you describe the Gentlemen’s
League mentor program?
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2

CS

CRT, CRP

S

What did you learn while participating in the
program?
1
VBA
CRT
S
Did anything about you change during your
participation in the mentorship program?
1
VBA
CRP
S
Why did you stay a part of this program?
2
CS
CRT, CRP
S
How did participation in this program assist
you in school? (Grades, behavior)
3
CS
CRP
S
Did you think meeting with a mentor was
beneficial?
3
CS
CRT
P
How do you believe having a Black, male
mentor prepares students to enter the world?
2
CS
CRT
P
How would you describe the Gentlemen’s
League mentor program?
2
CS
CRP
P
What did you like best about the mentor
program?
2
CS
CRT, CRP
P
What do you think we should change or do
differently next year
2
CS
CRT, CRP
P
Do you see mentoring programs as a valid
option for addressing the diverse needs of
Black boys? If so, what are its benefits?
3
VBA
CRT, CRP
P
What role do you feel educators play in the
education of the Black boys?
2
EBM
CRT, CRP
P
How does the school address the academic
and behavioral needs of Black boys?
3
VBA, CS CRT, CRP
P
Do you feel the Gentlemen’s League made a
difference in the life of your son? Why or
Why not?
2
CS
CRP
P
What positive changes did your child exhibit
while participating in the program?
2
VBA, CS CRT, CRP
P
Did you notice any changes in your child’s
behavior at home?
Note. The acronyms within the table represent the following: EBM= Emergence of black male
student context; VBA= voices of black advocacy and self-concept; CS = Constructing Solutions;
CRT= Critical Race Theory; CRP= Culturally Responsive Practices; SM= Staff Member; S=
Student; P=Parent.
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Appendix B: Sample Group Pseudonyms
Sample Pseudonyms and Demographics
Student’s Demographics
Student’s Name
Micah (West)
Will (Smith)
Carlton (Banks)

Student’s Demographics
13 years old; lives in 2-parent home
12 years old; lives in 2-parent home
12 years old; lives in single parent home

James (Evans)

11 years old; lives on 2-parent home

Spencer (James)

10 years old; lives on 2-parent home

Eddie (Winslow)

11 years old; lives in single parent home

Steve (Urkel)

12 years old; lives in single parent home

Hakeem (Campbell)

12 years old; lives in single parent home

Andre (Johnson, Jr.)

11 years old; lives on 2-parent home

Chris (Rock)

10 years old; lives on 2-parent home

Blue (Bordelon)

10 years old; lives in single parent home

The table shares the pseudonyms and demographics for the Black boys who participated in the
focus groups. The pseudonyms utilized were based on Black male characters from Black
television shows.
Parent Participant List
Parent Respondent Number
1
Tasha St. Patrick

Parent’s Pseudonym

2

Vivian “Aunt Viv” Banks

3

Cookie Lyons

4

Claire Huxtable

5

Florida Evans

6

Tasha Mack
193

7

Lisa Landry

8

Nicky Parker

9

Harriet Winslow

10

Rainbow “Bow” Johnson

11

Rochelle Rock

The table shares the parent respondent number and pseudonyms for the Black parents who
participated in the questionnaires. All respondents were Black mothers, and the pseudonyms
utilized were based on Black mother characters from Black television shows.
Staff Member’s Demographics
Staff Member’s Name
Staff Member’s Demographics
Steve Hightower
8 years in education; Interventionist and Teacher’s Assistant;
Mentor; Step Coordinator
Cedric Robinson
2 years in education; Interventionist and Teacher’s Assistant;
Mentor; Basketball Coach
Professor Stanley Oglevee 25 years in education; Professional School Counselor and
Former Teacher; Mentor
Mark Cooper
10 years in education; Classroom Teacher; Mentor; Step Team
Coach
Dwayne Wayne
1 year in education; Interventionist and Teacher’s Assistant;
Mentor; Program Coordinator
Walter Oakes
8 years in education; Professional School Counselor and Former
Teacher; Mentor
Phillip Banks
4 years in education; Interventionist and Teacher’s Assistant;
Mentor
Colonel Bradford Taylor 10 years in education; Teacher; Basketball and Step Coach;
Mentor
The table shares the pseudonyms and demographics for the Black staff members who
participated in the one on one interviews. The pseudonyms utilized were based on Black male
educator characters from Black television shows.
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